AHAJIN3 ®PAZEOJJIOI'MYECKHX EJIMHUILL
O.M.MaxmynoBa, M.M.AGnymnaeBa, X.A.OtakynoBa — Kokanackuii ['TIN

B coBpeMeHHOM S13bIKO3HAHUH HET EAMHOTO MHEHUS 110 BOIIPOCY O CYIIHOCTH

U ompeneneHnd (pa3eosorndyeckoro o0opoTa Kak SA3BIKOBOW  €IWHUIIBI.
CymiecTBYIOT TEOPETUYECKHE PA3HOTJIACHS MO MOBOAY 0O0bema (ppa3eosioruu u
XapakTepe SA3bIKOBBIX (PaKTOB, TPAKTYEMBIX KaK (Ppa3eoa0Tru3Msl.
Y uccnenosareneii  (Pppa3zeosOTHUECKOTO COCTaBa COTMOCTABISIEMBIX S3BIKOB
UMEETCS MHOKECTBO MHEHHMM O TOM, 4YTO Takoe (Hpas3eosioTu3M, IpUUYeM
Ha0JII0/JaeTCsl pa3HUIA BO B3IJIAIaX HA TO, KAKOB COCTAB TaKUX €IMHULL B K&XKJIOM
u3 A3b1koB. Hanbosee uzBecTHbl kiaccudukanuu ppazeosornsmMoB E. Arpukoisl,
N.N.Yepnsimepoit, H.M. Illanckoro u ap. ABTOPHI MO-pa3HOMY OIPEIEISIOT
OTHECEHHOCTb K (hpazeosoru3MaM pazuuaHbIX TPYII CJIOBOCOYETAaHUHN U CTENCHb
yCTOMYHUBOCTU cJaoBocoueranuii. Tak, nHanpumep, H.M.Illanckuii B coctas
(bpazeosIoru3MOB BKJIFOYAET MOCJIOBUIIbI, MOTOBOPKH, MPHUCIOBbS, KpPbLIATHIE
CJIOBA, a(bopmMLIl; OCPSI’ B cocTas bpa3eooru3MoB SA3bIKA BKIFOYACT PA3JINY -
HBIC ONKCATENbHBIC U AaHATTMTUYECKUE 000POTHI PEUH, CIIOKHBIE COIO3 bI, CIIOKHbIE
IpENJIOTH, COCTaBHbIE TEPMUHBI U T.J1. B 11enom ¢pazeonorusm xapakrepusyercs
KAK «COYETAHHE CJIOB C TIEPEHOCHBIM 3HAYEHHEM», KAK «YCTOMYUBOE
CJIOBOCOYETaHHWE C HIMOMATHYECKUM 3HAUYCHHUEM», KaK «ycToWumBas ¢pazay.
@®pazeonoruzMaM MOpUCYHIM METaQPOPUYHOCTb, OOPA3HOCTH, IKCIPECCUBHO-
SMOLMOHAJIbHASL OKpacKa.

Jlanee, MmO CpaBHEHHIO C MNPSMBIM 3HAYECHHEM CJIOB B CEMAaHTHKE
(bpa3eonorn3MoB 3aMETHO YCHJICHHE OIICHOUYHOCTH BBHIPAKaeMbIX HAUMEHOBAHUA,
NPU3HAKOB, JIeUcTBUM U T.1. Harpumep: youms — cnomamo xpebem, nepecpulzmo
eopso, blow out somebody s brains, j-m den Hals / das Genick brechen.

Crnemyer OTMETUTH CJ1a0yI0 pa3paboTKy TEOPUH (PPa3eoOTHu B 3apyOeKHOU
JUHTBUCTUKE. /[0 CHX mOp MAET AUCKYCCUS O TOM, YTO K€ UMEHHO BXOJUT B
NOHATUE (PPa3€0JIOTUIECKON EAMHUIIBI HA HEMELIKOM SI3BIKE.

Takum oOpazoM, oA Pppa3eosOruuecKuMU eAUHUIIAMHU TOHUMAIOT 000POTHI
peuu, COCTOsIIME U3 JIBYX WM OoJiee ClIoB, 00JIaatoIre BOCIPOU3BOIUMOCTHIO,
YCTOWYMBOCTBIO COCTABA U CTPYKTYPHI, & TAKIKE LIETTOCTHBIM 3HAYECHUEM.

HeoOxoaumMo OTMETUTh, YTO B aQHIJIMMCKOW M aMEPUKAHCKOW JTMHITBUCTHKE
0oJiee ynoTpeOMMBIM SIBIIIETCA HE TEPMHUH «(Ppa3eosiorHyecKas eIuHULA»
(phraseological unit), a Tak Ha3piBacMOe «Set-expression», 4Yro oO3Ha4aeT B
CYIIIHOCTH OJIHO U TO K€, HapaBHE C MOCJEAHUM TaKK€ MCTOJIb3YETCS MOHSATHE
«uaroMbl» (Idioms). B aHrIMiicKOM S3bIKO3HAHMHM OHO HE MMEET Y3KOr0 3HAYCHHUS
(dpa3eonornyeckoro cpamieHusi, a 0003Ha4yaeT BCE YCTOWYMBBIE BBIPAKECHHS B
LIEJIOM.

Hanbonee pacnpocTpaneHHoW — kiaccuukanuend  aHravickux — Qpa-
3€0JIOTMYECKUX EAUHULL SIBJISIETCSI TEMAaTnyeckas. B ee paMkax pa3HbIMU y4EHBIMH
BBIJICISIIOTCS  Tpynnbl  (pa3eojoru3MoB MO CEMHOMY COCTaBy 3HAUYECHHU.
Knaccudukarnust wMeeT OCHOBHBIE THMBI, CHOPMHUPOBAHHBIC IO HAIMUUIO
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OCHOBHOM apXHCEeMBbI (HampuMep, UCTIBITHIBATH SMOIIMH ), KOTOPBIE Jajiee NETSTCS
Ha 0oJiee YacTHBIE TPYIIHI (TaKue KakK, BOJHEHHE, CTpax, Oe3pa3udue u T.]1.).

[Ipumensiercs Takxe U KiaccuUKalms 1o COOTHECEHHOCTH (PPa3eoI0ru3MOB
C OTPEEICHHBIMHU YaCTAMH PeYH (TaK Ha3bIBacMasi CMBICJIOBAs Ki1acCUpUKAI).
Beiaenstor cnenyromnme pa3z[en},13:

1. I'marompHbIe yCTOMUMBBIC coderanus: t0 come to a head, to pull

somebody’s leg, to put one’s foot down u np.

2. YcToW4uBBIC COUETAHUS C MpUiIararebHbIMU: 8 §ood heart, a naked eye, a

green eye, a cool head u mp.

3. YcToiuuBbIe coueTaHus C CyliecTBUTeIbLHBIMH: IN the neck of time, at the

heart of something, to lose one’s legs, all legs v np.

4. VYcroiuuBbie Beipaxenus ¢ npemoramu: at first hand, to be sick at heart,

to look over one’s shoulder at n np.

Henmoctarok gaHHOM cHUCTEMaTW3alyy 3aKJIKOYAECTCS B TOM, YTO KPUTEPUU
BBIJICJIEHUS] CTEPKHEBOTO CJIOBA OCTAETCS HESICHBIM.

AN.CMUpHUUKHIA JEIUT aHTJMICKUE yCTOWYMBBIE BbIpaXkeHus Ha: 1) Te,
KOTOpBIC 00JIQTaf0T APKOH IKCIPECCUCH U AMOIIMOHAILHOM MapKHPOBAHHOCTHIO
(imaginative, expressive & emotional); 2) Te, KOTOpbIC JHMIICHBI 3TOTO,
cTHIMCTHYeCKH Heiirpansubie’. Hanpumep: 1) soft in the head, a long head; 2) an
apple of one's eye, give a free hand, on the other hand.

A.W.AnexuHa BBIIETISICT CEMaHTHUECKUE (PPa3eOTOTHUECKUE CEPUU U MOIEIU
0 MPHU3HAKY CMBICJIOBOM OJIM30CTH (HO HE CHHOHUMUM), HAIPUMEP, 110 MPU3HAKY
OTHOIIEHUsS] OOIIEro MOHATUS K 4acTHOMY. [Ipu 3TOM SI3BIKOBEI YUMTBHIBACT W
CTPYKTYpHbIE OCOOEHHOCTH YCTOMYMBBIX BhIpaKEHUU. Tak AjexuHa BbLAEISET
0CcO0BI€ IIArojbHbIE CTPYKTYPHO-CEMAHTUYECKHE MOJIeNu ¢ riarosamu to be, to
feel, to have u T.;n., TpynmUpyss X B ONPEACICHHBIC CEMaHTHUECKHUE CEPUH,
HAIPUMEP, YYBCTBOBAHISL, COCTOSHIS, OBITHS H T.IL°

WN.B.ApHOJIbZ AETUT aHIIIMHCKUE (Ppa3eosIoru3Mbl HA Tak Ha3blBaeMble Set-
expressions, semi-fixed combinations & free phrases, uto B 11€710M COOTBETCTBYET
kiaaccudukanun Bunorpanosa B.B. Ha dpaseonoruueckue cpamenus (to be neck
and neck), equactaa (in the twinkling of an eye, %et the upper hand) u coueranus
(one’s own flesh and blood), coorBercTBeHHO . BOJMBIIMHCTBO B AHIJIMHCKOM
S3bIKE COCTABISIIOT (PPA3EOTIOTHUECKUE STUHCTBA.

Takum 00pa3zoM, KaxAblil aBTOp OMpEAesieT CBOM KPUTEPUU COOTHECEHUs
TOTO WJIM MHOTO MHOTOKOMIIOHEHTHOTO (hpa3eosioru3Ma ¢ TOW WU HHOU 4acThIO
peun.

HccnenoBanne ¢hpazeolorndecKux 000pOTOB, MX KIIaCCU(PUKAIINAS TTO3BOJISIOT
PEIMTh HENbIA PsJl BOMPOCOB, KACAIOMIMXCS 3HAYMMBIX SIUHUI] SA3bIKA B IEJIOM,
XapakTepa JIEKCUYECKOTO 3HAYEHHUSI CJIOB, COOTHOIICHUS CHUHTAKCUYECKOM
COYETAaeMOCTH CJIOB U UX 3HAYEHHS, PA3JIMYHBIX BOIIPOCOB CIOBOOOPA30BAHUS U
3TUMOJIOTMH, CTWIACTUKUA XYJIOKECTBEHHOM peuu. BcecTopoHHe wu3ydeHue
(bpa3eonornyeckoil CUCTEMbl PYCCKOTO M AHIJIMUCKOTO $3bIKA MO3BOJSIET HaM
HOJIy4YUTh TPEACTaBIEHHE OO0 HX OCHOBHBIX CTPYKTYPHO-CEMAHTHUYECKHX U
CTWIMCTUUECKMX  TUMAX, y3HaTb WX MpoucxoxiaeHue. OcoOeHHOCTH
(YHKIIMOHMPOBAHUS ~ TIOMOTAIOT  OBJAJETh  JIMTEPATYPHBIMH  HOPMaMU
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cioBoymnoTpeOneHus. BaxHo u3yueHue (Ppa3eosoTU3MOB C TOYKH 3PEHUS HX
crieni(puIecKux CBOMCTB B Py APYTUX 3HAYUMBIX €IUHUIL S3bIKA.

' [ancknit H M. Ppazeosiorus COBpEMEHHOI0 pyCCKOTo sA3b1Kka. M.: Beicias
mikoJia. 1969. 232 c.
2 dpazeonoruyeckuii cioBapb pycckoro sizsika. /Ilog pen. A.M.MosnoTtkosa. M.,
1967. 335 c.
*JIurBunos ILIL @pazeonorus. [loBeimaem peueByro rOTOBHOCTb. M.:
[TpumcTpoii-M, 2001. 176 c.
4CMHpHHuKHI?I AWM. K Bonpocyo cinose. 1978. 210 c.
*Anexuna A.J. MaHoMaTHKa cOBPEeMEHHOr0 aHTIHiiCKoTo si3bika (Idiomatic
English). Munck:

Beicmas mxkomna, 1982. 279 c.
GApHOJ'II)Z[ N.B. JIekcukoJiorrs COBPEMEHHOT 0 aHTJIMMCKOTO si3bIKa (Ha
anrimickoM si3bike). The English Word. Jlenunrpan: u3aarenscTBo
«IIpocsemmenuey. 1966. 346 c.

A SHORT GLIMPSE ON THE HISTORY OF ENGLISH
LANGUAGE TEACHING

G.V.Danelyan, H.O.Otakulova, G.O.Otakulova — Kokand SPI

The English language teaching tradition has been subjected to a tremendous
change, especially throughout the twentieth century, perhaps, more than any other
discipline. There are some milestones in the development of this tradition, which
we will briefly touch upon, in an attempt to reveal the importance of research in
the selection and implementation of the optimal methods and techniques for
language teaching and learning.

In the Western world back in the 17th, 18th and 19th centuries, foreign
language learning was associated with the learning of Latin and Greek, both
supposed to promote their speakers' intellectuality. At the time, it was of vital
importance to focus on grammatical rules, syntactic structures, along with rote
memorization of vocabulary and translation of literary texts. Both Latin and Greek
were not being taught for oral communication. Late in the nineteenth century, the
Classical Method came to be known as the Grammar Translation Method, which
offered very little beyond an insight into the grammatical rules attending the
process of translating from the second to the native language. It is widely
recognized that the Grammar Translation Method is still one of the most popular
and favourite models of language teaching. With hindsight, we could say that its
contribution to language learning has been lamentably limited, since it has shifted
the focus from the real language to a "dissected body" of nouns, adjectives, and
prepositions, doing nothing to enhance a student's communicative ability in the
foreign language.
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The last two decades of the nineteenth century ushered in a new age. In his
“The Art of Learning and Studying Foreign Languages” (1880), Francois Gouin
described his "harrowing™ experiences of learning German, which helped him gain
insights into the intricacies of language teaching and learning. Against this
background the Series Method was created, which taught learners directly a
"series” of connected sentences that are easy to understand. For instance,

| stretch out my arm. | take hold of the handle. | turn the handle. | open the
door. | pull the door.

Nevertheless, this approach to language learning was short-lived and, only a
generation later, gave place to the Direct Method, posited by Charles Berlitz. The
basic tenet of Berlitz's method was that second language learning is similar to first
language learning. In this light, there should be lots of oral interaction, spontaneous
use of the language, no translation, and little if any analysis of grammatical rules
and syntactic structures. In short, the principles of the Direct Method were as
follows:

. Classroom instruction was conducted in the target language.

. There was an inductive approach to grammar.

. Only everyday vocabulary was taught.

. Concrete vocabulary was taught through pictures and objects, while abstract
vocabulary was taught by association of ideas.

The Direct Method enjoyed great popularity at the end of the nineteenth
century and the beginning of the twentieth but it was difficult to use, mainly
because of the constraints of budget, time, and classroom size. Yet, after a period
of decline, this method has been revived, leading to the emergence of the
Audiolingual Method in the 1950s.

The Audiolingual Method was based on linguistic and psychological theory
and one of its main premises was the scientific descriptive analysis of a wide
assortment of languages. On the other hand, conditioning and habit-formation
models of learning put forward by behaviouristic phychologists were married with
the pattern practices of the Audiolingual Method. The following points sum up the
characteristics of the method:

. Dependence on mimicry and memorization of set phrases.

. Teaching structural patterns by means of repetitive drills.

. No grammatical explanation.

. Learning vocabulary in context.

. Use of tapes and visual aids.

. Focus on pronunciation.

. Immediate reinforcement of correct responses.

But its popularity waned after 1964, partly because of Wilga Rivers's
exposure of its shortcomings. It fell short of promoting communicative ability as it
paid undue attention to memorization and drilling, while downgrading the role of
context and world knowledge in language learning. After all, it was discovered that
language was not acquired through a process of habit formation and errors were
not necessarily bad or pernicious.
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In the 1970s, new methods were proposed, which attempted to capitalise on
the importance of psychological factors in language learning. One of them was
suggestopedia. Suggestopedia promised great results if we use our brain power and
inner capacities. Lozanov (1979) believed that we are capable of learning much
more than we think. In his method he used relaxation as a means of retaining new
knowledge and material. Lozanov and his followers tried to present vocabulary,
readings, role-plays and drama with classical music in the background and students
sitting in comfortable seats. In this way, students became "suggestible."

Of course, suggestopedia offered valuable insights into the "superlearning”
powers of our brain but it was demolished on several fronts. For instance, what
happens if our classrooms are bereft of such amenities as comfortable seats and
Compact Disk players? Certainly, this method is insightful and constructive and
can be practised from time to time. A relaxed mind is an open mind and it can help
a student to feel more confident and, in a sense, pliable.

Another method called the “Silent Way” rested on cognitive rather than
affective arguments, and was characterised by a problem-solving approach to
learning. Gattegno (1972) held that it is in learners' best interests to develop
independence and autonomy and cooperate with each other in solving language
problems. The teacher is supposed to be silent and must disabuse himself of the
tendency to explain everything to them. The “Silent Way” came in for an
onslaught of criticism. More specifically, it was considered very harsh, as the
teacher was distant and, in general lines, the classroom environment was not
conducive to learning.

The need for communication has been relentless, leading to the emergence of
the Communicative Language Teaching. Having defined and redefined the
construct of communicative competence; having explored the vast array of
functions of language that learners are supposed to be able to accomplish; and
having probed the nature of styles and nonverbal communication, teachers and
researchers are now better equipped to teach (about) communication through actual
communication, not merely theorising about it. Let us see the basic premises of this
approach:

. Focus on all of the components of communicative competence, not only
grammatical or linguistic competence. Engaging learners in the pragmatic,
functional use of language for meaningful purposes.

. Viewing fluency and accuracy as complementary principles underpinning
communicative techniques.

. Using the language in unrehearsed contexts.

From all the above we can see that the research of just a few decades ago has

given place to a systematic storehouse of information. Researchers are meeting,
talking, comparing notes, and arriving at new explanations in language teaching.
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