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AMALIY MASHGóULOTLAR 
 

  DISCOURSE ANALYSIS  

 

Lesson 1 

 

Theme: Introduction to the course: Characteristics of different types of genres 

Time: 2 hours The number of students:15-16 

The form of the lesson Practical  

The aim of the lesson: 1. To introduce students to a range of linguistic 

approaches to the description and analysis of spoken and 

written English discourse.  

2. To provide opportunities for participants to analyze 

naturally occurring spoken data using the analytical 

methods introduced. 

3. To have students understand the different modes of 

discourse and how they relate to the aims.  

Pedagogical tasks: 

1. To introduce with the theme of 

the lesson ; 

2. To give information concerning 

the topic, making students warm-

up.  

3. To work with the vocabulary of 

topic; 

4. To give definition to the terms; 

5. To get information from the 

texts;. 

The results of  teaching activity 

1. To explain and demonstrate how language use is 

related to communicative goals and social contexts; 

2. To apply this ability to the analysis of spoken texts; 

3. To demonstrate a working knowledge of different 

approaches to the description and analysis of spoken and 

written discourse, 

4. To apply that knowledge in analyzing different types 

of naturally occurring texts, 

5. To transcribe and analyse a spoken text using one more 

approaches to discourse analysis covered in the course. 

The method and technology of 

teaching 

Brainstorming, clustering, giving definitions, 

associations,  yes/no question techniques 

Teaching resources and  

materials  

Books, visual aids, handouts, a chart, markers, paper, 

pencils, envelopes,  scissors, crayons, glue, different 

colors of construction paper 

The form of teaching Pair work, group work, mini group work, individual work 

Conditions of teaching Computer class,  linguo phone class,  projector (DVD, 

cassette recorder) 

 

The technological schedule of practical lesson 1. 

 

Activities and 

time 

management  

The plot of the action 

Teacher Students 

 

The 

introductory 

part of the 

lesson 

(15- min) 

1. Greets the students and introduces  the 

course syllabus of writing and assessment 

specifications  

2. Barinstorms students with giving 

questions like:  

What is the language saying? 

What is the language doing? 

1. Students  get information 

about the course syllabus of 

writing and assessment 

specifications and  make 

notes about the course. 

2. Answer the questions  



 

What is the language being? 

What is its significance? 

What is language practicing? 

How do I identify the language? 

What relationship do I have with language? 

Is the language political? 

What connections are being made? 

What knowledge do I personally hold about 

the symbols? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Main part  

 of the lesson 

(50-min) 

 2.1  Introduces students to discuss the 

concept of ñdiscourseò as the ñfull text, oral 

or written, delivered at a specific time or 

place or delivered at several instancesò  

DISCOURSE ANALYSIS is the linguistic 

analysis of naturally occurring connected 

speech or written discourse. Put simply, in 

discourse analysis we are interested in: 

Å Who is talking to whom about what? 

Å Why? 

Å What is their purpose? 

Å What effect are they trying to have? 

T explains and gives definition of discourse 

based on different language sources 

(Handout 1) 

2.2 Introduces objectives of discourse 

analysis (Handout 2)  

2.3 Gives some information on notion and 

some peculiarities of Discourse Analysis and 

its applying  in linguistics. (handout 3) 

2.4. Introduces each aim of discourse, and 

which part of the triangle it corresponds to  
a. Referential- subject matter  

-Exploratory- asks a question  

- Informative- answers a question  

-Scientific- proves the answer  

b. Persuasive/Rhetoric- dominated by 

ñdecoderò- reader- focused on eliciting a 

specific response from the reader  

c. Expressive- dominated by design of the 

ñencoderò to discharge his emotions or 

achieve his own reality or embody his 

personal or group aspirations  

d. Literary- focus of the product as an object 

worthy of being appreciated in its own right  

2.5. Discusses the modes of discourse  

a. Narration  

b. Description  

c. Exposition  

d. Argument  

2.7 Will have the students get aware of the 

form of spoken and written discourse 

2.8. Will have students break into four 

2.1 Students get information 

about the notion of discourse 

2.2 Be aware of some  

notions on objectives of 

discourse analysis 

 

2.3 Get information on 

applying the notion 

ódiscourse analysisô in 

linguistics 

 

2.4 Discuss the modes of 

discourse   

 

2.5 Do the activities. 

 

 



 

groups and brainstorm different examples of 

each aim of discourse  

 

 

The end of  

the lesson 

(15-min) 

3.1 Record and transcribe a 5-10 minute 

conversation between two or three people. 

What can you say about the following 

characteristics? 

- Topic 

- Purpose or function 

- Setting 

- Partcipants and their relationship 

- Message form and content 

3.1 Students make examples 

for each new items and reads 

them. 

3.2. Students listen and write 

homework tasks. 

3.3 Students get marks and  

may ask some questions 

about their marks  and 

express complaints. 

 
 

Handout 1. What is discourse itself? Definitions.  
 

For Cook (1989: 1) ç Discourse Analysis examines how stretches of language, considered 

in their full textual, social, and psychological context, become meaningful and unified for their 

users.è  

On the other hand, Brown and Yule (1983:1) state ç éthe analysis of discourse, is 

necessarily, the analysis of language in use. As such, it cannot be restricted to the description of 

linguistic forms independent of the purposes or functions which these forms are designed to 

serve in human affairs.è 

For Fairclough (1989:23), there is a reciprocality between language and society: 

çLanguage is a part of society; linguistic phenomena are social phenomena of a special sort, and 

social phenomena are linguistic phenomena.è 

 

1. From The American HeritageÈ Dictionary of the English Language:  

n. Verbal expression in speech or writing. 

n. Verbal exchange; conversation. 

n. A formal, lengthy discussion of a subject, either written or spoken. 

n. Archaic The process or power of reasoning. 

intransitive v. To speak or write formally and at length.  

intransitive v. To engage in conversation or discussion; converse. 

transitive v. Archaic To narrate or discuss. 

2. From Dictionary:  

n. Verbal exchange, conversation. 

n. Expression in words, either speech or writing. 



 

n. A formal lengthy exposition of some subject, either spoken or written. 

n. Any rational expression, reason. 

n. An institutionalized way of thinking, a social boundary defining what can be said about a 

specific topic (after Michel Foucault). 

v. To engage in discussion or conversation; to converse. 

v. To write or speak formally and at length. 

v. (transitive) To debate. 

3. From the GNU version of the Collaborative International Dictionary of English:  

n. The power of the mind to reason or infer by running, as it were, from one fact or reason to 

another, and deriving a conclusion; an exercise or act of this power; reasoning; range of 

reasoning faculty. 

n. Conversation; talk. 

n. The art and manner of speaking and conversing. 

n. Consecutive speech, either written or unwritten, on a given line of thought; speech; treatise; 

dissertation; sermon, etc.. 

n. Dealing; transaction. 

intransitive v. To exercise reason; to employ the mind in judging and inferring; to reason. 

intransitive v. To express one's self in oral discourse; to expose one's views; to talk in a 

continuous or formal manner; to hold forth; to speak; to converse. 

intransitive v. To relate something; to tell. 

intransitive v. To treat of something in writing and formally. 

transitive v. To treat of; to expose or set forth in language. 

transitive v. To utter or give forth; to speak. 

transitive v. To talk to; to confer with. 

4. From The Century Dictionary and Encyclopedia:  

n. A running over a subject in speech; hence, a communication of thoughts by words; expression 

of ideas; mutual intercourse; talk; conversation. 

n. A running over in the mind of premises and deducing of conclusions; the exercise of, or an act 

of exercising, the logical or reasoning faculty; hence, the power of reasoning from premises; 

rationality. 

n. A formal discussion or treatment of a subjeet; a dissertation, treatise, homily, sermon, or the 

like: as, the discourse of Plutarch on garrulity, of Cicero on old age; an eloquent discourse. 

n. Debate; contention; strife. 

n. Intercourse; dealing; transaction. 

To hold discourse; communicate thoughts or ideas orally, especially in a formal manner; treat in 

a set manner; hold forth; expatiate; converse: as, to discourse on the properties of the circle; the 

preacher discoursed on the nature and effect of faith. 

To treat of or discuss a subject in a formal manner in writing. 

To narrate; give a relation; tell. 

To reason; argue from premises to consequences. 

To treat of; talk over; discuss. 

To utter or give forth. 

To talk or confer with. 

n. That sort of mental operation, performed by one person or by several, in which a line of 

thought is followed out. 

Etymologies 

Middle English discours, process of reasoning, from Medieval Latin discursus, from Latin, a 

running about, from past participle of discurrere, to run about : dis-, apart; see dis- + currere, to 

run; see kers- in Indo-European roots. 

(American HeritageÈ Dictionary of the English Language, Fourth Edition) 



 

Either from French discours, or a direct alteration of Late Latin discursus (çthe act of running 

aboutè) , itself from discurrǾ (çrun aboutè), from dis- (çapartè) +currǾ (çrunè). (Wiktionary) 

 

Handout 2. All forms of discourse will involve an interaction between these four elements, 

which means that there will be overlap between the aims of discourse.  

 

1. Expressive Discourse focuses on the ñencoderò or writer. Examples:  

Of the Individual  

Conversations, Journals, Diaries, Prayers  

Of Social  

Minority protests, manifestos, declarations of independence, personal contracts, religious credos  

2. Referential Discourse will focus mainly on the ñrealityò or subject. Examples:  

Exploratory  

Dialogues, seminars, proposing a solution to a problem  

Scientific  

Proving a point by arguing from accepted premises, such as research paper  

Informative  

News articles, summaries, reports, non-technical encyclopedia articles, textbooks  

3. Literary Discourse will focus mainly on the ñsignal,ò or the piece of writing itself. Examples  

Short story, lyric, narrative, limerick, ballad/folk song, drama, television show, movie  

4. Persuasive Discourse will focus mainly on the decoder, or the writer. Examples: 

Advertising, political speeches, religious sermons, legal oratory, editorials  

Some types of spoken discourse 
It is not an easy job to predict all types of spoken discourse because a person encounters 

different types of speech even within a single day. Conversations vary in their settings and 

degree of structuredness. Some types of speech are as follows: 

Telephone calls (Business and private) 

Classroom (Classes, lectures, tutorials, seminars) 

Interviews (Jobs, journalistic, in official settings) 

Service encounters (Hotels, ticket offices, shops, etc.) 

Rituals (Prayers, sermons, weddings) 

Language-in-action (Talk accompanying doing: fixing, cooking, demonstrating, assembling, 

etc.) 

Monologues (Strangers, relatives, friends) 

Organizing and directing people (Work, home, in the street) 

 

 Some types of written discourse 

Everyday people come into contact with written texts and interpret their meanings so as to get 

what they intend. We can never think of a literate man who never writes or tries to write 

something. Like spoken discourse, written discourse is also of many kinds as: 

Newspaper 

Poem 

Letter to/from friend 

Business letter 

Instruction leaflet 

Literary publication 

Public notice 

Academic article 

Small ads 

It is certain that most people will read more of the text types mentioned above than actually 

write them. Both spoken and written discourse perform different functions in society, use 



 

different forms, and exhibit different linguistic characteristics. 
           Discourse analysis is an attempt to discover linguistic regularities in discourse using 

grammatical, phonological and semantic criteria e.g. cohesion, anaphora, inter sentence 

connectivity etc. It is an effort to interpreter what the writer or speaker intended to convey with 

in a sensitive social context. 

Example: 
Father: Is that your coat on the floor again?  

Son:  yes (goes on reading) 

Here in the above example Discourse Analysis says that the answer of the son is not clear one. It 

shows the exploitation of ambiguity about fatherôs command to pick up his coat. Rather the son 

deals his fatherôs command as a simple content question which can be answered in yes /no.  

 Discourse Analysis is a process in which the reader and listenerôs mind is working up on 

the linguistic features of the utterance to grasp the intended meaning of the writer or speaker.  

 Even if the utterances or sentences are ungrammatical the Discourse Analysis makes us 

grasp the intended meaning. 

Example:  

 My natal was in a small town, very close to Riyadh capital of Saudi Arabia. The distance 

between my town and Riadh 7 miles exactly. The name of this Almasani that means in English 

factories. It takes its name from the people carrer. In childhood I remember the people live. It 

was very simple most the people was farmer.  

 The above paragraph is full of grammatical mistakes since by Discourse Analysis of this 

text we can grasp mostly what are the informations the writer wants to communicate.  

 Discourse concerns with communication so Discourse Analysis gives us the 

interpretation of the communicated commodity.  

Å We analyze and investigate all those features of that are part of the total communicative 

act: context of utterance, relationships, mode of discourse  and so on 

Å Conversational behavior is observed 

Å Conventions of conversation (turn-taking) 

Å Strategies for beginning and ending a conversation 

Å How topics appear and disappear 

Å How different speech acts (e.g. politeness) are performed 

Å To establish underlying norms of conversation 

Activi ty 1. Spoken and written d iscourse 

The teacher can choose any piece of informative written discourse that serves the main 

objective(s) of the lesson. In addition, through the same text, the teacher can highlight other 

aspects of written English like punctuations or capitalization depending on the age and the level 

of the students. For instance, a passage about a certain topic, e.g. famous sites in the world 

ñStatue of Libertyò, can be chosen to teach the passive voice in context as well as developing 

other language skills. 

Reading  
¶ Students practice reading the text. 

¶ Students learn some information about the history of the ñStatue of Libertyò and develop 

comprehension. 

¶ Through reading the text, students learn the passive voice inductively and see how it is 

employed in context. 

¶ Students learn new vocabulary. 

Speaking 



 

¶ As a warm-up, the teacher can start by asking students about the ñStatue of Libertyò, e.g. 

ask questions about its location, history, etc. 

¶ As a post activity, students can discuss in pairs or as a class other famous sites with an 

emphasis on using the passive. 

Listening 

¶ Through engaging in discussions, learners have the opportunity to listen to each other 

speaking. While students are working in pairs, the teacher may ask each partner to write 

down notes, like misuse of the passive, as a form of peer review. 

Writing  

¶ Students may be asked to choose a famous sight, gather information, and write an 

essay/paragraph about it. It can be assigned as homework. 

Spoken Discourse 

The teacher can adopt any material of English spoken discourse, e.g. TV interview, that 

serves the point of the lesson and suits the level of the learners. It is important for the teacher to 

provide a written copy of the listening material after practicing listening several times in order 

for the learners to write notes and go back for it later whenever needed. 

Listening 
¶ After introducing the topic, learners listen to/watch the TV interview several times. 

¶ Learners get familiar with the English intonation, stress, pausing and other characteristics 

of the spoken language. 

¶ Learners get the chance to listen to expressions, phrasal verbs, and grammatical 

structures used in real-life context. 

Speaking 
¶ After listening several times, the teacher can design a speaking activity, like working in 

pairs or groups of three to analyze, discuss, report, or debate what they have listened to. 

The teacher should monitor studentsô use of suprasegmentals, grammar and use of 

expressions. 

Writing  

¶ Learners can be assigned to write a paragraph or essay, like a reflection or their opinions, 

about a certain point in the listening section. 

Reading 
¶ As a peer review, students can exchange papers, read each othersô writing and write 

comments, if necessary, for improvement. 

History of the Statue of Liberty 

 

The Statue of Liberty was originally known as Liberty 

Enlightening the World. It was given to the United States by France 

to celebrate their alliance during the Revolutionary War. A sculptor 

by the name of Fr®d®ric Auguste Bartholdi designed the statue, and 

Gustave Eiffel (the man who designed the Eiffel Tower) was 

responsible for the iron framework underneath the copper plating. 

 

The statue was built in Paris and then shipped to the U.S. in 1885. Various parts of the statue 

were on display throughout Paris as they were completed. Miss Liberty's head was exhibited in 

the gardens at the Tracad®ro, and her torch was on display as well, as you can observe in the 

images on this page. 

When was the Statue of Liberty built? 

 



 

Construction began in 1875 and was not completed until 1884. 

Crews worked round the clock, seven days a week, for nine years 

to finish the Statue of Liberty. When it was complete in 1885, the 

statue was disassembled into 350 pieces, shipped to New York 

City, and reassembled. It took 4 months just to put the Statue of 

Liberty together again! 

The Statue of Liberty was officially dedicated and unveiled on October 28, 1886. 

How much did the Statue of Liberty cost to build? 

 

A collection was taken up in France to fund the statue, raising 

2,250,000 francs ($250,000 U.S. dollars). It doesn't look like much, 

but $250,000 in the 19th century would be the same as millions of 

dollars today. Both the U.S. and France participated in fundraising 

activities, and it took a very long time to raise enough money to 

finish construction. 

 

What does the Statue of Liberty represent? 

The Statue of Liberty represents many things, among them friendship between nations and 

freedom from oppression. Before air travel, ships would sail into New York Harbor and Lady 

Liberty would welcome their passengers, many of them being immigrants traveling to the United 

States for the first time. Lady Liberty is one of the first sites when sailing into the harbor, and she 

is symbolic of freedom. 

Why is the Statue of Liberty important? 

Historically, the Statue of Liberty is important because she was given to the U.S. by France to 

celebrate America's first 100 years as a nation. It commemorates the alliance between France and 

the U.S. during the Revolutionary War. 

 

Lady Liberty's classic stature, face, and attire come from the 

Roman goddess Libertas, who also represents freedom from 

tyranny and oppression. The crown is reminiscent of a halo and its 

spikes show similarities to those of the sun gods--the Roman 

Apollo, and the Greek Helios. Her right foot is raised as if she is 

continually on the move, forever bringing freedom to others. 

 

Lady carries enlightenment to the world with the forever-lit torch (Liberty's original name was 

Liberty Enlightening the World). Along with tools, the ability to create fire is one of the skills 

that led to civilization as we know it. Fire is symbolic of knowledge and brings light to the 

people. 

Where is the Statue of Liberty located? 

The statue stands on Liberty Island in New York Harbor, but the location of the Statue of Liberty 

has not always been so clear. Originally, the island was known as Bedloe Island and was 

officially renamed in 1956. Before Lady Liberty inhabited the island, it was home to Fort Wood. 

The fort was built in the shape of an eleven-point star, upon which the statue and pedestal now 

sit. 

 

The island itself has had quite a history: it was a quarantine station 

for smallpox victims in the 18th century, a summer home for the 

Earl of Cassils, a rental property, a place for Tory refugees, a 

lighthouse, and finally, a defensive fort. 



 

 

The Statue of Liberty is closer to New Jersey than New York and, in fact, resides in New 

Jersey's waters. However, it has been established as part of the 8th Congressional District of New 

York according to the U.S. Geological Survey. New Jersey has never claimed rights to the 

island. 

 

Lesson 2 

Theme: Characteristics of scientific genre     

Time: 2 hours The number of students:15-16 

The form of the lesson Practical  

The aim of the lesson: 1. To introduce students to a range of linguistic 

approaches to the description and analysis of spoken and 

written texts of English discourse.  

2. To have students understand the different texts  of 

discourse and how they relate to the aims.  

Pedagogical tasks: 

1.To introduce with the theme of 

the lesson ; 

2. To give information concerning 

the topic, making students warm-

up.  

3. To work with the vocabulary of 

topic; 

4. To give definition to the terms; 

5. To get information from the 

texts;.. 

The results of  teaching activity 

1. To be able to explain and demonstrate how language 

use is related to communicative goals and social contexts; 

2. To apply this ability to the analysis of spoken texts; 

3. To demonstrate a working knowledge of different 

approaches to the description and analysis of spoken and 

written discourse texts, 

4. To apply that knowledge in analyzing different types 

of naturally occurring texts, 

The method and technology of 

teaching 

Brainstorming, clustering, giving definitions, 

associations,  yes/no question techniques 

Teaching resources and  

materials  

Books, visual aids, handouts, a chart, markers, paper, 

pencils, envelopes,  scissors, crayons, glue, different 

colors of construction paper 

The form of teaching Pair work, group work, mini group work, individual work 

Conditions of teaching Computer class,  linguo phone class,  projector (DVD, 

cassette recorder) 

 

The technological schedule of practical lesson 2 

 

Activities and 

time 

management  

The plot of the action 

Teacher student 

 

The 

introductory 

part of the 

lesson 

(15- min) 

1. Greets the students and introduces  the 

course syllabus of writing and assessment 

specifications  

2. Brainstorms the students with giving 

questions 

What is text? 

How is the text analyzed? 

Give examples for text anaylize 

1. Students  answer the 

questions  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Main part  

 of the lesson 

(50-min) 

 2.1  Introduces students the theme: Text 

analyze 

A text is effective if it succeeds in achieving 

its purpose. The purpose of a text can be 

anything from the communication of factual 

information to convincing the audience of 

the validity of certain opinions. In all cases, 

the communicative effectiveness can be 

judged in two broad areas: 

Å Whether the text lays out its experiential 

content in the best possible way for the 

receiver to follow easily.  

Å Whether the text satisfies the expectations 

of its register in terms of its Field, Mode and 

Tenor. 

A text is effective if it is suitable to the 

register of which it claims to be an instance. 

This includes: 

2.1 Students get information 

about text analyse  

 

.  

2.2 Know about linking 

adverbials link meanings 

together across larger units 

of text, such as from one 

sentence to another or from 

one paragraph to another. 

 

 

2.3 Do the activities. 

 

 

 Å Field: A text is effective if the Field as 

constructed by the text is identical to the 

Field intended for the text. In other words, a 

text is effective if it appears to be ñaboutò 

what it is meant to be ñaboutò. 

Å Mode: A text is effective if it displays the 

characteristics of its intended mode. For 

example, a scientific journal is deemed 

effective if it constructs its mode in 

accordance with the customs of scientific 

articles, namely with low interactivity and 

low spontaneity. 

Å Tenor: A text is effective if it constructs the 

expected tenor for the participants. For 

example a political speech is deemed 

effective if its tenor is such that the speaker 

appears confident about the information 

presented. A speech where the speaker 

comes across as uncertain would be judged 

as ineffective.  

Lexical cohesive devices: 

Repetition of wording: Sometimes the 

repeated word may be morphologically 

different, such as ñageò ï ñagedò ï ñageingò. 

Plain repetition is frowned upon in some 

registers such as fiction where lexical 

variation is valued. 

Repetition of meaning, worded differently: 

Synonymy (different words with the same 

meaning) 

Literary metaphor 

Co-reference, e.g. ñDonaghyò ï ñthe Chelsea 

veteranò ï ñthe 35- year old Belfast manò. 

 



 

(handout 1) 

2.2 Introduces Linking adverbials link 

meanings together across larger units of text, 

such as from one sentence to another or from 

one paragraph to another. 

The following semantic categories of linking 

adverbials can be recognized: 

Enumeration: first, second, finally, in the 

first place, in the second place, for one thing, 

for another, first of all, to begin with, next. 

Addition: in addition, similarly, also, by the 

same token, further, furthermore, likewise, 

moreover. 

Summation: in sum, to conclude, all in all, in 

conclusion, overall, to summarize. 

Apposition (shows that the following text is 

equivalent to, or included in, the preceding 

text): in other words, i.e. (= that is), e.g. (= 

for example), viz. (= namely), which is to 

say, that is to say, for instance, specifically. 

Result/inference: consequently, thus, 

therefore, so, then, hence, as a result. 

Contrast: in contrast, alternatively, on the 

other hand, conversely, instead, on the 

contrary, by comparison. 

Concession (shows that the following text 

expresses something contrary to the 

expectations raised by the preceding text): 

though, nevertheless, anyway, besides, still, 

in any case, at any rate, in spite of that, after 

all, yet. 

Transition (shows that the following text is 

only loosely connected, or completely 

unconnected, to the previous text): by the 

way, incidentally, by the by, meanwhile 

 

 

The end of  

the lesson 

(15-min) 

3.1 Discusses the differences in layout and 

language between informal and informal 

letters. (indentation, the use of contracted 

verb forms, the use of phrasal verbs and 

idiomatic language, etc.) 

3.2 Will have students write an informal 

letter choosing one of the suggested topics. 

3.3. Let the students to create their own 

checklist or rubric for evaluating their letters. 

(Handout 3) 

3.1 Students make examples 

for each new items and reads 

them. 

 

3.2. Students listen and write 

homework tasks. 

 

3.3 Students get marks and  

may ask some questions 

about their marks  and 

express complaints. 

Handout 1. Text Analysis 

A text is effective if it succeeds in achieving its purpose. The purpose of a text can be 

anything from the communication of factual information to convincing the audience of the 

validity of certain opinions. In all cases, the communicative effectiveness can be judged in 

two broad areas: 



 

Å Whether the text lays out its experiential content in the best possible way for the receiver to 

follow easily.  

Å Whether the text satisfies the expectations of its register in terms of its Field, Mode and Tenor. 

 

 

 

Suitability to register 

A text is effective if it is suitable to the register of which it claims to be an instance. This 

includes: 

Å Field: A text is effective if the Field as constructed by the text is identical to the Field intended 

for the text. In other words, a text is effective if it appears to be ñaboutò what it is meant to be 

ñaboutò. 

Å Mode: A text is effective if it displays the characteristics of its intended mode. For example, a 

scientific journal is deemed effective if it constructs its mode in accordance with the customs of 

scientific articles, namely with low interactivity and low spontaneity. 

Å Tenor: A text is effective if it constructs the expected tenor for the participants. For example a 

political speech is deemed effective if its tenor is such that the speaker appears confident about 

the information presented. A speech where the speaker comes across as uncertain would be 

judged as ineffective.  

Handout 2. Cohesion 

A text is coherent if it ñmakes senseò in the wisest possible meaning of the phrase: if it 

fits the receiverôs expectations, previous knowledge and cultural knowledge. 

Coherence can be achieved by: 

Å Usage of cohesive devices such as repetition, linking adverbials, etc. Cohesive devices are dealt 

with in the rest of this text. 

Å Even in the absence of cohesive devices, the receiver can use their cultural knowledge etc. to 

construct a coherent interpretation for themselves. For example: 

Ann: ñBrian! Phone!ò [coherent interpretation: óBrian, answer the phone!ô] 

Brian: ñIôm in the bath!ò [coherent interpretation: óI canôt answer it.ô] 

Ann: ñOkayò. 

Cohesive devices can be divided into two broad categories: clause cohesion and logical 

cohesion. 

Clause cohesion 

Some cohesive devices are used to keep track of participants, circumstances, etc. from 

one clause to another. Each time a participant etc. is referred to in a text, it is either a presenting 

reference or a presuming reference. 

Å Presenting references introduce new participants into the text. 

Å Presuming references refer to existing participants. A presuming reference presumes that the 

reader will be able to retrieve the referent from previous text or from context. Presuming 

references are used to achieve cohesion. 

The following devices are used for participant cohesion: 

Å Lexical cohesive devices: 

¶ Repetition of wording: Sometimes the repeated word may be morphologically different, 

such as ñageò ï ñagedò ï ñageingò. Plain repetition is frowned upon in some registers 

such as fiction where lexical variation is valued. 

¶ Repetition of meaning, worded differently: 

¶ Synonymy (different words with the same meaning) 

¶ Literary metaphor 

¶ Co-reference, e.g. ñDonaghyò ï ñthe Chelsea veteranò ï ñthe 35- year old Belfast manò. 

Often used in news not only as a cohesive device but also as a vehicle to communicate 

additional information about the referent. 



 

¶ Relexicalization, when a meaning is repeated with different words and at the same the 

meaning is altered, for example: 

A: ñDo you work on Saturdays?ò 

B: ñWell I sometimes float in on Saturdayséò 

Here, B has relexicalized the original meaning ñwork on Saturdaysò into ñfloat in Saturdaysò, 

putting a more casual ñspinò on it. 

Introduction of a related meaning: 

¶ Antonymy (words with opposite meanings) 

¶ Hyponymy: referring to a class and its subclass. 

¶ Co-hyponymy: referring to two members of the same class. 

¶ Meronymy: referring to a whole and its part. 

¶ Co-meronymy: referring to two parts of the same whole. 

Å Grammatical cohesive devices: 

Personal pronouns (ñheò): particularly common in certain types of fiction. 

¶ Possessive pronouns (ñIs the book hers?ò) 

¶ Demonstrative pronouns (ñThose are difficultò) 

¶ Definite articles (ñthe bookò) 

¶ Demonstrative determiners (ñthis argumentò): especially common in scientific writing 

where precision of reference is valued. 

¶ Possessive determiners (ñhis bookò) 

¶ Comparatives (ñthe other bookò): The identity of the presumed referent can be retrieved 

not because it has already been mentioned but because a different, comparable item has 

already been mentioned. 

¶ Place adverbials (ñHere we see the main argumentò) 

¶ Time adverbials (ñBack then, times were hardò) 

Each reference can be more or less direct, depending on how much work is required on the 

readerôs part to work out who the referent is. An indirect reference may lead to 

reference-retrieval problems. 

Each presumed reference may refer to something that has been mentioned already 

(anaphora, backward reference), to something that is yet to be specified fully (cataphora, 

forward reference) or to a point on time or space (locational reference). Cohesive references 

effectively set up reference chains throughout the text. 

Handout 3. Logical cohesion 

While clause cohesion is used to keep track of participants from one clause to another, 

logical cohesion is used to link larger units of meaning into a single coherent text. For example, 

in an argumentative essay, logical cohesion devices would be used to combine arguments for and 

against a proposal into a single, easy-to-follow text. 

Logical cohesion is usually achieved by linking adverbials. These are similar in function to 

conjunctions, but the main difference is that: 

Å Conjunctions link the meanings of clauses together. 

Å Linking adverbials link meanings together across larger units of text, such as from one sentence 

to another or from one paragraph to another. 

The following semantic categories of linking adverbials can be recognized: 

Å Enumeration: first, second, finally, in the first place, in the second place, for one thing, 

for another, first of all, to begin with, next. 

¶ Addition: in addition, similarly, also, by the same token, further, furthermore, likewise, 

moreover. 

Å Summation: in sum, to conclude, all in all, in conclusion, overall, to summarize. 



 

Å Apposition (shows that the following text is equivalent to, or included in, the preceding 

text): in other words, i.e. (= that is), e.g. (= for example), viz. (= namely), which is to say, 

that is to say, for instance, specifically. 

Å Result/inference: consequently, thus, therefore, so, then, hence, as a result. 

Å Contrast: in contrast, alternatively, on the other hand, conversely, instead, on the 

contrary, by comparison. 

¶ Concession (shows that the following text expresses something contrary to the 

expectations raised by the preceding text): though, nevertheless, anyway, besides, still, in 

any case, at any rate, in spite of that, after all, yet. 

Å Transition (shows that the following text is only loosely connected, or completely 

unconnected, to the previous text): by the way, incidentally, by the by, meanwhile, now. 

Activity 1  - Text Analysis 

Read the text below and answer the questions at the end. 

The Death of the Full-Time Job 

Today's unemployment numbers are economically uninteresting - but socially fascinating. 

They show the jobless numbers stabilising, as you'd expected, but the really interesting stuff is 

hidden away in the details. They show what can only be described as the death of the full-time 

job. Even as unemployment is stabilising, the number of full-time jobs is still shrinking - and 

part-time jobs are very much on the rise. And not because we want this new flexibility. The 

number of people saying that they are working part-time because they couldn't find a full-time 

job is over 1 million ï an astonishing number. Thereôs also quite a jump in the numbers simply 

opting out of the labour market, especially the young, who self-describe themselves as students. 

ñStudentò may well be a convenient euphemism for ñunemployedò, just as ñrestingò often is for 

actors. Whether they will ever get to go on a course or get a job is a moot point. 

This all has long-term consequences for the nation, and I suggest it means an even more 

divided, unequal society. Those who have traditional full-time secure jobs with a pension are 

increasingly a blessed minority - the rest of the nation is scrabbling away trying to get work 

where and when they can, with not even paid holidays, let alone a final pension scheme. That 

also, by the way, means that they will be able to build up less capital over their lives, and banks 

and building societies will be unwilling or unable under tougher rules to offer mortgage to the 

newly casualised British worker.  

And the poorer you are, the worse the life chances of your children, so these new, deeper 

inequalities will echo down the generations. The Britain that leaves this recession will look very 

different from the one that entered it. 

(Adapted from an article by Sean O'Grady in The Independent, Wednesday, 17 February 2010) 

Questions 

1. In line 2 you find as youôd expected. Write this sentence without using the contraction. 

2. In the first 12-line paragraph, there is a sentence fragment placed between two full stops.  

Identify it and turn it into the corresponding complete sentence. 

3. Why are the words student and resting placed within inverted commas in line 10? 

4. What does the author see as the similarity between student and actor (lines 10-11)? 

5. Find the words and expressions in this text that mean the same as: become fewer, 

increasing, choosing not to work, uncertain, fortunate/holy, move quickly about, downturn. 

6. Explain the meaning of to offer mortgages to the newly casualised British worker in  

simpler language (line 19). 

7. Which word does it (line 22) refer back to? 

http://seanogrady.independentminds.livejournal.com/


 

8. Write a paragraph, based on this article, in which you explain why óthe death of the full-

time jobô will have important consequences for Britain in the future.  Use your own words. 

 

 

 

Lesson 3 

 

Theme: Characteristics of newspaper article genre    

Time: 2 hours The number of students:15-16 

The form of the lesson Practical  

The aim of the lesson: 1.  To understand the importance of the use of cohesion 

in text analyse; 

2. To identify and explain markers of cohesion in text  

and concept of coherence; 

3. To practice reference in English texts  

Pedagogical tasks: 

1.To introduce with the theme of 

the lesson ; 

2. To give information concerning 

the topic, making students warm-

up.  

3. To work with the vocabulary of 

topic; 

4. To give definition to the terms; 

5. To get information from the 

texts;.. 

The results of  teaching activity 

1. To be able to dentify and explain      markers of 

cohesion in text and concept of coherence 

2. To be able to understand the importance of the use of 

cohesion in text analyse; 

The method and technology of 

teaching 

Brainstorming, clustering, giving definitions, 

associations,  yes/no question techniques 

Teaching resources and  

materials  

Books, visual aids, handouts, a chart, markers, paper, 

pencils, envelopes,  scissors, crayons, glue, different 

colors of construction paper 

The form of teaching Pair work, group work, mini group work, individual work 

Conditions of teaching Computer class,  linguo phone class,  projector (DVD, 

cassette recorder) 

 

The technological schedule of practical lesson 3 

 

Activities and 

time 

management  

The plot of the action 

Teacher Student 

 

The 

introductory 

part of the 

lesson 

(15- min) 

1. Greets the students and introduces  the 

course syllabus of writing and assessment 

specifications  

2. Introduces the topic ñA Letter to my 

teacherò. 

1. Students  get information 

about the course syllabus of 

writing and assessment 

specifications and  make 

notes about the course. 

 

 

 

Main part  

 2.1  Explains what the text is: A text is ça 

communicative occurrence which meets [é] 

the standards of textuality (handout 1) 

2.2 Introduces students the concept of 

2.1 Students get information 

about the notion of text and 

textuality  

 



 

 of the lesson 

(50-min) 

ñcoherenceò in English texts.  (handout 2): 

Cohesion, in the linguistic sense of the term, 

can be defined as the cues that show how 

sentences are related to other sentences. By 

using the resources of cohesion to show the 

relationships between sentences, meaning is 

created and it facilitates the processing of 

text. Cohesion can show relationships on 

various levels: between clauses, between 

phrases and between words. Cohesion can be 

used between speakerôs own contributions to 

a text or across the contributions of speakers 

which can be an indicator of cooperativeness. 

In one of his books, Cohesion in English, 

M.A.K.Halliday introduces and explains 

cohesion and describes five ways cohesion is 

created in English: conjunction, reference, 

ellipsis, substitution and lexical cohesion. 

(handout 2) 

2.3 Speaks about cohesion and coherence 

(handout 3) 

2.4 Explains what reference is and gives 

examples (handout 4): Reference is cohesion 

created when çan item in one sentence refers 

to an item in another sentence 

2.5 Explains ellipsis and substitution 

(handout 5) 

2.6 Will have the students do the activities  

 

 

 

2.2 Know about the concepts 

of coherence and cohesion  

 

 

 

 

2.3 Get information about 

reference and its types  

 

 

 

 

2.4 Do the activites  

 

The end of  

the lesson 

(15-min) 

3.1 Discusses the differences of cohesion and 

coherence  

3.2 Estimates the activity 

3.3 Gives the hometask  

3.1 Students make examples 

for each new items and reads 

them. 

3.2. Students listen and write 

homework tasks. 

3.3 Students get marks and  

may ask some questions 

about their marks  and 

express complaints. 

 

Handout 1. What is a text? 

Å A text is ça communicative occurrence which meets [é] the standards of textualityè (de 

Beaugrande & Dressler, 1983, p. 3). 

Standards of textuality: 

1. Cohesion ç[...] concerns the ways in which the components of the surface text, i.e. the actual 

words we hear or see, are mutually connected within a sequence. 

2. Coherence ç[...] concerns the ways in which the components of the textual world, i.e. the 

configuration of concepts and relations which underlie the surface text, are mutually 

accessible and relevantè. Coherence is the outcome of cognitive processes among text users (see 

below). 

3. Intentionality ç[...] the text producerôs attitude that the set of occurrences should constitute a 

cohesive and coherent text instrumental in fulfilling the producerôs intentions, e.g., to distribute 

knowledge or to attain a goal specified in a planè 

 



 

Handout 2. Cohesion and coherence 

As to Halliday and Hasan (1976): 

Å Cohesion is linguistically explicit and signals underlying semantic relationships between text 

elements. 

Å Coherence: underlying organiser which makes the words and sentences into a unified 

discourse that conforms to a consistent world picture. A coherent text is meaningful, unified, 

and gives the impression of çhanging togetherè. 

 

Cohesion, in the linguistic sense of the term, can be defined as the cues that show how 

sentences are related to other sentences. By using the resources of cohesion to show the 

relationships between sentences, meaning is created and it facilitates the processing of text. 

Cohesion can show relationships on various levels: between clauses, between phrases and 

between words. Cohesion can be used between speakerôs own contributions to a text or across 

the contributions of speakers which can be an indicator of cooperativeness. In one of his books, 

Cohesion in English, M.A.K.Halliday introduces and explains cohesion and describes five ways 

cohesion is created in English: conjunction, reference, ellipsis, substitution and lexical cohesion.  

Handout 3. Textuality: Cohesion and Coherence  

   

(6) a. John wants to visit his girlfriend. Mr. Smith lives in a small village nearby. The vacuum 

cleaner didn't work.  

         The barber down the street couldn't help. The last paper had been sold. It is going to be a 

long dull talk.  

        b. John wants to visit his girlfriend. Mary lives in a small village nearby. The car wouldn't 

start.  

          The garage down the street couldn't help. The last bus had already left. It is going to be a 

long hot walk. 

¶ coherence connection through non-textual pragmatic knowledge: concepts & 

relationships must be relevant to each other (e.g. car-garage); 

¶ cohesion: lexicogrammatical connection through dependency of one textual element on 

another: 



 

 The store no  longer sold porcelain figurines.  It  used to, but they  didn't sell very 
well... 

           A:  I have a 6-year old kid.  

          B: That's all right.  

          A: I also have a dog.  

          B: I'm sorry. 

¶ Relationship between cohesion and coherence: 

A week has seven days. Every day I feed my cat. Cats have four legs. The cat is on the mat. Mat 

has three letters. 

A: Can you go to Vancouver tomorrow?  

B: The Air Canada pilots are on strike. 

A: Can you go to Vancouver tomorrow?  

B: Yes, I can. 

Å most texts are both coherent and cohesive; however, 

Å coherence does not have to be accompanied by cohesion ; 

Å cohesion does not necessarily cause or creates coherence ; 

Å cohesion is the means whereby to highlight the presence of coherence. 

Grammatical cohesive devices: 

 

¶ Personal pronouns (çheè): particularly common in certain types of fiction,  

¶ Possessive pronouns (çIs the book hers?è) ʦ Demonstrative pronouns (çThose are 

difficultè) ʦ Definite articles (çthe bookè) 

¶ Demonstrative determiners (çthis argumentè): especially common in scientific writing 
where precision of reference is valued. 

¶ Possessive determiners (çhis bookè) 

¶ Comparatives (çthe other bookè): The identity of the presumed referent can be retrieved 
not because it has already been mentioned but because a different, comparable item has 
already been mentioned. 

¶ Place adverbials (çHere we see the main argumentè) 

¶ Time adverbials (çBack then, times were hardè) 

Each reference can be more or less direct, depending on how much work is required on the 
reader's part to work out who the referent is. An indirect reference may lead to reference-
retrieval problems. 

Each presumed reference may refer to something that has been mentioned already 
(anaphora, backward reference), to something that is yet to be specified fully (cataphora, 
forward reference) or to a point on time or space (locational reference). 

Cohesive references effectively set up reference chains throughout the text.  

Logical cohesion 

While clause cohesion is used to keep track of participants from one clause to another, 
logical cohesion is used to link larger units of meaning into a single coherent text. For example, 
in an argumentative essay, logical cohesion devices would be used to combine arguments for 
and against a proposal into a single, easy-to-follow text. 

Logical cohesion is usually achieved by linking adverbials. These are similar in function to 
conjunctions, but the main difference is that: 



 

Å Conjunctions link the meanings of clauses together. 

Å Linking adverbials link meanings together across larger units of text, such as from one 
sentence to another or from one paragraph to another. 

The following semantic categories of linking adverbials can be recognized: 

Å Enumeration: first, second, finally, in the first place, in the second place, for one thing, 
for another, first of all, to begin with, next. 

ʦ Addition: in addition, similarly, also, by the same token, further, furthermore, 
likewise, moreover. 

Å Summation: in sum, to conclude, all in all, in conclusion, overall, to summarize. 

Å Apposition (shows that the following text is equivalent to, or included in, the 
preceding text): in other words, i.e. (= that is), e.g. (= for example), viz. ( = 
namely), which is to say, that is to say, for instance, specifically. 

Å Result/inference: consequently, thus, therefore, so, then, hence, as a result. 

Å Contrast: in contrast, alternatively, on the other hand, conversely, instead, on the 
contrary, by comparison. 

ʦ Concession (shows that the following text expresses something contrary to 
the expectations raised by the preceding text): though, nevertheless, anyway, 
besides, still, in any case, at any rate, in spite of that, after all, yet. 

Å Transition (shows that the following text is only loosely connected, or completely 
unconnected, to the previous text): by the way, incidentally, by the by, meanwhile, 
now. 

Relationship between cohesion and coherence 

Å Cohesion and coherence are related notions, but they are clearly distinct. There are two types of 

views concerning their relationship. 

A) Cohesion is neither necessary nor sufficient to account for coherence. 

A: That's the telephone. 

B: I'm in the bath. 

A: O.K. (Widdowson, 1978, p. 12) 

B) Cohesion is necessary, though not sufficient in the creation of coherent texts. In other words, 

cohesion is a crucial though not exclusive factor contributing to coherence, since it facilitates the 

comprehension of underlying semantic relations. 

 

Example of text analyse:  

Key:  
L.C.=lexical cohesion / Ref=reference / Ana=anaphoric / Exo=exophoric / Conj=conjuction 

 

U.S. customs admit passport mixup  

 

        U.S. border officials admit they've (Ref-Ana) made a mistake when two Winnipeg couples 

were given the wrong passports at a Canadian-U.S. border crossing. The passport mixup (L.C.: 

synonym for mistake) at the border crossing (L.C.: repetition of border crossing) near Emerson, 

Man., was an isolated incident, Chris Misson, a spokesperson for U.S. Customs and Border 

Protection, told CBC News on Monday.  

       On Nov. 15, 2010, Huguette and Gilles Remillard were crossing into the United States from 

Emerson, Man., on their (Ref-Ana) way to Mesa, Ariz.  

       After checking their (Ref-Ana) van, an American border official (L.C.: repetition of border 

official) handed them (Ref-Ana) back two passports (L.C.:repetition of passport).  çI (Ref-Exo) 

said, 'Those (Ref-Ana) are not mine (Ref-Exo),'ç Huguette recalled. çAnd (Conj) he (Ref-Ana) 

said, 'Uh oh.' 

       Border officials (L.C.) had mistakenly given their (Ref-Ana) passports (L.C.) to a couple in 

the car ahead of them (Ref-Ana), who (Ref-Ana) had driven off unaware of the error (L.C.: 

synonym for mistake).  



 

       The Remillards said U.S. officials (L.C.) made no effort to get their (Ref-Ana) passports 

(L.C.) back, but (Conj) did allow the couple (L.C.: repetition of couples) to continue on to Mesa 

without their (Ref-Ana) passports (L.C.). èIf we (Ref-Exo) have an accident and (Conj) have to 

go into the hospital and (Conj) fly back, how the heck are we (Ref-Exo) going to do this (Ref-

Ana)?è Gilles wondered.  

         After a week of calls to border officials (L.C.), they (Ref-Ana) were able to identify the 

couple (L.C.) with their passports (L.C.): Winnipeggers Dennis Slack and Susan Heywood, who 

(Ref-Ana) were on their (Ref-Ana) way to Texas. 

         The Remillards' son managed to track down Dennis Slack's son (L.C.: repetition of son), 

also in Winnipeg. Slack's son (L.C.) told his (Ref-Ana) father to check his (Ref-Ana) passport 

(L.C.).  

çI (Ref-Exo) pulled them (Ref-Ana) out and (Conj) said, 'Ahhh, what the hell are these (Ref-

Ana)?'ç said Dennis.  

         Both couples (L.C.) eventually got their (Ref-Ana) own passports (L.C.) back, but (Conj) 

they (Ref-Ana) said U.S officials (L.C.) should review their (Ref-Ana) security at the border 

crossing (L.C.). 

         Misson said there has always been a policy to verify the identity of a passport (L.C.) 

holder, but (Conj) one border officer made a mistake (L.C.) that day.  

      Officials (L.C.) have reviewed the policy (L.C.: repetition of policy) with staff and are 

reminding officers (L.C.) to always open each passport (L.C.) to verify the owner's identity 

(L.C.: repetition of identity) before handing the document (L.C.: synonym for passport) back, he 

(Ref-Ana) said. 

 

 Handout 4. Reference  

¶ reference refers to the dependent relationship between the referring and the referred in a 

text; 

¶ the referred item is usually a full NP, a sentence, or a passage; 

¶ the referring item can be pronouns; demonstratives; the article the, and such. 

 (13) The schoolmaster was leaving the village, and everybody seemed sorry. The miller at 

Cresscombe lent him the small white tilted cart and horse to carry his goods to the city 

of his destination, about twenty miles off,such a vehicle proving of quite sufficient size 

for the departing teacher's effects.  

   

    Reference: 

Å within text     >    anaphoric (backward pointing) 

Å cataphoric (forward pointing) 

Å outside text   >   exophoric (outward pointing) 

Anaphoric reference: backward pointing within text; expressed in several ways: 

o personal pronouns: referring back to an earlier NP (e.g. (13)) 

o it, this, that: referring to a NP or a situation expressed by a S or a series of Ss: 

(14) It rained day and night for two weeks. The basement flooded and everything was under 

water. It  spoilt all our calculations. 

(15) a. And the living room was a very small room with two windows that wouldn't open and 

things like that. And it/?that  looked nice. It/?That  had a beautiful brick wall.  

        b. You entered into a tiny little hallway and the kitchen was off that.  

   

(16) a. ?Introduction: It  traces the developments in dialectology in recent years...  



 

        b. Introduction: This traces...  

   

Table 2: Comparison between it, that, and this as referring items 

       Referential Item     Discourse Function 

                      it      to established topic  

                     that      to refer across different topics  

                     this      to refer to new topic  

        Grammatical choices are pragmatically determined.  

  

Cataphoric reference: forward pointing within text; reference to oncoming item in text 

(17) This is how to get the best results. You let the berries dry in the sun, till all the moisture has 

gone out of them. Then you gather them up and chop them very fine.  

   

(18) Dear Abby: There's this guy I've been going with for near three years. Well, the problem is 

that he hits me. He started last year. He has done it only four or five times, but each time it was 

worse than before. Every timehe hits me it was because he thought I was flirting (I wasn't). Last 

time he accused me of coming on to a friend of his. First he called me a lot of dirty names, 

then he punched my face so bad it left me with a black eye and black-and-blue bruises over half 

of my face. It was very noticeable, so I told my folks that the car I was riding in stopped 

suddenly and my face hit the windshield. 

Abby, he's 19 and I'm 17, and already I feel like an old married lady who lets her husband push 

her around. I haven't spoken to him since this happened. He keeps bugging me to give him one 

more chance. I think I've given him enough chances. Should I keep avoiding him or what?  

                                                                                                       - Black and Blue - 

 A guy I haven't seen in years has just called me and ...  

  

¶ Exophoric reference: outward pointing 

o referent in immediate context of situation (e.g. setting): 

 Can you show me that? 

o referent as part of a shared world, such as social institutions (i.e. context of 

culture): 

        a. The government are to blame for unemployment.  

        b. The sun came out.  

        c. She went into a restaurant and asked the waiter for the menu. 

Substituion:   use of pro-forms  

   

 a. one(s): She likes red ribbons, but her sister likes green ones.  

        b. do: A: Did John take the letter?  

                  B: He might have done.  

        c. so/not: Do you need help? If so, I'll stay; if not, I'll go.  



 

        d. same: They went to the cafeteria, and I did the same.  

  Activity 1. Read through the following paragraph and examine the reference words. 

Determine whether they are anaphoric, cataphoric, or exophoric. Then read the 

explanations below it. 

 Finally on 7 May 1945, Germany surrendered to the Allied Forces and 
2
the war in Europe 

was over. By June of 1945, Great Britain, the United States, France, and the Soviet Union had 

occupied 
3
the whole country. Immediately, 

4
they devised 

5
a system for controlling Germany: 

They divided Germany into four sectors-
6
three in the west and 

6
one in the east. They also divided 

7
the capital city into four sectors with Great Britain, the United States, France, and the Soviet 

Union each administering one sector of 
8
the city. 

9
All four countries agreed to help rebuild 

German cities, farms, industries, and transportation systems. 
10

They also promised to promote 

the establishment of a democratic form of government in Germany  

Lesson 4 

 

Theme: Characterstics of fiction genre    

Time: 2 hours The number of students:15-16 

The form of the lesson Practical  

The aim of the lesson: 1. To introduce students to a range of linguistic 

approaches to the description and analysis ellipsis and 

substitution  

2. To have students understand the use of ellipsis and 

substitution and how they relate to the aims.  

Pedagogical tasks: 

1.To introduce with the theme of 

the lesson ; 

 2.To give information concerning 

the topic, making students warm-

up.  

3.To work with the vocabulary of 

4.topic; 

5.To give definition to the terms; 

6,To get information from the 

texts;. 

The results of  teaching activity 

1. To be able to explain and demonstrate how language 

use is related to communicative goals and social contexts; 

2. To be able to demonstrate a working knowledge of 

different approaches to the description and analysis of 

ellipsis and substitution in discourse, 

4. To be be able to apply that knowledge in analyzing 

different types of ellipsis and substitution in texts, 

. 

The method and technology of 

teaching 

Brainstorming, clustering, giving definitions, 

associations,  yes/no question techniques 

Teaching resources and  

materials  

Books, visual aids, handouts, a chart, markers, paper, 

pencils, envelopes,  scissors, crayons, glue, different 

colors of construction paper 

The form of teaching Pair work, group work, mini group work, individual work 

Conditions of teaching Computer class,  linguo phone class,  projector (DVD, 

cassette recorder) 

 

The technological schedule of practical lesson 4 

 

Activities and 

time 

management  

The plot of the action 

Teacher Student 



 

 

The 

introductory 

part of the 

lesson 

(15- min) 

1. Greets the students; 

2. Brainstorms the students giving questions: 

 1. What is ellipsis? 

2. What is substitution?  

3. Asks the hometask  

1. Students  get information 

about the course and answer 

the question  

 

 

 

 

 

 

 

 

 

 

 

Main part  

 of the lesson 

(50-min) 

 2.1  Introduces students the theme: Ellipsis 

and substitution and their importance 

(handout 1) 

Å Ellipsis is very common in spoken 

discourse ï in particular in informal contexts. 

Å Ellipsis often reflects pragmatic choices 

made by the speaker. For example, in order 

to sound polite we avoid too much ellipsis. 

Å Although ellipsis is universal feature of all 

languages, its  ealization varies between 

languages and so it can be difficult for 

learners of English both in terms of listening 

and speaking. 

2.2 Explains the use of ellipsis and 

substitution in English texts (handout 2): 

1. Ellipsis: leaving out subjects and 

auxiliaries 
2.  Ellipsis: leaving out verb phrases or 
adjectives  
3. Substitution: so and not  

2.3 Explains the ways of to use ellipsis in 

English. There are many ways to use ellipsis 

in English. Here are the ten of the most 

common types of ellipsis.  

2.1 Students get information 

about the importance of 

ellipsis and substitution.  

 

 

2.2 Make some notes about 

the use of ellipsis and 

substitution in English texts 

 

 

2.3 Know about the ways of 

to use ellipsis in English 

 

 

 

2.4 Do the activities. 

 

 

 

 

The end of  

the lesson 

(15-min) 

3.1 Revise the theme and discuss some 

points of ellipsis and substitution related to 

the texts. 

3.2 Gives hometask:  

Analyse any text paying attention to the rules 

of ellipsis and substitution  

3.1 Students make examples 

for each new items and reads 

them. 

3.2. Students listen and write 

homework tasks. 

 
Handout 1. What is Ellipsis and Substitution?  

What is ellipsis? 

Words or phrases are left out from sentences where they are unnecessary because they have 

been referred to or mentioned previously, or they are obvious from the context. 

Some examples: 

çWhen will he back?è çTuesday.è (ellipsis: He'll be back) 

çWill he back tomorrow?è çNo, he won't?è (ellipsis: be back tomorrow) 

çNice weather, isn't it?è (ellipsis :It's) 

çGot bad news...è (ellipsis: I've) 

What time do you leave? - About eight (ellipsis: Iôll leave). 

Are you going on vacation soon? - Hope to (ellipsis: I). 

 

Handout 2. The use of ellipsis and substitution in English texts 

1. Ellipsis: leaving out subjects and auxiliaries 



 

Å After and but. and or we often leave out a repeated subject or a repeated 
subject and auxiliary verb, especially when the clauses are short. 

He got up and (he) had a bath. 

She came to class but (she) didn't say anything. 

We should phone her or (we should) send her an email. 

We usually have dinner at 7.00, and then (we) watch TV. 
Å After then we can also leave out a repeated subject pronoun 

You cannot leave out the subject pronoun after before, af ter because, when, and while 
They locked the door before they left We'll have a look at the photos after we finish 

lunch. She's stressed because she has too much work He was horrified when he saw 

the mess they had left I met Pete while I was working in France. 
2.  Ellipsis: leaving out verb phrases or adjectives  
          Susan has never been to Ireland, but her sister has 

Bob thinks he's right, but he isn't. 

I didn't like the film, but Charles did 

They said I  would love the play, but I  don't think I would  

We can use a different auxiliary or modal verb from that used in the first part of the sentence 
I  thought I would be able to come tomorrow, but in fact I can't I  know you've never 

learned to swim, but I  really think you should have. A You must read his latest book! 

ɺ I  already have 

I  haven't been to Paris, but I'd love to. 

The students cheated in the exam, even though the teacher told them not to. 

3.  Substitution: so and not We often use so instead of repeating a whole positive clause after 

verbs of thinking (assume. believe, expect, guess, hope, imagine. presume, 

suppose, think) and also after be afraid, appearlseem, and say. I'll have finished 

the project by Friday, or at least I hope so A Will you be working on Sunday? ɺ I suppose 

so. unless we get everything done today. Gerard loves animals, and his sister even more so 

Substitution: so and not With negative clauses we use positive verb * not (e.g. I hope not) 

with be afraid, assume, guess, hope, presume, and suspect 

A Do you think it'll snow tonight? ɺ I hope not. 

A He's not very likely to pass, is he? ɺ No. I'm afraid not  

The kids may be back, but I don't think so I  know she liked the gift, even though she didn't say 

so. The easiest way to think about substitution is to consider it as a form of ellipsis. Something is 

missing, but instead of just leaving it out, we substitute it with another word, usually ósoô, 

óone(s)ô, ódo(es)ô, ódidô. [Some people have a wider definition of substitution and include things 

Iôd put under the heading of reference] 

E.g. Replacing a noun (phrase): 

What kind of cupcake would you like? A chocolate one, please. 

E.g. Replacing a verb phrase: I didnôt like the film, but everyone else did (liked the film) 

Note that we use substitution for verbs in the simple present or simple past. For other tenses or 

modals, we use ellipsis. I donôt want to go running but I really should (go running). Have you 

ever been to Paris? Yes, I have (been to Paris) 

 Handout 3. The ways of to use ellipsis in English.  

There are many ways to use ellipsis in English. Here are the ten of the most common types 

of ellipsis.  

1. 'To'  instead of Infinitive  
'To' is often used instead of a full infinitive when replying to yes / no questions or contrasting 

when using the same verb.  

In  Questions 

http://esl.about.com/od/English-Verb-Forms/a/Verbs-Followed-By-Infinitive.htm
http://esl.about.com/od/grammarstructures/a/Yes-No-Questions.htm


 

Would you like to study at university? -  I  hope to. (instead of: I hope to study at university.) 

Are you going to move? - I  plan to. (instead of: I plan to move.) 

Contrasting 

I don't play much tennis these days. However, I  used to. (instead of: I used to play tennis.) 

Jennifer didn't visit her parents last week even though she hoped to. (instead of: ... she hoped to 

visit her parents last week) 

2. Auxiliary  Replacing Full  Verb Phrase 

When repeating a verb phrase in a sentence the repeated verb phrase is often dropped.  

I'll  finish the job when I  can. (instead of: ... when I can finish it.) 
Tom told me he would come to the meeting, but he didn't.  (instead of: ... he didn't come to it.) 
3. Be After  Conjunctions 

Subject pronouns and the verb 'to be' is often dropped after certain conjunctions. 

Text me when there. (instead of: ... when you are there.) 

Repeat until finished . (instead of: Repeat until you are finished.) 

4. Function Words in Lists with  Conjunctions 

Function words such as articles and helping verbs are dropped when listing using 

theconjunctions 'and', 'but', and 'or'.  

I'd like to buy a bat and ball. (instead of: ... a bat and a ball.) Tom was happy but poor. (instead 

of: ... but he was poor.) You can pay now or later. (instead of: ... or you can pay later.) 

5. When speaking in the first person about something, it's common to drop the personal 

pronoun 'I' and the helping verb in informal English.  

Finished soon. (instead of: I'll  be finished soon.) Working now. (instead of: I'm working now.) 

Eaten already. (instead of: I've eaten already.) 

6. Yes / No Questions 
Function words including pronouns and helping verbs are dropped when asking 'yes / no' 

questions. Read the paper? (instead of: Have you read the paper?) 

Getting a good workout? (instead of: Are you getting a good workout?) 

7. Object Relative Pronouns 

It's common to drop object relative pronouns when using a relative clause. 

That's the man I  mentioned. (instead of: ... whom I mentioned.) 

This is the house we want to buy. (instead of: ... which / that we want to buy.) 

8. Repeated Noun in List  after Adjectives 
Sometimes nouns are dropped following adjectives. This is common in replies to questions, or 

when contrasting information. 

What kind of room would you like? - A single, please. (instead of: A single room, please.) 

I'm afraid I don't have cooked salmon. Only smoked. (instead of: Only smoked salmon.) 

9. Repeated Noun in List  after Determiner  
Nouns are sometimes repeated using a determiner to indicate which one(s) of something is 

meant. In this case, we often drop the noun when it is repeated. 

There are so many cars in this parking lot. Oh, this is mine. (instead of: Oh, this car is mine.) 

He doesn't know the limit  of courses he can take, but he'll begin with two now. (instead of: ... 

but he'll take two courses now.) 

10. Tag Replies 
Perhaps the most commonly left out words are in question tags when replying to 'yes / no' 

questions. In this case, the auxiliary verb is substituted for the full sentence. 

http://esl.about.com/od/grammarintermediate/a/to_be_uses.htm
http://esl.about.com/od/grammarguides/f/What-Are-Conjunctions.htm
http://esl.about.com/od/grammarintermediate/a/a_auxiliary.htm
http://esl.about.com/od/grammaradvanced/a/relative_clause.htm
http://esl.about.com/od/thebasics/a/this_that_these_those_determiners.htm
http://esl.about.com/od/grammarforbeginners/a/Question-Tags-In-English.htm


 

Would you like to come to the meeting? - Yes, I  would. (instead of: Yes, I would like to come to 

the meeting.) 

Did you finish the work last night? - No, I  didn't . (instead of: No, I didn't finish the work last 

night.) 

Activity 1. The underlined text in the script below demonstrates ellipsis. Re-write 

the full form for each underlined piece of text, adding the missing information. The first 

one is done for you. 

Letterman: Have you seen the movie? 

Depp: No I've not - No I've not seen the movie yet. 

Letterman: I'm sorry. You've not seen the movie? 

Depp: Not just yet. 

Letterman: You're too busy to see it, probably? 

Depp: Uh, you know, in a way, once my job is done on the film it's really none of my business. 

Letterman: Really none of your business. So you deliberately don't look at the finished product. 

Depp: Oh yeah, I stay as far away as I possibly can. If I can try to stay in as a profound a state of 

ignorance as possible. 

Letterman: Well you've come to the right place ï you're exactly where you need to be. That's 

interesting, and forgive me, is it a little insecurity? 

Depp: It's just, you know, I don't like watching myself. I prefer the experience. Making the film 

is great. 

The process is all fine but he's up there. 

Letterman: Right. So that speaks to what I was talking about earlier. You're first and foremost 

an actor, an artist, so you enjoy that process 

Depp: Yeah I do very much 

 

Activit y 2.  Gap-fill exercise. Fill in all the gaps with the reference words and those used for 

substitution in the sentences. 

   ones      such      that      the same      these      This      those      to do so    

1) According to Roman law, no one could bear arms except those entitled é, the only exception 

being hunting weapons. 

2) The appearance of later stages is usually a development from earlier é using the same 

components, and not a radical replacement.  

3) It must be borne in mind that the majority of é data have been derived from subjects younger 

than 65 years (Koch-Weser, 1978). 

4) Simple matrices similar to é employed to good effect in many of the studies described in this 

book can also be of benefit; 

5) Harris and South Uist are so moist that even in summer (April-September) there is a PWS of 

over 500 mm. é is related to the fact that rainfall increases with altitude. 

6) Animals é look similar are classified together, and not only that , they are also closely related 

in an evolutionary sense (or put another way, they share a common ancestor). 

7) The results of the tests show that there are still substantial levels of discrimination and that 

levels of discrimination against Indians, Pakistanis and West Indians are much é . 

8) 17th century male dancers were trained to dance female roles and were often called upon é in 

serious works, costumed in such a way as to disguise their gender. 

9) Perhaps, then, men find women's conversation difficult to follow, and since they are the 

powerful group, they can deal with their incomprehension by defining women's behaviour as 

deviant and wrong - çillogicalè is just their word for é . 

10) This, however, seems to him the condemnation of such uses of the words and é forms of 

moral judgement. 
 
Activity 3. Cross out the words / phrases which could be left out. 

1 Everyone else loved the hotel we stayed in, but I didn't like it. 



 

2 Nobody expects us to win, but you never know, we might win. 

3 I didn't take the job in the end, but now 1 think that I should have taken it. 

4 I got into the car and I turned the radio on. 

5 A Would you like to come for dinner tomorrow night? 

        ɺ I'd love to come to dinner, but I'm afraid I can't come. 

6 We don't go to the theatre very often now but we used to go before wc had children. 

7 I won't be able to go to the exhibition, but my wife will be able to go. 

8 We met in 2009 and then we got married in 2010. 

9  They look happy, but they aren't really happy. 

 

Activity 4. Complete the sentences with a modal or an auxiliary verb in the right form.  

E.g. I'd like to help you this week, but I can't. 

1 I'm not vegetarian, but my wife é. 

2 I would love to fly a plane, but I know that I never é. 

3 Nobody believes me when I say that I'm going to resign, but I é. 

4 We thought that Karen would get the job, but she é 

5 In the end they didn't come, even though they had promised that they  é. 

6 If you haven't seen the film yet, you é. It's absolutely fantastic! 

7 If I could help you, I would, but I'm afraid I é  

8 I don't speak French, but my friend é 

 

Activity 5 . Write the responses using the right form of the verb in brackets and a reduced 

infinitive or adding so or not. 

A Would you like to come round for dinner tomorrow? 

ɺ I'd love to. (love) 

1 A The weather forecast said it would snow at the weekend. ɺ I I was planning to do 

some gardening. (hope) 

2 A Do you smoke? ɺ I , but I gave up last month, (use) 

3 A If you think she's coming down with flu, you shouldn't send her to school tomorrow. 

ɺ I ------------- She might infect the other children. (suppose) 

4 A Have you spoken to Martin yet? ɺ No, but I after the meeting, (try) 

5 A Do you think we should leave early to miss the traffic? 

ɺ I é, though I'm really enjoying myself, (guess) 

6 A Why are you going to do a parachute jump? ɺ I don't know. I (always / want) 

 

Activity 6. Change the sentences using substitution 

 



 

 



 

 
 

 

 

 

 

 

 



 

Lesson 5 

 

Theme: Cohesion (Using linguistic devices)  

Time: 2 hours The number of students:15-16 

The form of the lesson Practical  

The aim of the lesson: 1. To introduce students to a range of linguistic 

approaches to the description and analysis of 

conjunctions and discourse markers in English discourse.  

2. To understand the using different modes of discourse 

markers and how they relate to the aims.  

Pedagogical tasks: 

1.To introduce with the theme of 

the lesson ; 

 2.To give information concerning 

the topic, making students warm-

up.  

3.To work with the vocabulary of 

topic; 

4.To give definition to the terms; 

5.To get information from the 

texts; 

 

The results of  teaching activity 

Students will: 

1. Be able to demonstrate a working knowledge of 

different approaches to the description and analysis of 

conjunction and discourse markers. 

2. Be able to apply the knowledge in analyzing different 

types of conjunctions and discourse markers 

3. Be able to analyse texts using one more approaches to 

discourse analysis covered in the course. 

The method and technology of 

teaching 

Brainstorming, clustering, giving definitions, 

associations,  yes/no question techniques 

Teaching resources and  

materials  

Books, visual aids, handouts, a chart, markers, paper, 

pencils, envelopes,  scissors, crayons, glue, different 

colors of construction paper 

The form of teaching Pair work, group work, mini group work, individual work 

Conditions of teaching Computer class,  linguo phone class,  projector (DVD, 

cassette recorder) 

 

The technological schedule of practical lesson 5 

 

Activities and 

time 

management  

The plot of the action 

Teacher student 

 

The 

introductory 

part of the 

lesson 

(15- min) 

1. Greets the students and introduces  

the theme. Brainstorms the activity of the 

students, asks questions:  

How do you use conjunctions in discourse? 

What do you know about discourse markers? 

What are the features of discourse markers in 

English texts? 

1. Students  answer the 

questions. 

 

 

 

 

 

 

 

 2.1  Introduces students the theme: 

ñConjunctions and discourse markersò 

Discourse Markers are used to combine 

clauses or to connect sentence elements. 

Each discourse marker indicates a particular 

meaning relationship between two or more 

clauses. Here are some connectors and their 

2.1 Students get information 

about conjunction and 

discourse markers  

 

 

2.2 Make notes of common 

discourse markers in English  



 

 

 

 

 

 

 

 

 

 

Main part  

 of the lesson 

(50-min) 

corresponding meaning (handout 1): 

1. Contrast 

2. Addition  

3. Time 

4. Cause and effect 

5. Condition  

6. Example 

7. Conclusion 

8. Emphasis  

2.2 Explains common discourse markers. 

There are dozens of discourse markers in the 

English language, but here are 10 of the most 

common (handout 2): 

1. actually 

2. apparently 

3. as for 

4. as I was saying 

5. basically 

6. by the way 

7.letôs see 

8.I mean 

9.on the other hand 

10.speaking of 

These discourse markers are used to make a 

correction, or to state a fact or reality, to say 

something seems true or is true, to focus 

attention on the topic you are going to talk 

about, to get back to the main topic, to say 

something simple about (or a summary of) a 

complex situation, to to introduce new 

information or a related topic, to use when 

you need a moment to think about something 

(especially after the other person asks you a 

question), to clarify  your meaning, to state 

your ideas in different words, to introduce an 

alternate opinion, or a different side of the 

situation, to link something previously 

mentioned in the conversation to a new topic 

2.3 Introduces spoken discourse  markers : 

oh, well, and like 

English has specific expressions that will 

help you interpret what the other person is 

saying. Identified correctly, they will ensure 

that you perform your half of the 

conversation well. These expressions have so 

little meaning that they are not usually 

thought of as belonging to the language, 

though there is no logical reason not to treat 

them as a special kind of word. They include 

words such as oh, well, like, mm, er, and OK 

2.4 Introduces the following formal 

discourse markers and they are used when 

 

 

 

2.3 Get information about 

spoken spoke discourse 

markers  

 

 

2.4 Do the activities. 

 

 



 

speaking in a formal context or when 

presenting complicated information in 

writing. 

1. with regard to; regarding; as regards; as 

far as ééé is concerned, as for 

2. on the other hand; while; whereas 

3. however, nonetheless, nevertheless 

4. moreover, furthermore, in addition 

5. therefore, as a result, consequently 

 

2.4 Will have students do activities  

 

 

The end of  

the lesson 

(15-min) 

3.1 Discusses some points of discuss analysis 

using discourse markers and conjunctions.  

3.2 Gives hometask   

 

3.1 Students make examples 

for each new items and reads 

them. 

3.2. Students listen and write 

homework tasks. 

3.3 Students get marks and  

may ask some questions 

about their marks  and 

express complaints. 

 

Handout 1. Discourse markers and conjunctions  

 

Discourse Markers are used to combine clauses or to connect sentence elements. Each discourse 

marker indicates a particular meaning relationship between two or more clauses. Here are some 

connectors and their corresponding meaning: 

 

 
 

Discourse markers and conjunctions are the ways of creating cohesion. Discourse 

markers are linguistic elements used by the speaker/writer to ease the interpretation of the text, 

frequently by signalling a relationship between segments of the discourse, which is the specific 

function of conjunctions. They are not a way of simply joining sentences. Their role in the text is 

wider that that, because they provide the listener/reader with information for the interpretation of 

the utterance; that is why some linguists prefer to describe them as discourse markers. 



 

In linguistics, a discourse marker is a word or phrase that is relatively syntax-independent 

and does not change the meaning of the sentence, and has a somewhat empty meaning. Examples 

of discourse markers include the particles çohè, çwellè, çnowè, çthenè, çyou knowè, and çI 

meanè, some of the words or phrases that were considered discourse markers were treated as 

çfillersè or çexpletivesè: words or phrases that had no function at all  
Discourse markers (words like 'however', 'although' and 'Nevertheless') are referred to more 

commonly as 'linking words' and 'linking phrases', or 'sentence connectors'. They may be 

described as the 'glue' that binds together a piece of writing, making the different parts of the text 

'stick together'. They are used less frequently in speech, unless the speech is very formal.  

 

Conjunction acts as a cohesive tie between clauses or sections of text in such a way as to 

demonstrate a meaningful pattern between them. 

Conjunctions can be classified according to four main categories: additive, adversative, causal 

and temporal.  

Additive conjunctions act to structurally coordinate or link by adding to the presupposed item 

and are signalled through ñand, also, too, furthermore, additionallyò, etc. Additive conjunctions 

may also act to negate the presupposed item and are signaled by ñnor, and...not, either, neitherò, 

etc. 

I don't  like smoking, and neither does he. 

(Derived  from: I don't like smoking. He doesn't like smoking). 

Adversative conjunctions act to indicate ñcontrary to expectationò  and are signalled by ñyet, 

though, only, but, in fact, ratherò, etc. 

Peter is an English students, but he can't speak English. 

Causal conjunction expresses ñresult, reason and purposeò and is signalled by ñso, then, for, 

because, for this reason, as a result, in this respect, etc.ò. 

She studied match hardly as a result she passed the exam. 

The last most common conjunctive category is temporal and links by signalling sequence or 

time. Some sample temporal conjunctive signals are ñthen, next, after that, next day, until then, at 

the same time, at this pointò, etc 

Examples: time-sequence 
After the battle, there was a snowstorm. 

They fought a battle. Afterwards, it snowed. 

The battle was followed by a snowstorm. 

 

Handout 2. Common discourse markers. There are dozens of discourse markers in the 

English language, but here are 10 of the most common, with definitions and examples. 

1. actually 

Use actually to make a correction, or to state a fact or reality: 

ñDo you need to learn Spanish for your trip to Brazil?ò 

ñActually,  they speak Portuguese in Brazil.ò 

ñOh, I didnôt know that.ò 

2. apparently 

Apparently  is used to say something seems true or is true. 

ñHow come Maria left work early?ò 

ñApparently  her son is sick. I heard her calling the pharmacy to ask if his medicine is ready.ò 

3. as for 

As for is the same as regarding. It is used to focus attention on the topic you are going to talk 

about. 

ñBefore you leave the office, please make 5 copies of the sales report and leave them on my desk 

for the meeting tomorrow morning.ò 

ñSure, no problem.ò 



 

ñAs for  the new advertising campaign, we need to get approval from the finance department ï so 

thatôll have to wait until the end of the month.ò 

4. as I was saying 

We use as I was saying to get back to the main topic of conversation. 

ñI heard youôre going away this weekend ï where to?ò 

ñWell, after English class on Thursday night, weôre going to catch a late flight to California.ò 

ñWe have English class on Thursday?!ò 

ñYes, remember the teacher changed it from Friday to Thursday?ò 

ñOh, right.ò 

ñAs I was saying, weôre going to spend a few days in San Franciscoéò 

5. basically 

You can say basically when you are going to say something simple about (or a summary of) a 

complex situation. 

ñAre you still going out with Melissa?ò 

ñNo ï we broke up a few months ago.ò 

ñOh, sorry to hear that. What happened?ò 

ñWell, itôs a long story, but basically, our personalities were just too different.ò 

6. by the way 

Say by the way to introduce new information or a related topic of conversation. 

ñSo how do you like living in New York City?ò 

ñI love it! There are a lot of interesting things to do. Itôs a little hard to make friends, though ï 

there are just so many people.ò 

ñDonôt worry, Iôm sure youôll settle in and form friendships with time. By the way, my sister 

and I are going to meet some friends at the free concert in the park tonight ï want to go with us?ò 

1. letôs see 

You can say letôs see when you need a moment to think about something (especially after the 

other person asks you a question). 

ñIôm making the reservation at the restaurant. How many people are joining us for dinner?ò 

ñLetôs seeé thereôs you and meé John, his wife, and their three kidsé Barbara and her 

husbandé and Peter with his girlfriend. That makes eleven.ò 

2. I mean 

I mean is a very common expression in spoken English. You can use it to clarify  your meaning, 

to state your ideas in different words. 

ñWhat did you think of the movie?ò 

ñEh, I thought it was so-so. I mean, the story line was interesting, but the acting wasnôt that 

great.ò 

3. on the other hand 

Say on the other hand to introduce an alternate opinion, or a different side of the situation. 

ñDo you think I should buy a desktop or a laptop?ò 

ñWell, a desktop would be cheaper, and I know youôre on a budget.ò 

ñTrue.ò 

ñOn the other hand, a laptop would be more convenient because you could take it to class.ò 

4. speaking of 

We use speaking of to link something previously mentioned in the conversation to a new topic. 

ñDid you do anything special for your birthday?ò 

ñOh, I just went out for dinner with some friends at a Japanese restaurant ï that new one on Main 

Street.ò 

ñReally? How was the food?ò 

ñItôs the best sushi in town, in my opinion!ò 

ñSpeaking of Japan, my brotherôs planning on studying abroad there next semester.ò 

ñReally? Does he speak Japanese?ò 

ñNot yet, but heôs going to learnéò 



 

 

Handout 3. Spoken discourse: discourse markers oh, well, and like 

 

English has specific expressions that will help you interpret what the other person is saying. 

Identified correctly, they will ensure that you perform your half of the conversation well. These 

expressions have so little meaning that they are not usually thought of as belonging to the 

language, though there is no logical reason not to treat them as a special kind of word. They 

include words such as oh, well, like, mm, er, and OK (pronounced and sometimes written okay). 

All of these words serve important purposes in conversation and are known technically 

asdiscourse markers. In general they are used to indicate that you are ready to speak or want to 

keep speaking, or to show how you respond to what someone has just said. We will discuss here 

some of the most useful discourse markers of this type. 

All the examples are from real conversations so do not be surprised by the use of 

incomplete sentences and repetitions. 

1. Oh 

The discourse marker oh is typically found at the beginning of replies where it is used to show 

that you have just been told something new. For example: 

Doctor: I think you've probably got what we call dry eyes. 

Patient: Oh. 

Oh often combines with a word or phrase that confirms that you now understand, such asoh I 

see or oh right , or that evaluates the new information, for example oh good, oh heavens, oh 

dear, or oh no. For example: 

Travel Agent: Your flights are all confirmed. 

Customer: Oh wonderful. 

If someone reminds you of something you had forgotten, you typically start your reply with oh. 

For example: 

Speaker 1: Remember he wanted to merge the groups. Don't you remember? 

Speaker 2: Oh yeah. Oh yes. Of course. 

It is also used to accept someone's answer to your question. For example: 

Speaker 1:  Is that too sweet? 

Speaker 2: Yes. 

Speaker 1: Oh. 

Oh says that you accept the truth of the answer or statement that you have just heard. You can 

however combine it with really or with a question to show surprise, for exampleoh did you? 

This passes the talk back to the other speaker who will usually confirm what they have just said. 

They will also often add to what they have just said. For example: 



 

Speaker 1:  I went up to Leeds. 

Speaker 2: Oh did you? 

Speaker 1: Yeah...saw Kathryn Clarke. 

In British English, oh is used to introduce quoted speech, either your own or someone else's. For 

example: 

She says oh I've hardly been there, I've been at Joe's. 

2. Well 

Well is another expression used to signal the start of reported speech. For example: 

So she said well I'll phone you tonight. 

Well is also like oh in that it is also used at the beginning of a speaking turn, but unlike oh it 

indicates that you think there is something slightly wrong with what has just been said. You start 

your reply with well when answering someone who has just said something factually incorrect or 

made a false assumption. For example: 

Speaker 1:  I mean it might take us another two months before we get 

out.Three months. 

Speaker 2: Well I would say six months. 

You can also begin your answer with well if someone asked you a question which assumes 

something that is not in fact true, for example: 

Speaker 1:  What, she did the whole lot? 

Speaker 2: Well yeah, I think, well, she didn't do everything. 

Here the first speaker is expecting the answer 'yes' and the second speaker is answering 'no' in a 

roundabout way. 

Another use for well is to round off a topic near the end of a conversation. For example: 

Well I'll l et you get back to work. 

3. Like 

In American English, like is the normal way of introducing speech: 

And my husband was like, I hope something's not wrong. 

It is also used to focus the listener's attention on what follows, either because it is new 

information or because it is important: 

I was so, like, stressed out. 

You can also add like to a request to indicate that what you are saying might not be welcome to 

the person you are addressing: 



 

So if I if I if I phone you tomorrow after six so that we can like arrange a time, will that be OK? 

It also indicates that your wording is imprecise or an exaggeration: 

I think they order it like loads and loads in advance. 

 Handout 4. Most of the following discourse markers are formal and used when speaking in 

a formal context or when presenting complicated information in writing. 

1. with  regard to; regarding; as regards; as far as ééé is concerned, as for  

These expressions focus attention on what follows in the sentence. This is done by announcing 

the subject in advance. As regards and as far aséééis concerned usually indicate a change of 

subject 

Examples: 

His grades in science subjects are excellent. As regards humanities é 

With regard to the latest market figures we can see that ... 

Regarding our efforts to improve the local economy, we have made ... 

As far as I am concerned, we should continue to develop our resources. 

As for John's thoughts, let's take a look at this report he sent me. 

2. on the other hand; while; whereas 

These expressions give expression to two ideas which contrast but do not contradict each other. 

Examples: 

Football is popular in England, while in Australia they prefer cricket. 

We've been steadily improving our customer service center. On the other hand our shipping 

department needs to be redesigned. 

Jack thinks we're ready to begin whereas Tom things we still need to wait. 

3. however, nonetheless, nevertheless 

All these words are used to present two contrasting ideas. 

Examples: 

Smoking is proved to be dangerous to the health. Nonetheless, 40% of the population smokes. 

Our teacher promised to take us on a field trip. However, he changed his mind last week. 

Peter was warned not to invest all of his savings in the stock market. Nevertheless, he invested 

and lost everything. 

4. moreover, furthermore,  in addition 

We use these expressions to add information to what has been said. The usage of these words is 

much more elegant than just making a list or using the conjunction 'and'. 

Examples: 

His problems with his parents are extremely frustrating. Moreover, there seems to be no easy 

solution to them. 

I assured him that I would come to his presentation. Furthermore, I also invited a number of 

important representatives from the local chamber of commerce. 

Our energy bills have been increasing steadily. In addition to these costs, our telephone costs 

have doubled over the past six months. 

5. therefore, as a result, consequently 

These expressions show that the second statement follows logically from the first statement. 

Examples: 

He reduced the amount of time studying for his final exams. As a result, his marks were rather 

low. 

We've lost over 3,000 customers over the past six months. Consequently, we have been forced to 

cut back our advertising budget. 

The government has drastically reduced its spending. Therefore, a number of programs have 

been canceled. 

http://esl.about.com/od/businessenglishvocabulary/a/lx_advertising1.htm


 

 

Discourse markers: adverbs and adverbial expressions 

 

 

 
 



 

Activity 1. Choose the correct word for each sentence - each is only used once. 

moreover on the other hand at least  however besides  

firstly  whereas then actually though 

 

1.I had a terrible day at work and lost my umbrella too.           I spoke to that nice guy who works 

in the coffee shop at last! 

2. Television turns people into lazy couch potatoes.           , there are some educational 

programmes on. 

3.          , I would like to welcome you all to the conference today. 

4.           the film was a little boring, we still had a nice evening out. 

5. I've always known Caroline as a mean person.           , she lent me $10 yesterday without me 

having to ask twice! 

6. I got up at 9 o'clock yesterday and had a cold shower.           , I had breakfast and left for work. 

7. My brother works in a large office                 I work on my own at home. 

8. Why do you think I don't want to go out tonight.           , I would be delighted to get out of the 

house. 

9. You should go to university as it gives you a chance to meet so many new people.           , it 

gives you the chance to get important qualifications and get a better job. 

10. I don't want to go to the football game. Football bores me and I don't want to pay $40 for a 

ticket.           , look at the weather! All that rain!  

 

Activity 2. Rewrite the sentences using the connectors in parenthesis. Make the necessary 

changes: 

1. Isabel apologized several times. Paul wouldnôt speak to her. (but) 

2. We decided to walk even though it was raining. (in spite of) 

3. Roger works very hard to help his parents. Heôs also a good student. (In addition) 

4. I love Ice cream. In addition, I love chocolate. (as well as) 

5. Iôd love to come. I really havenôt got the time. (However) 

6. Rome is a great place to visit, but it has got terrible traffic problems. (despite) 

7. Miguel was very busy yesterday. He helped me. (Even though) 

8. Sinem exercises vigorously. She canôt lose weight. (However) 

9. Visitors are not allowed to park here. It is a private parking area. (since) 

10. Jack canôt lift the box. He is very strong. (But) 

11. Joanne booked a babysitter because she wanted to go out for the evening.(in order to) 

12. Brenda does a lot of exercise. She is fit. (therefore) 

13. Mark heard the news on the radio. He was driving home. (while) 

14. Despite its popularity, the group hasnôt reached any gold record yet. (In spite of) 

15. John bought a couple of exercise-books. He wanted to catch up with the rest of the class. (so 

as to) 

16. My brother doesnôt earn a good wage. My sister-in-law doesnôt earn a good wage. 

(neither...nor) 

17. The accident was very serious but nobody was badly injured.(Even though)  

 

ANSWER KEY:  

1. Isabel apologized several times, but Paul wouldnôt speak to her. 

2. We decided to walk in spite of the rain. 

3. Roger works very hard to help his parents. In addition, heôs also a good student. 

4. I love Ice cream as well as chocolate. 

5. Iôd love to come. However, I really havenôt got the time. 

6. Rome is a great place to visit, despite its terrible traffic problems. 

7. Even though Miguel was very busy yesterday, he helped me. 

8. Sinem exercises vigorously. However, he canôt lose weight. 



 

9. Since it is a private parking area, visitors are not allowed to park here. 

10. Jack is very strong but he canôt lift the box. 

11. Joanne booked a babysitter in order to go out for the evening. 

12. Brenda does a lot of exercise, therefore she is fit. 

13. Mark heard the news on the radio while he was driving home. 

14. The group hasnôt reached any gold record yet, in spite of its popularity. 

15. John bought a couple of exercise-books so as to catch up with the rest of the class. 

16. Neither my brother, nor my sister earn a good wage. 

17. Nobody was badly injured even though the accident was very serious. 

 

Activity 3. Vocabulary: Discourse markers. For each of the six questions choose the one 

correct answer. 

1. So youôre a doctor? _________, I finish my training next year. 

a) Let me see   b) Right c) Listen d) Well 

2. A: Do you know her number? B: __________, itôs here somewhere. 

a) Let me see  b) Mind you  c) Well d) You see 

3. A: Itôs quite a problem, I donôt know if I can do it. B: __________, Iôll help you, donôt 

worry. 

a) Mind you  b) Let me see  c) Listen d) Well 

4. Iôm afraid you canôt come in, ___________ you have to be 18. 

a) you see  b) well   c) listen d) right 

5. Iôm tired, ___________, I only had 3 hours sleep last night! 

a) mind you  b) right  c) listen d) let me see 

6. ___________, letôs start, shall we? 

a) let me see  b) mind you  c) right  d) well 

 

 Answers 

1. 

a) We use óLet me seeô as a hesitation, to gain some time before answering the question. 

b) We use óRightô to get peopleôs attention ï to say óLetôs beginô 

c) We often use óListenô to introduce an offer or suggestion, e.g. óListen, why donôt weé?ô 

d) We use ówellô to show someone you are not giving the óyesô answer expected. e.g. 

Do you speak French? Well, a little. CORRECT 

2. 

a) We use óLet me seeô as a hesitation, to gain some time before answering the 

question. CORRECT 

b) We use ómind youô to introduce an afterthought, e.g. He looks old, mind you, he is 60! 

c) We use ówellô to show someone you are not giving the óyesô answer expected, e.g. Do 

you speak French? Well, a little. 

d) We use óyou seeô to introduce an explanation about something, e.g. I canôt afford to go 

out, you see I lost my job last week. 

3. 

a) We use ómind youô to introduce an afterthought, e.g. He looks old, mind you, he is 60! 

b) We use óLet me seeô as a hesitation, to gain some time before answering the question. 

c) We often use óListenô to introduce an offer or suggestion, e.g. óListen, why donôt 

weé?ô CORRECT 

d) We use ówellô to show someone you are not giving the óyesô answer expected, e.g. Do 

you speak French? Well, a little. 

4. 

a) We use óyou seeô to introduce an explanation about something, e.g. I canôt afford 

to go out, you see I lost my job last week. CORRECT 

b) We use ówellô to show someone you are not giving the óyesô answer expected, e.g. Do 



 

you speak French? Well, a little. 

c) We often use óListenô to introduce an offer or suggestion, e.g. óListen, why donôt weé?ô 

d) We use óRightô to get peopleôs attention ï to say óLetôs beginô 

5. 

a) We use ómind youô to introduce an afterthought, e.g. He looks old, mind you, he is 

60! CORRECT 

b) We use óRightô to get peopleôs attention ï to say óLetôs beginô. 

c) We often use óListenô to introduce an offer or suggestion, e.g. óListen, why donôt weé?ô 

d) We use óLet me seeô as a hesitation, to gain some time before answering the question. 

6. 

a) We use óLet me seeô as a hesitation, to gain some time before answering the question. 

b) We use ómind youô to introduce an afterthought, e.g. He looks old, mind you, he is 60! 

c) We use óRightô to get peopleôs attention ï to say óLetôs beginô. CORRECT 

d) We use ówellô to show someone you are not giving the óyesô answer expected, e.g. Do 

you speak French? Well, a little. 

 

Activity 4. Connect the sentences using connectives or conjunctions.  

1. The president failed to explain the cause of the crisis.  He did not offer any solutions. 

(The president failed to explain the cause of the crisis, nor did he offer any solutions.) 

 

2. Akiraôs wife was due to give birth to their first child in the next several days.  He still worked 

overtime. 

(Akiraôs wife was due to give birth to their first child in the next several days, but (or yet) he still 

worked overtime.) 

3. Rekha had an intense headache all morning.  She smiled and remained alert throughout the 

entire meeting. 

(Rekha had an intense headache all morning, yet (or but) she smiled and remained alert 

throughout the entire meeting.) 

4. The last storm to come through the area ripped some of the siding off Georgeôs garage.  He 

visited the hardware store and invested in storm-proofing materials. 

(The last storm to come through the area ripped some of the siding off Georgeôs garage, so he 

visited the hardware store and invested in storm-proofing materials.) 

5. Enrollment in the university has been dropping in recent years.  Its facilities have been lacking 

proper maintenance. 

(Enrollment in the university has been dropping in recent years, and its facilities have been 

lacking proper maintenance.) 

 

 

 

Lesson 6 

 

Theme: Cohesion (Using linkers)     

Time: 2 hours The number of students:15-16 

The form of the lesson Practical  

The aim of the lesson: 1. To introduce students to a range of linguistic 

approaches to the description and analysis of theme and 

rheme in discourse analysis.  

2. To have students understand the different modes of 

theme and rheme and how they relate to the aims.  



 

Pedagogical tasks: 

To introduce with the theme of 

the lesson ; 

 To give information concerning 

the topic, making students warm-

up.  

To work with the vocabulary of 

topic; 

To give definition to the terms; 

To get information from the 

text 

The results of  teaching activity 

Students will: 

1. be able to explain and demonstrate how language use is 

related to communicative goals and social contexts; 

2. be able to demonstrate a working knowledge of 

different approaches to the description and analysis of 

theme and rheme. 

3. be abe to analyse theme and rheme using one more 

approaches to discourse analysis covered in the course. 

The method and technology of 

teaching 

Brainstorming, clustering, giving definitions, 

associations,  yes/no question techniques 

Teaching resources and  

materials  

Books, visual aids, handouts, a chart, markers, paper, 

pencils, envelopes,  scissors, crayons, glue, different 

colors of construction paper 

The form of teaching Pair work, group work, mini group work, individual work 

Conditions of teaching Computer class,  linguo phone class,  projector (DVD, 

cassette recorder) 

 

The technological schedule of practical lesson 6 

 

Activities and 

time 

management  

The plot of the action 

Teacher student 

 

The 

introductory 

part of the 

lesson 

(15- min) 

1. Greets the students and brainstorms giving 

questions 

2. Asks the questions 

What is the word order in English? 

How do we define theme and rheme? 

3. Asks the hometask 

1. Students  answer the 

questions  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Main part  

 of the lesson 

(50-min) 

 2.1  Introduces students the theme: Theme 

and rheme. (handout 1): The textual function 

of the clause is that of constructing a 

message and theme and rheme structure is 

the basic form of the organization of the 

clause message. 

Theme is the element which serves as ñthe 

starting-point for the message, it is what the 

clause is going to be aboutò.  

It contains familiar or given information. 

Its function is to signal the relationship 

between the thought in the speaker mind and 

its expression in discourse.  

Rheme is the part of the clause in which the 

themeis developed. 

It contains unfamiliar or ñnewò education 

Everything that is not the theme is the rheme 

The rheme is what the writer/speaker says or 

writes about the theme.  

2.1 Students get information 

about theme and rheme 

 

2.2 Know theme and rheme 

in linguistics 

 

2.3 Get information on how 

to identify theme and rheme 

 

 

2.4 Know about the function 

of theme and rheme 

 

 

2.5 Do the activities. 

 

 



 

The rheme is the part of the utterance that 

pushes the communication forward.  
2.2 Explains theme and rheme in linguistics  

(handout 2)  

Due to SVO (subject-verb-object) structure 

of a typical English sentence, theme is often 

the subject of the sentence; however, passive 

voice violates this rule. It is worth 

mentioning that in some other languages 

(e.g. Japanese), the common place for theme 

is the end of a sentence. In languages with 

free word order (e.g. Ukrainian, Russian), 

theme can be found in the middle of a 

sentence. 

2.3 Explains how we identify theme and 

rheme (handout 3) 

2.4 Tells about the function of theme and 

rheme (handout 4) 

2.5 Gives information about the order of 

theme and rheme (handout 5):  

 Theme in declarative sentences  
Theme in interrogative sentences  

Theme in imperative sentences  

Theme in clause complexes  
2.6 Tells about first element of structure of 

theme-rheme according to.Hallidayan theory. 

2.7 Explains how to analyse of some 

sentences of theme and rheme from articles.  

2.8 Will have the students do activities  

 

 

The end of  

the lesson 

(15-min) 

3.1 Discusses the differences in layout and 

language between informal and informal 

letters. (indentation, the use of contracted 

verb forms, the use of phrasal verbs and 

idiomatic language, etc.) 

3.2 Will have students write an informal 

letter choosing one of the suggested topics. 

3.3. Let the students to create their own 

checklist or rubric for evaluating their letters. 

(Handout 3) 

3.1 Students make examples 

for each new items and reads 

them. 

 

3.2. Students listen and write 

homework tasks. 

 

3.3 Students get marks and  

may ask some questions 

about their marks  and 

express complaints. 

 

 

Linking words  

Linking words help you to connect ideas and sentences, so that people can follow your ideas. 

Giving examples 

 For example /  For instance /  Namely 

The most common way of giving examples is by using for example or for instance. 

Namely refers to something by name. 

çThere are two problems: namely, the expense and the time.è 

Adding information 



 

 And /  In addition /  As well as /  Also /  Too /  Furthermore /  Moreover /  Apart from /  In 

addition to 

 Besides 

Ideas are often linked by and. In a list, you put a comma between each item, but not before and. 

çWe discussed training, education and the budget.è 

Also is used to add an extra idea or emphasis. çWe also spoke about marketing.è 

You can use also with not only to give emphasis. 

çWe are concerned not only by the costs, but also by the competition.è 

We don't usually start a sentence with also. If you want to start a sentence with a phrase that 

means also, you can use In addition,  or In addition to thisé 

As well as can be used at the beginning or the middle of a sentence. 

çAs well as the costs, we are concerned by the competition.è 

çWe are interested in costs as well as the competition.è 

Too goes either at the end of the sentence, or after the subject and means as well. 

çThey were concerned too.è çI, too, was concerned.è 

Apart from and besides are often used to mean as well as, or in addition to. 

çApart from Rover, we are the largest sports car manufacturer.è 

çBesides Rover, we are the largest sports car manufacturer.è 

Moreover and furthermore add extra information to the point you are making. 

çMarketing plans give us an idea of the potential market. Moreover, they tell us about the 

competition.è 

Summarising 

 In short /  In brief /  In summary /  To summarise /  In a nutshell /  To conclude /  In conclusion 

We normally use these words at the beginning of the sentence to give a summary of what we 

have said or written. 

Sequencing ideas 

 The former, é the latter /  Firstly, secondly, finally /  The first point is /  Lastly /  The following 

The former and the latter are useful when you want to refer to one of two points. 

 çMarketing and finance are both covered in the course. The former is studied in the first term 

and the latter is studied in the final term.è 

Firstly, é secondly, é finally (or lastly) are useful ways to list ideas. 

It's rare to use çfourthlyè, or çfift hlyè. Instead, try the first point, the second point, the third 

point and so on. 

The following is a good way of starting a list. 

çThe following people have been chosen to go on the training course: N Peters, C Jones and A 

Owen.è 

Giving a reason 

 Due to / due to the fact that /  Owing to / owing to the fact that /  Because /  Because of /  Since 

 As 

Due to and owing to must be followed by a noun. 

çDue to the rise in oil prices, the inflation rate rose by 1.25%.è 

çOwing to the demand, we are unable to supply all items within 2 weeks.è 

If you want to follow these words with a clause (a subject, verb and object), you must follow the 

words with the fact that. 

çDue to the fact that oil prices have risen, the inflation rate has gone up by 1%25.è 



 

çOwing to the fact that the workers have gone on strike, the company has been unable to fulfil 

all its orders.è 

Because / because of 

Because of is followed by a noun. 

çBecause of bad weather, the football match was postponed.è 

Because can be used at the beginning or in the middle of a sentence. For example, çBecause it 

was raining, the match was postponed.è 

 

çWe believe in incentive schemes, because we want our employees to be more productive.è 

Since / as / Since and as mean because. 

çSince the company is expanding, we need to hire more staff.è 

çAs the company is expanding, we need to hire more staff.è 

Giving a result 

 Therefore /  So /  Consequently /  This means that /  As a result 

Therefore, so, consequently and as a result are all used in a similar way. 

çThe company are expanding. Therefore / So / Consequently / As a result, they are taking on 

extra staff.è 

So is more informal. Contrasting ideas 

 But /  However /  Although / even though /  Despite / despite the fact that /  In spite of / in spite 

of the fact that /  Nevertheless /  Nonetheless /  While /  Whereas /  Unlike /  In theoryé in 

practiceé 

But is more informal than however. It is not normally used at the beginning of a sentence. 

çHe works hard, but he doesn't earn much.è /  çHe works hard. However, he doesn't earn much.è 

Although, despite and in spite of introduce an idea of contrast. With these words, you must have 

two halves of a sentence. 

çAlthough it was cold, she went out in shorts.è /  çIn spite of the cold, she went out in shorts.è 

Despite and in spite of are used in the same way as due to and owing to. They must be followed 

by a noun. If you want to follow them with a noun and a verb, you must use the fact that. 

çDespite the fact that the company was doing badly, they took on extra employees.è 

Nevertheless and nonetheless mean in spite of that or anyway. 

çThe sea was cold, but he went swimming nevertheless.è (In spite of the fact that it was cold.) 

 çThe company is doing well. Nonetheless, they aren't going to expand this year.è 

While, whereas and unlike are used to show how two things are different from each other. 

çWhile my sister has blue eyes, mine are brown.è 

çTaxes have gone up, whereas social security contributions have gone down.è 

çUnlike in the UK, the USA has cheap petrol.è 

In theoryé in practiceé show an unexpected result. 

çIn theory, teachers should prepare for lessons, but in practice, they often don't have enough 

time.è 

 

 

Discourse markers 

 

Some words and phrases help to develop ideas and relate them to one another. These 

kinds of words and phrases are often called discourse markers. Note that most of these discourse 



 

markers are formal and used when speaking in a formal context or when presenting complicated 

information in writing.  

 

with regard to; regarding; as regards; as far as ééé is concerned, as for  

 

These expressions focus attention on what follows in the sentence. This is done by 

announcing the subject in advance. As regards and as far aséééis concerned usually indicate 

a change of subject  

 

Examples:  

His grades in science subjects are excellent. As regards humanities é 

With regard to the latest market figures we can see that ... 

 Regarding our efforts to improve the local economy, we have made ... 

 As far as I am concerned, we should continue to develop our resources. 

 As for John's thoughts, let's take a look at this report he sent me.  

 

on the other hand; while; whereas  

These expressions give expression to two ideas which contrast but do not contradict each other.  

Examples:  

 

 Football is popular in England, while in Australia they prefer cricket. 

 We've been steadily improving our customer service center. On the other hand our shipping 

department needs to be redesigned. 

 Jack thinks we're ready to begin whereas Tom thinks we still need to wait.  

however, nonetheless, nevertheless  

All t hese words are used to present two contrasting ideas.  

Examples:  

Smoking is proved to be dangerous to the health. Nonetheless, 40% of the population 

smokes. 

Our teacher promised to take us on a field trip. However, he changed his mind last week. 

 Peter was warned not to invest all of his savings in the stock market. Nevertheless, he invested 

and lost everything.  

 

moreover, furthermore, in addition  

We use these expressions to add information to what has been said. The usage of these 

words is much more elegant than just making a list or using the conjunction 'and'.  

Examples:  

 His problems with his parents are extremely frustrating. Moreover, there seems to be no easy 

solution to them. 

 I assured him that I would come to his presentation. Furthermore, I also invited a number of 

important representatives from the local chamber of commerce. 

 Our energy bills have been increasing steadily. In addition to these costs, our telephone costs 

have doubled over the past six months.  

 

therefore, as a result, consequently  

 

  These expressions show that the second statement follows logically from the first 

statement. Examples:  

  He reduced the amount of time studying for his final exams. As a result, his marks were 

rather low.  

We've lost over 3,000 customers over the past six months. Consequently, we have been 

forced to cut back our advertising budget.   



 

The government has dramtically reduced its spending. Therefore, a number of programs 

have been canceled. 

 

Handout 1. ñThemeò and ñrhemeò in linguistics. 

 

Theme (in some sources, also ñtopic,ò ñbackground,ò or ñpresuppositionò) is the semantic point 

of departure of a clause (or more broadly, discourse) about which some information is provided: 

1) Tom likes travelling. 

2) Our friends have invited us. 

In these examples, theme (Tom/our friends) is in the initial position. This is the most 

common position for theme in English. Due to SVO (subject-verb-object) structure of a typical 

English sentence, theme is often the subject of the sentence; however, passive voice violates this 

rule. It is worth mentioning that in some other languages (e.g. Japanese), the common place for 

theme is the end of a sentence. In languages with free word order (e.g. Ukrainian, Russian), 

theme can be found in the middle of a sentence. 

Rheme (in some sources, also ñcomment,ò ñfocus,ò or ñpre dictationò) is the destination 

where the presentation moves after the departure point: 

3) Tom likes travelling. 

4) Smoking is harmful for our health. 

In examples 3 and 4, rheme is represented by ñlike travellingò and ñis harmful for our healthò.  

¶ The rheme is what the writer/speaker says or writes about the theme.  

¶ The rheme is the part of the utterance that pushes the communication forward.  

¶ Whilst the theme contains information which in some way is retrievable to the 

reader and usually contextually dependent é  

¶ The rheme contains information which is irretrievable  and new.  

Examples of rhemes: 

¹ i) And the tree broke at once into blossom, and the birds came and sang on it, and the 

little boy stretched out his two arms and (he) flung them round the Giant's neck, and (he) 

kissed him.  

¹ Ii) In the farthest corner of the garden was a tree quite covered with lovely white 

blossoms. Its  branches were all golden, and underneath it stood the little boy that he had 

loved.  

 

Handout 3. WHAT IS THE FUNCTION OF RHEME?  

 

We have been focussing mainly on Theme so far and Rheme has probably appeared to you as sth 

of an unimportant appendix. That is by no means so. Rheme performs a very important function 

in the text. By presenting New Information, Rheme brings the text forward, i.e. it makes for 

progress/development in text. If you look at our numbat text, you will see that the Themes tend 

to repeat themselves and are less varied (the numbat, it, it, it; different parts of the numbatôs 

body), 

whereas Rhemes are more varied, and thus are mostly responsible for progression in the text. If 

one wants to know what aspects the text addresses, then one looks at the Theme; if one wants to 

know what point the text is making, then one has to look mainly in the Rheme. 

 

Handout 4. Theme-rheme order 

¹ The theme normally precedes the rheme. 

¹ English tends to order ógivenô information before ónewô information in an utterance.  

¹ This organisation seems to respect our normal experiential and learning experiences in 

life.  

¹ We use what we know as a base from which to learn about what we do not know,  



 

Theme and rheme help us understand how information is conveyed in clauses. Writers 

put the Theme first and this orients the reader to what is about to be communicated. The rest of 

the clause tells the reader something about the Theme and this 'rest of the clause' is called the 

rheme. New information, which is the focus of the message, usually comes at the end of the 

clause or sentence. Writers usually begin sentences by referring to information known by the 

reader ('given information', which is not always exactly the same as the Theme) and then add the 

new information. Writers use Theme and rheme to highlight information. The rheme in one 

sentence frequently becomes the Theme in the following sentence. 

  Theme in declarative sentences Unmarked (Theme = Subject):  

a. The two Indians stood waiting. 

b. Nick and his father went into the stern of the boat. 

c. The Indian who was rowing them was working very hard. 

d. But I  will have some photographs taken. 

e. Oh, youôre a great man. 

f. No, I think itôs pretty easy. 

g. There was no need of that. 

h. Of course itôs an accident. 

Marked (Theme   
a. Across the bay they found the other boat. 

b. In February 1979 he was awarded the George Cross posthumously. 

c. And when you get down there you find he hasnôt actually got any. 

d. Inside him was rising an urge to do something, take some action. 

e. That I donôt know. 

f. What she had felt he never knew. 

g. Most troubling of all to some social scientists is the message men get that being 

a good father means learning how to mother. 

Theme in interrogative sentences  
1. Polarity (yes/no) questions: unmarked Theme = finite + Subject 

a. Are you interested in syntax? 

b. Would you like a cup of tea? 

c. Oh, so is that your plan? 

d. But don't  any of the artist-folk  fancy children? 

e. By the way, were you serious about moving to Milton Keynes? 

1. Wh-questions: unmarked Theme = Wh-word 

a. What are you doing here? 

b. Where are we going? 

c. Then, in the name of goodness, why does she bother? 

d. If it's true that contented cows give more milk, why shouldn't happy ball 

players produce more base hits? 

Theme in imperative sentences  
a. Wake me up before the coffee break. 

b. Donôt disturb me while Iôm taking a nap. 

c. Letôs have a look at this recipe. 

d. Oh please stop it. 



 

Theme in clause complexes  

   

When Philippa reached number 41 she stopped 

Theme Rheme 

structural topical Rheme Theme Rheme 

Theme 

1. As soon as she had pressed the doorbell ï it let out a musical jingle ï Philippa sensed that 
the house was empty. 

2. Resisting the temptation to peer through the letter-box, she decided to try next door. 

3. At least they would know whether Ducton still lived at 41 or where he had gone. 

Week 7 (14+16. March): çMore on thematic analysisè: Multiple Theme; Predicated Theme; 

Theme and given/new; Theme in texts (article by P. Fries)  

 

 

Handout 5. Hallidayan theme: first element of structure.  

 

 
 

Handout 6. ThemeïRheme analysis of some sentences:  

 

1) Newspaper article (from The Daily Telegraph, Feb 10, 1999)  

 

Theme Rheme 

Parts of Northern Britain were brought to a standstill by heavy snow and 

ice yesterday with roads closed and dangerous 

driving conditions. 


