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DISCOURSE ANALYSIS

Lessonl

Theme: Introduction to the courseCharacteristics of different types of genres

Time: 2 hours

The number of students15-16

The form of the lesson

Practical

The aim of the lesson:

1. To introducestudentgo a range of linguistic
approaches to th#escription and analysis of spokamnd
written English discourse.

2. To provideopportunities for participants to analyze
naturally occurring spoken data usimg &inalytical
methods introduced.

3. To have students understand the different modes o
discourse and how they relate to the aims.

Pedagogical tasks:

1. To introdwe with the theme o
the lesson ;

2. To give information concernin
the topic, making studentsarm
up.

3. To work with the vocabulary g
topic;

4. To give definition to the terms;
5. To get information from the
texts;

The results of teaching activity

1. Toexplain and demonstrate how language use is
related to communicative goasd social corexts;

2 . appty this ability to the analysis of spoken texts;
3 . dénwnstrate a working knowledge of different
approaches to the descriptiand analysis of spoken ang
written discourse,
4 . appty that knowledge in analyzing different typeg
of naturally ocurring texts,

5 . trénscribe and analyse a spoken text using one
approaches to discouraealysis covered in the course.

The method and technology ot
teaching

Brainstorming, clustering, giving definition

associations, yes/no question technigues

Teachingresources and
materials

Books, visual aids, handouta,chart, markers, paper,
pencils, envelopes, scissors, crayons, glue, different
colors of construction paper

The form of teaching

Pair work, group work, mini group work, individual wo

Conditions of teaching

Computer class, linguo phone class, projector (D
cassette recorder)

The technological schedule of practical lesson 1.

Activities and The plot of the action
time Teacher Students
management
1. Greets the students and introduces | 1. Studentsget information
The course syllabus of writing and assessn] about the course syllabus ¢
introductory | specifications writing and assessment
part of the 2. Barinstorms students with givin specifications andnake
lesson questions like: notes about theourse
(15 min) What is the language saying? 2. Answer the questions
What is the language doing?




What is the language being?

What is its significance?

What is language practicing?

How do | identify the language?

What relationship do | have with language
Is the language political?

What connections are being made?

What knowledge do | personally hold abg
the symbols?

Main part
of the lesson
(50-min)

2.1 Introduces studentsto discuss the
concept o fa shdtihsec ofufr
or written, delivered at a specific time
place or delivered
DISCOURSE ANALYSIS is the linguistic
analysis of naturally occurring connected
speech owritten discourse. Put simply, in
discourse analysis wage interested in:
Awho is talking to whom about what?
Awnhy?

AWhat is their purpose?

AwWhat effect are they trying to have?

T explains and gives definition of discourst
based on different language sources
(Handout 1)

2.2 Introduces objectives of discear
analysis (Handout 2)

2.3 Gives some information aotion and
some peculiarities of Discourse Analyaisd
its applying in linguistics(handout 3)

2.4. Introduce each aim of discourse, ai
which part ofthe triangle it corresponds to
a. Referentialsubject matter

-Exploratory asks a question

- Informative answers a question
-Scientific proves the answer

b. Persuasive/Rhetoric dominated by
i d e c e deaderofocused on eliciting @
specific response from the reader
c. Expressive dominated lp design of the
Afencoder o t o di sch
achieve his own reality or embody K
personal or group aspirations
d. Literary focus of the product as an objg
worthy of being appreciated in its own righ
2.5. Discusssthe modes of discourse

a. Narration

b. Description

c. Exposition

d. Argument

2.7 Will have the students get awaretioé
form of spoken and written discourse

28. Will have students break into fo

2.1 Studets get information
about the notion of discourg
2.2 Be aware of some
notions on objectives of
discourse analysis

2.3 Get inbrmation on
applying the notion
@i scour se
linguistics

an

2.4 Discuss the modes of
discourse

2.5 Do the activities.




groups and brainstorm different exampleg
each aim of discourse

3.1Record and transcribe al® minute 3.1 Students make examplé
conversation between two or three people| for each new items and rea
The end of | What can you say about the following them.
the lesson characteristics? 3.2. Students listen and writ
(15-min) - Topic homework tasks.
- Purpose or function 3.3 Students get marks an
- Setting may ask some questions
- Partcipants and their relationship about their marks and
- Message form and content express complaints.

Handout 1. What is discourseitself? Definitions.

For Cook(1989: 1)¢ Discourse Analysis examines how stretches of language, considered
in their full textual, social, and psychological context, becomeaningful and unified for their
userse

On the other hand, Brown and Yule (B9B) statec €t he a n adisgpwse,sis o f
necessarily, the analysis of language in use. As such, it cannestbeted to the description of
linguistic forms independent of the purposesfunctions which these forms are designed to
serve in human affes.e

For Fairclough (1989:23), there is a reciprocality between language sacidty:
cLanguage is a part of society; linguistic phenomena are gumalomena of a special sort, and
social phenomena are linguistic phenomeéna.

1. From The American Heritag e E  Di c¢ t iheEnglishyanguége:t
n. Verbal expression in speech or writing.

n. Verbal exchange; conversation.

n. A formal, lengthy discussion of a subject, either written or spoken.
n. Archaic The process or power of reasoning.

intransitive v.To eak or write formally andtdength.

intransitive v.To engage in conversation or discussion; converse.
transitive v.Archaic To narrate or discuss.

2. From Dictionary:

n. Verbal exchange, conversation.

n. Expression in words, either speech or writing.



n. A formal lengthy exposition of some subject, either spoken or written.

n. Any rational expression, reason.

n. An institutionalized way of thinking, a social boundary defining what can be said about a
specific topic (after Michel Foucault).

v. To engagen discussion or conversation; to converse.

v. To write or speak formally and at length.

v. (transitive) To debate.

3. From the GNU version of the Collaborative International Dictionary of English

n. The power of the mind to reason or infer by runnirgyit avere, from one fact or reason to
another, and deriving a conclusion; an exercise or act of this power; reasoning; range of
reasoning faculty.

n. Conversation; talk.

n. The art and manner of speaking and conversing.

n. Consecutive speech, either wnitter unwritten, on a given line of thought; speech; treatise;
dissertation; sermon, etc..

n. Dealing; transaction.

intransitive v.To exercise reason; to employ the mind in judging and inferring; to reason.
intransitive v.To express one's self in oral cisirse; to expose one's views; to talk in a
continuous or formal manner; to hold forth; to speak; to converse.

intransitive v.To relate something; to tell.

intransitive v.To treat of something in writing and formally.

transitive v.To treat of; to exposer set forth in language.

transitive v.To utter or give forth; to speak.

transitive v.To talk to; to confer with.

4. From The Century Dictionary and Encyclopedia

n. A running over a subject in speech; hence, a communication of thoughts by wordssiexpre
of ideas; mutual intercourse; talk; conversation.

n. A running over in the mind of premises and deducing of conclusions; the exercise of, or an act
of exercising, the logical or reasoning faculty; hence, the power of reasoning from premises;
rationalty.

n. A formal discussion or treatment of a subjeet; a dissertation, treatise, homily, sermon, or the
like: as, the discourse of Plutarch on garrulity, of Cicero on old age; an eloquent discourse.
n. Debate; contention; strife.

n. Intercourse; dealingransaction.

To hold discourse; communicate thoughts or ideas orally, especially in a formal manner; treat in
a set manner; hold forth; expatiate; converse: as, to discourse on the properties of the circle; the
preacher discoursed on the nature and effiefetitdn.

To treat of or discuss a subject in a formal manner in writing.

To narrate; give a relation; tell.

To reason; argue from premises to consequences.

To treat of; talk over; discuss.

To utter or give forth.

To talk or confer with.

n. That sort of metal operation, performed by one person or by several, in which a line of
thought is followed out.

Etymologies

Middle Englishdiscours process of reasonindrom Medieval Latirdiscursusfrom Latin,a

running about from past participle adiscurrere to run about: dis-, apart, seedis- + currere, to

run; seekers in Indo-European roots.

(American HeritageE Dictionary of the Engl.



Either from Frencldiscours or a direct alteration of Late Latéhscursuggthe act of running
about) , itself fromdisau r (ciin aboud), fromdis- (capare) +c u r(grud). (Wiktionary)

Handout 2. All forms of discourse will involve an interaction between these four elements,
which means that there will be overlap between the aims of discourse.

1.Expressive Discourséd ocuses on t he.ERamplessoder 0 or wr it e
Of the Individual

Conversations, Journals, Diaries, Prayers

Of Social

Minority protests, manifestos, declarations of independence, personal contracts, religious credos
2. Referential Discoursewill focusmain | y on t he A rEgampldst yo or sutk
Exploratory

Dialogues, seminars, proposing a solution to a problem

Scientific

Proving a point by arguing from accepted premises, such as research paper

Informative

News articles, summaries, reports, fieohnical encyclopedia articles, textbooks

3. Literary Discoursewi | I focus mainly on t he JfEsampglesal , ¢
Short story, lyric, narrative, limerick, ballad/folk song, drama, television show, movie

4. Persuasive Discoursavill focus mainly on the decoder, or the writEBxamples:

Advertising, political speeches, religious sermons, legal oratory, editorials

Some types of spoken discourse

It is not an easy job to predict all types of spoken discourse because a persoreencount
different types of speech even within a single day. Conversations vary in their settings and
degree of structuredness. Some types of speech are as follows:

Telephone call§Business and private)

Classroom Classes, lectures, tutorials, seminars)

Interviews(Jobs, journalistic, in official settings)

Service encountel$iotels, ticket offices, shops, etc.)

Rituals(Prayers, sermons, weddings)

Languagein-action(Talk accompanying doing: fixing, cooking, demonstrating, assembling,
etc.)

MonologuegStranges, relatives, friends)

Organizing and directing peopl&Vork, home, in the street)

Some types of written discourse

Everyday people come into contact with written texts and interpret their meanings so as to get
what they intend. We can never think oftarbte man who never writes or tries to write
something. Like spoken discourse, written discourse is also of many kinds as:

Newspaper

Poem

Letter to/from friend

Business letter

Instruction leaflet

Literary publication

Public notice

Academic article

Smallads

It is certain that most people will read more of the text types mentioned above than actually
write them. Both spoken and written discourse perform different functions in society, use



different forms, and exhibit different linguistic characteristics.

Discourse analysis is an attempt to discover linguistic regularities in discourse using
grammatical, phonological and semantic criteria e.g. cohesion, anaphora, inter sentence
connectivity etc. It is an effort to interpreter what the writer @ager intended to convey with
in a sensitive social context.

Example:
Father: Is that your coat on the floor again?

Son: yes (goes on reading)

Here in the above example Discourse Analysis says that the answer of the son is not clear one. |
showstheedpoi t ati on of ambiguity about fatherds
deals his fathero6s command as a simple cont

Discourse Analysis is a process i mpomhi ch
the linguistic features of the utterance to grasp the intended meaning of the writer or speaker.

Even if the utterances or sentences are ungrammatical the Discourse Analysis makes us
grasp the intended meaning.

Example:

My natal was in a smalbtwvn, very close to Riyadh capital of Saudi Arabia. The distance
between my town and Riadh 7 miles exactly. The name of this Almasani that means in English
factories. It takes its name from the people carrer. In childhood | remember the people live. It
wasvery simple most the people was farmer.

The above paragraph is full of grammatical mistakes since by Discourse Analysis of this
text we can grasp mostly what are the informations the writer wants to communicate.

Discourse concerns with communication@iscourse Analysis gives us the
interpretation of the communicated commodity.

A We analyze and investigate all those features of that are part of the total communicative
act: context of utterance, relationships, mode of discourse and so on

Conversationabehavior is observed

Conventions of conversation (tutaking)

Strategies for beginning and ending a conversation

How topics appear and disappear

How different speech acts (e.g. politeness) are performed

o Do o I» Do Do

To establish underlying norms of conversation
Activity 1. Spoken and witten discourse

The teacher can choose any piece of informative written discourse that serves the mait
objective(s) of the lesson. In addition, through the same text, the teacher can highlight othe
aspects of written English like punetions or capitalization depending on the age and the level
of the students. For instance, a passage about a certain topic, e.g. famous sites in the wor
AStatue of Libertyo, can be chosen to teac
otherlanguage skills.

Reading
1 Students practice reading the text.
§ Students | earn some information about th

comprehension.

1 Through reading the text, students learn the passive voice inductively and see how it is
employed in context.

1 Students learn new vocabulary.

Speaking



1 Asawarmup, the teacher can start by asking
ask questions about its location, history, etc.

1 As a post activity, students can discuss in pairs orcéesa other famous sites with an
emphasis on using the passive.

Listening

1 Through engaging in discussions, learners have the opportunity to listen to each other
speaking. While students are working in pairs, the teacher may ask each partner to write
downnotes, like misuse of the passive, as a form of peer review.

Writing

 Students may be asked to choose a famous sight, gather information, and write an
essay/paragraph about it. It can be assigned as homework.

Spoken Discourse

The teacher can adopt any makof English spoken discourse, e.g. TV interview, that
serves the point of the lesson and suits the level of the learners. It is important for the teacher to
provide a written copy of the listening material after practicing listening several timesin ord
for the learners to write notes and go back for it later whenever needed.

Listening
1 After introducing the topic, learners listen to/watch the TV interview several times.
1 Learners get familiar with the English intonation, stress, pausing and othertehstias
of the spoken language.
1 Learners get the chance to listen to expressions, phrasal verbs, and grammatical
structures used in reéfe context.
Speaking
1 After listening several times, the teacher can design a speaking activity, like working in
pars or groups of three to analyze, discuss, report, or debate what they have listened to.
The teacher should monitor studentsdé use
expressions.
Writing
1 Learners can be assigned to write a paragraph or essay, likeciorfor their opinions,
about a certain point in the listening section.
Reading
T As a peer review, students can exchange
comments, if necessary, for improvement.
History of the Statue of Liberty

The Statue oliberty was originally known as Liberty

Enlightening the World. It was given to the United States by France
to celebrate their alliance during the Revolutionary War. A sculptor
oy by the name of Fr®d®ric Auguste
/ ' Gustave Efkel (the man who designed the Eiffel Tower) was

. responsible for the iron framework underneath the copper plating.

T s S
> Z

The statue was built in Paris and then shipped to the U.S. in 1885. Various parts of the statue
were on display throughout Paris as they vweenepleted. Miss Liberty's head was exhibited in

t he gardens at the Tracad®r o, and her torch
images on this page.

When was the Statue of Liberty built?




Construction began in 1875 and was not completeti1884.
Crews worked round the clock, seven days a week, for nine years
to finish the Statue of Liberty. When it was complete in 1885, the
statue was disassembled into 350 pieces, shipped to New York
City, and reassembled. It took 4 months just to puStiague of
Liberty together again!

The Statue of Liberty was officially dedicated and unveiled on October 28, 1886.

How much did the Statue of Liberty cost to build?

A collection was taken up in France to fund the statue, raising
2,250,000 francs ($2500 U.S. dollars). It doesn't look like much,
but $250,000 in the 19th century would be the same as millions of
dollars today. Both the U.S. and France participated in fundraising
activities, and it took a very long time to raise enough money to
finish consruction.

What does the Statue of Liberty represent?

The Statue of Liberty represents many things, among them friendship between nations and
freedom from oppression. Before air travel, ships would sail into New York Harbor and Lady
Liberty would welcomeheir passengers, many of them being immigrants traveling to the United
States for the first time. Lady Liberty is one of the first sites when sailing into the harbor, and she
is symbolic of freedom.

Why is the Statue of Liberty important?

Historically, theStatue of Liberty is important because she was given to the U.S. by France to
celebrate America’s first 100 years as a nation. It commemorates the alliance between France al
the U.S. during the Revolutionary War.

Lady Liberty's classic stature, fac@daattire come from the

Roman goddess Libertas, who also represents freedom from
tyranny and oppression. The crown is reminiscent of a halo and its
spikes show similarities to those of the sun gdlds Roman

Apollo, and the Greek Helios. Her right footr&sed as if she is
continually on the move, forever bringing freedom to others.

Lady carries enlightenment to the world with the forditaorch (Liberty's original name was
Liberty Enlightening the World). Along with tools, the ability to create iirene of the skills

that led to civilization as we know it. Fire is symbolic of knowledge and brings light to the
people.

Where is the Statue of Liberty located?

The statue stands on Liberty Island in New York Harbor, but the location of the Statbery Li
has not always been so clear. Originally, the island was known as Bedloe Island and was
officially renamed in 1956. Before Lady Liberty inhabited the island, it was home to Fort Wood.
The fort was built in the shape of an eleymint star, upon whitthe statue and pedestal now

sit.

The island itself has had quite a history: it was a quarantine station
for smallpox victims in the 18th century, a summer home for the
Earl of Cassils, a rental property, a place for Tory refugees, a
lighthouse, and fially, a defensive fort.




The Statue of Liberty is closer to New Jersey than New York and, in fact, resides in New
Jersey's waters. However, it has been established as part of the 8th Congressional District of Ne
York according to the U.S. Geological SugyveNew Jersey has never claimed rights to the
island.

Lesson 2
Theme: Characteristics of scientific genre
Time: 2 hours The number of students15-16
The form of the lesson Practical
The aim of the lesson: 1. To introducestudentgo a range of liguistic

approaches to th@escription and analysis of spokamnd
written textsof English discourse.

2. To have students understand the diffeterts of
discourse and how they relate to the aims.

Pedagogical tasks: The results of teaching activity
1.To introduce with the theme of | 1. To be able texplan and demonstrate how language
the lesson ; use is related to communicative goafgl social contexts

2.To give information concernin| 2 . appty this ability to the analysis of spoken texts;
the topic, making students wafi 3 . d@nwnstrate a working knowledge of different

up. approaches to the descriptiand analysis of spoken anc
3. To work with the vocabulary g written discourseexts
topic; 4 . apply that knowledge in analyzing different types

4.To give definition to the terms; of natura"y Occurring texts,
5. To get information from the

texts;.
The method and technology o{ Brainstorming, clustering, giving definition
teaching associations, yes/no question techniques
Teaching resoures and Books, visual aids, handouts, a chart, markers, paper,
materials pencils, envelopes, scissors, crayons, glue, different
colors of construction paper
The form of teaching Pair work, group work, mini group work, individual wo
Conditions of teadiing Computer class, linguo phone class, projector (D
cassette recorder)
The technologicalschedule of practical lesson 2
Activities and The plot of the action
time Teacher student
management

1. Greets the students and introduces the 1. Studentsanswer the
The course syllabus of writing and assessment guestions
introductory | specifications
part of the 2. Brainstorms the students with giving
lesson guestions
(15 min) What is text?
How is the text analyzed?
Give examples for text anaylize




Main part register of which it claims to be an instancg
of the lesson | Thisincludes:
(50-min)

2.1 Introduces studentdhe theme: Tex
analyze

A text is effective if it succeeds in achievin
its purpose. The purpose of a text can be
anything from the communication of factug
information to convincinghe audience of
thevalidity of certain opinions. In all cases,
the communicative effectiveness can be
judged intwo broad areas:

A Whether the text
content in the best possible way for the
receiver to follow easily.

A Wh ehie text satisfies the expectationy
of its register in terms of its Field, Mo@ad
Tenor.

A text is effective if it is suitable to the

2.1 Students get informatio
abouttext analyse

2.2Know aboutihking
adverbials link meanings
together across larger units
of text, such as from one
sentence to another or from
one paragraph to another.

2.3Do the activities.

A Field: A text s
constructed by the text is id&cal to the
Field intended for the text. In other words,
text is effective if it appearsto lifea b o u
what 1t is meant to
A Mode: A text is e
characteristics of its intended mode. For
example, a scientific journé deemed
effective if it constructs its mode in
accordance with the customs of scientific
articles, namely with low interactivity and
low spontaneity.

A Tenor: A text is
expected tenor for the participants. For
example a plgical speech is deemed
effective if its tenor is such that the speake
appears confident about the information
presented. A speech where the speaker
comes across as uncertain would be judge
as ineffective.

Lexical cohesive devices:

Repetition of wordig: Sometimes the
repeated word may be morphologically
di fferent  ifAsawcekad® i
Plain repetition is frowned upon in some
registers such as fiction where lexical
variation is valued.

Repetition of meaning, worded differently:
Synonymy (dfferent words with the same
meaning)

Literary metaphor

Cor eference, lefi.tgh.e A

vet eiridmoéey e3abr ol d Be




(handout 1)

2.2 Introduces Linking adverbials link
meanings together across larger units of te
such as from amsentence to another or fro
one paragraph to another.

The following semantic categories of linkin
adverbials can be recognized:
Enumeration: first, second, finally, in the
first place, in the second place, for one thir
for another, first of all, to lggn with, next.
Addition: in addition, similarly, also, by the
same token, further, furthermore, likewise,
moreover.

Summation: in sum, to conclude, all in all,
conclusion, overall, to summarize.
Apposition (shows that the following text is
equivalent o, or included in, the preceding
text): in other words, i.e. (= that is), e.g. (=
for example), viz. (= namely), which is to
say, that is to say, for instance, specifically
Result/inference: consequently, thus,
therefore, so, then, hence, as a resul.
Cortrast: in contrast, alternatively, on the
other hand, conversely, instead, on the
contrary, by comparison.

Concession (shows that the following text
expresses something contrary to the
expectations raised by the preceding text)
though, nevertheless, anyyydesides, still,
in any case, at any rate, in spite of that, aft
all, yet.

Transition (shows that the following text
only loosely connected, or completg
unconnected, to the previous text): by
way, incidentally, by the by, meanwhile
3.1 Discusses the differences in layout an¢ 3.1 Students make examplg
language between informal and informal | for each new items and rea

The endof letters. (indentation, the use of contracted them.
the lesson verb forms, the use of phrasal verbs and
(15-min) idiomatic language, etc.) 3.2. Students listen and writ
3.2 Will have students write an infoal homeworktasks.

letter choosing one of the suggested topics
3.3. Let the students to create their own 3.3 Students get marks an
checklist or rubric for evaluating their lettef ~may ask some questions
(Handout 3) about their marks and
express complaints.

Handout 1. Text Analysis

A text is effective if it succeeds in achieving its purpose. The purpose of a text can be
anything from the communication ofctaial information to convincing the audience of the
validity of certain opinions. In all cases, the communicative effectiveness can be judged in
two broad areas:



A Whether the text l ays out It s expEeenetent i
follow easily.
A Whether the text satisfies the expdenorat i o

Suitability to register
A text is effective if it is suitable to the register of which it claims to be an instance. This
includes:
AField: A text is effective if the Field as constructed by the text is identical tBi¢he intended

for the text. In other words, a text is effective if it appearstélBebout 6 what it
Afabout 0.
A Mode: A text i gheehbractemstics of ies interfdedimbde. ®amel aa y s

scientific journal is deemed effective if it constructs its modactordance with the customs of
scientific articles, namely with low interactivity afav spontaneity.
A Tenor: A ifieconstructsthe @dpéceedténorvoethe participants.ekample a
political speech is deemed effective if its tenor is such that the spmgears confident about
the information presented. A speech where the speak®es across as uncertain wbide
judged as ineffective.
Handout 2. Cohesion

A text is coherent 1 f it Aimakes senseo
ftst he receiverds expectations, previous kno
Coherence can be achieved by:
A U s Becghesivedevices such as repetition, linking adverbials, etc. Colkesiices are dealt
with in the rest of this text.

A - Even in the absence of <cohesi keowledgewicde s ,
construct a coherent interpretatiar themselves. For example:

Ann: ABrian! Phone! 0 [coherent interpretatd.i
Brian: Al 6m in the bath! o [coherent interpr

Ann: AROkayo.
Cohesive devices can be divided into two broad categories: cllsesion and logical
cohesion.

Clause cohesion

Some cohesive devices are used to keep track of participants, circumstances, etc. fror
one clause to another. Each time a participant etc. is referred to in a text, it is pitbseraing
reference or a pseiming reference.
A Presenting references introduce new part.i
A Presuming references refer t o presumes thatthg p
reader will be able to retrieve the referent from previous texfran contet. Presuming
references are used to achieve cohesion.
The following devices are used for participant cohesion:
A Lexical cohesive devices:

1 Repetition of wording: Sometimes the repeated word mamdaghologically different,
such aBhdig@igdéageed.n pedtionns frowned upon in some registers
such as fiction where lexicahriation is valued.

Repetition of meaning, worded differently:

Synonymy (different words with the same meaning)

Literary metaphor

Cor eference, Jeftgh esnddoevaégfheyioaynedabr ol d Bel f
Often used in news not only as a coheglerice but also as a vehicle to communicate
additional informatiorabout the referent.

= =4 -8 -9



1 Relexicalization, when a meaning is repeated with different wandsat the saenthe
meaning is altered, for example:

A: ADo you work on Saturdays?o

B: A We | | | sometimes float in on Saturdaysé
Her e, B has relexicalized thenooi gifhalat me a
putting a more casual Aspind on it.

Introductian of a related meaning:
1 Antonymy (words with opposite meanings)
1 Hyponymy: referring to a class and its subclass.
1 Co-hyponymy: referring to two members of the same class.
1 Meronymy: referring to a whole and its part.
1 Co-meronymy: referring to two parts ofd¢lsame whole.

A Grammatical cohesive devices:

Personal pronouns (Aheodo): particularly comn
1T Possessive pronouns (iAls the book hers?bo
1T Demonstrative pronouns (AThose are diffi
T Definite articles (fithe booko)

1 Demonstrative dt er mi ner s (it hi s ar g usoemific wijting e s |
where precision of reference is valued.

T Possessive determiners (Ahis booko)

T Comparatives (fithe ot her book aan:berétteeed i d ¢

not because it has aldy been mentioned but becaus#fierent, comparable item has

already been mentioned.

T Place adverbials (fiHere we see the main

T Ti me adverbials (fAiBack then, times were

Each reference can be more or less direct, depending on how mucts wexyiired on the
reader6s part to work out who the referent
referenceretrieval problems.

Each presumed reference may refer to something that has been mentioned alread
(anaphora, backward reference), to somethirftatt is yet to be specified full{cataphora,
forward reference) or to a point on time or space (locational refereGobgsive references
effectively set upeference chainghroughout the text.

Handout 3. Logical cohesion

While clause cohesion is used keep track of participants from one clause to another,
logical cohesion is used to link larger units of meaning into a single coherent tegkarople,
in an argumentative essay, logical cohesion devices would be used to cangoiments for and
agains a proposal into a single, eamyfollow text.

Logical cohesion is usually achieved by linking adverbials. These are similar in function to
conjunctions, but the main difference is that:
A Conjunctions |link the meanings of clauses
A L i n kerbialg linkanmkanings together across larger units of text, such agfi®sentence
to another or from one paragraph to another.
The following semantic categories of linking adverbials can be recognized:

A Enumeration: first, second, finally, in the firskace, in the second place, for diéng,

for another, first of all, to begin with, next.

Addition: in addition, similarly, also, by the same token, furtligrthermore, likewise,

moreover.

A Summation: in sum, to conclude, all in all, in conclusion, diygmsummarize.



A Apposition (shows that the following text is equivalent to, or included inpteeeding
text): in other words, i.e. (= that is), e.g. (= for example), vingmely), which is to say,
that is to say, for instance, specifically.

A Resultinference: consequently, thus, therefore, so, then, hence, as a result.

A Contrast: in contrast, alternatively, on the other hand, conversely, instead, on the
contrary, by comparison.

1 Concession (shows that the following text expresses something contratiieto
expectations raised by the preceding text): though, neverthatesgay, besides, still, in
any case, at any rate, in spite of that, afteryati,

A Transition (shows that the following text is only loosely connected, or completely
unconnected, to therevious text): by the way, incidentally, by the byganwhile, now.

Activity 1 - Text Analysis

Read the text below and answer the questions at the end

The Death of the Fullime Job

Today's unemployment numbers are economically uninteresting socifly fascinating.
They show the jobless numbers stabilising, as you'd expected, naatheinteresting stuff is
hidden away in the details. They show what can onlgdseribed as the death of the -fthe
job. Even as unemployment is stabilising, thenber of fulltime jobs is still shrinking and
parttime jobs are very much on thiese. And not because we want this new flexibility. The
number of people saying thdtey are working paitime because they couldn't find a ftilhe

jobisover 1 millonian astoni shing number. Theredos al
opting out ofthe labour market, especially the young, who-delcribe themselves as students.
AStudento may wel |l be a convenient ofenipfore mi s

actors. Whether they will ever get to go on a course or get a job is gaiobt

This all has longerm consequences for the nation, and | suggest it means ammeven
divided, unequal society. Those who have traditionaltie secure jobsvith a pension are
increasingly a blessed minoritythe rest of the nation is scrabbling awaying to get work
where and when they can, with not even paid holidays, let aldimalgpension scheme. That
also, by the way, means that they will be abldéuild upless capital over their lives, and banks
and building societies will be unwilling amable under tougher rules to offer mortgage to the
newly casualised British worker.

And the poorer you are, the worse the life chances of your childrengse tiewdeeper
inequalities will echo down the generations. The Britain that leavesettession will look very
different from the one that entered it.

(Adapted from an article b$ean O'Gradin The IndependentWWednesday, 17 February 2010
Questions

Inline 2youfindas y o u 6 dWrdextlpsesenterealwithout using the contraction.

In the first 12line paragraph, there is a sentence fragment placed between tatofsll
Identify it and turn it into the corresponding complete sentence.

Why are the wordstudentandresting placed within inverted commas in line 10?

What does the author see as the similarity betwaatentandactor (lines 1611)?

Find the words athexpressions in this text that mean the sambexame fewer,
increasing, choosing not to work, uncertain, fortunate/holy, move quickly about, downturn.

Explain the meaning db offer mortgages to the newly casualised British worker
simpler languagéine 19).

Which word doedt (line 22) refer back to?


http://seanogrady.independentminds.livejournal.com/
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Lesson 3

Theme: Characteristics of newspaper article genre

Time: 2 hours

The number of students15-16

The form of the lesson

Practical

The aim of the lesson:

1. To understand the importance of the use of cohesic
in text analyse;

2. To identify and explaimarkes of cohesion in text
and concept of coherence;

3. To practice reference in English texts

Pedagogical tasks:

1.To introduce with the theme of
the lesson ;

2. To give information concernin
the topic, making students warr
up.

3. To work with the vocabaly of
topic;

4. To give definition to the terms;
5. To get information from the
texts;..

The results of teaching activity

1. To be able taentify and explain markers of
cohesion in texand concept of coherence

2. To be able tanderstand the imptance of the use of
cohesion in text analyse;

The method and technology ot
teaching

Brainstorming, clustering, giving definition

associations, yes/no question techniques

Teaching resources and
materials

Books, visual aids, handouts, a chart, markeesgper,
pencils, envelopes, scissors, crayons, glue, different
colors of construction paper

The form of teaching

Pair work, group work, mini group work, individual wo

Conditions of teaching

Computer class, linguo phone class, projector (D
cassde recorder)

The technologicalschedule of practical lesson 3

articl
i mpor t anlseyoorowenevgrdse nc e s

Activities and

The plot of the action

time Teacher Student
management
1. Greets the students and introduces the| 1. Students get informatior
The course syllabus of writingnd assessment | about the course syllabus ¢
introductory | specifications writing and assessment
part of the 2. Il ntroduces the t specifications and make
lesson teachero. notes about the course.
(15- min)

communi c

2.2 Introduces

Main part

2.1 EKplains what the text isA text is ¢a

the standards of textuality (handout 1)

2.1 Studentget information
aboutthe notion of text and
textuality

ative occur

studentshe concept o

e



of the lesson
(50-min)

Acoherenceodo i (handout @)t
Cohesion, in the linguistic sense of the te
can bedefined as the cues that show h
sentences are related to other sentences
using the resources of cohesion to show
relationships between sentences, meanin
created and it facilitates the processing
text. Cohesion can show relationships
various levels: between clauses, betws
phrases and between words. Cohesion ca
used between speake
a text or across the contributions of speal
which can be an indicator of cooperativene
In one of his booksCohesion in Enggh,
M.A.K.Halliday introduces and explair
cohesion and describes five ways cohesig
created in English: conjunction, referen
ellipsis, substitution and lexical cohesig
(handout 2)
2.3 Speaks about cohesion and coherg
(handout 3)
2.4 Explains vat reference is and giv¢
examples (handout 4iReferenceis cohesion
created whergan item in one sentence refeg
to an item in another sentence
2.5 Explains ellipsis and substitutig
(handout 5)

2.6 Will have the students do the activities

2.2 Know about the concept
of coherence and cohesion

2.3 Get information about
reference and its types

2.4 Do the activites

The end of
the lesson
(15-min)

3.1 Discusses the diffencesof cohesion ang
coherence

3.2 Estimates the activity
3.3 Gives the hometask

3.1 Students make examplé
for each new items and rea
them.

3.2. Students listen and writ
homework tasks.

3.3 Students get marks an
may ask some questions

about theimarks and
express complaints.

Handout 1. What is a text?

A A tcexdommunicative

Beaugrande & Dresslet983, p. 3).
Standards of textuality:

1. Cohesiorg[...] concerns the ways in whithe componentsf the surface text, i.e. the actual
words we hear or seare mutually connected within a sequence.

2. Coherenceg]...] concerns the ways in which the componaritthe textual world, i.e. the
configuration of concepts amdlations which aderlie the surface text, are mutually

accessible and relevantCoherence is the outcomeaafgnitive processes among text users (see

below).
3.Intentionalityg] . . . ] the text pr o dccerrencds showdtcanstitute a e
cohesive atcoherent e xt i nstrument al i n f ul ftoidisttibute g

knowledge or to attain a goal specified iplare

o0 ¢ c the stardardseof textbailéygda

t

meet s

t
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Handout 2. Cohesion and coherence
As toHalliday and Hasan (1976)

A Cohesion is | i ng isunsdrlying semanyc re@tiopshigs betweensertd s
elements.
A Coherence: wunder | ythemwgrdsand geatences ieto a unified ¢ h  ma k

discourse that conforms to a consistent wpitdure. A coherent text is meaningful, unified,
and gives the ipression ofhangingtogethee.

Categories of discourse cohesion

Reference
Arthur's very proud of his Chihuabhuas. | don't
like them.
Grammatical Substitution
Tell a sfory. — | don't know one.
Ellpsis

Howr did wvou enjoy fhe paintings? — A lot (of the
paintings) wers wvery good but not all (the
paintings).

Lexico- Conjuncticn

grammatical They thought he didn't believe them. And this
was true.

Lexical Lexical cohesion

He met an old fady. The lady was looking at
him for a while__.

Cohesion, in the linguistic sense of the term, can be defined as the cues that show hov
sentences are related to other sentences. By using the resources of cohesion to show t
relationships between sentences, meaningaated and it facilitates the processing of text.
Cohesion can show relationships on various levels: between clauses, between phrases ai
bet ween words. Cohesion can be used bet wee
the contributions of speaks which can be an indicator of cooperativeness. In one of his books,
Cohesion in Englishiyl.A.K.Halliday introduces and explains cohesion and describes five ways
cohesion is created in English: conjunction, reference, ellipsis, substitution and lekiesibr.

Handout 3. Textuality: Cohesion and Coherence

(6) a. John wants to visit his girlfriend. Mr. Smith lives in a small village nearby. The vacuum
cleaner didn't work.

The barber down the street couldn't help. The last paper had beéeh sogoing to be a
long dull talk.

b. John wants to visit his girlfriend. Mary lives in a small village nearby. The car wouldn't
start.

The garage down the street couldn't help. The last bus had already left. It is going to be a
long hot walk.

1 coherenceconnection through netextual pragmatic knowledge: concepts &
relationships must be relevant to each other euggarage;

1 cohesion lexicogrammatical connection through dependency of one textual element on
another:



The store no longer sold porcelain figurines. It used to, but they didn't sell very
well...

A: | have a éyear old kid.
B: That's all right.

A: | also have a dog.

B: I'm sorry.

1 Relationship between cohesion and coherence:

A week has seven days. Every day | feed my cat. Cats have four legs. The cat is on the mat. Ma
has three letters.

A: Can you go to Vancouver tomorrow?
B: The Air Canada pilots are on strike.

A: Can you go to Vancouver tomorrow?
B: Yes, | can.

most textsare both coherent and cohesive; however,

coherence does not have to be accompanied by cohesion ;

cohesion does not necessarily cause or creates coherence ;

cohesion is the means whereby to highlight the presence of coherence.

oo T Jo To

Grammatical cohesive devices:

1 Personal pronounglieg): particularly common in certain types of fiction,

1 Possessive pronoungdg the book hers) sDemonstrative pronoungThose are
difficult €) tsDefinite articles ¢the boole)

1 Demonstrative determinerstliis argumer#): especially common in scientific writing
where precision of reference is valued.

1 Possessive determinegh(s boolke)

1 Comparativegcthe other book): The identity of the presumed referent can be retrieved
not because it has already been mentioned but because a different, comparable item ha:
already been mentioned.

1 Place adverbials;Here we see the main argunmgnt
1 Time adverbialsgBack then, times were had

Each reference can be more or less direct, depending on how much work is required on the
reader's part to work out who the referent is. An indirect reference may lesfdrence
retrieval problems.

Each presumed reference majer to something that has been mentioned already
(anaphora, backward reference), to something that is yet to be specified@altsgphora,
forward reference) or to a point on time or space (locational reference).

Cohesive references effectively setrgference chainghroughout the text.

Logical cohesion

While clause cohesion is used to keep track of participants from one clause to another,
logical cohesion is used to link larger units of meaning into a single coherent text. For example,
in an argumetattive essay, logical cohesion devices would be used to combine arguments for
and against a proposal into a single, easfpllow text.

Logical cohesion is usually achieved Imking adverbials These are similar in function to
conjunctions, but the mauhfference is that:



A Conjunctions link the meanings of clauses together.
A Linking adverbials link meanings together across larger units of text, such as from one
sentence to another or from one paragraph to another.
The following semantic categories of linkj adverbials can be recognized:
A Enumerationfirst, second, finally, in the first place, in the second place, for one thing,
for another, first of all, to begin with, next.

tsAddition: in addition, similarly, also, by the same token, further, furthermore,
likewise, moreover.

A Summationin sum, to conclude, all in all, in conclusion, overall, to summarize.

A Apposition (shows that the following text is equivalent to, or included in, the
preceding text): in other words, i.e. (= that is), e.g. (= for example),( =
namely), which is to say, that is to say, for instance, specifically.

A Result/inferenceconsequently, thus, therefore, so, then, hence, as a result.

A Contrast in contrast, alternatively, on the other hand, conversely, instead, on the
contrary, bycomparison.

tsConcessiorfshows that the following text expresses something contrary to
the expectations raised by the preceding text): though, nevertheless, anyway,
besides, still, in any case, at any rate, in spite of that, after all, yet.
A Transition(shows that the following text is only loosely connected, or completely
unconnected, to the previous text): by the way, incidentally, by the by, meanwhile,
now.

Relationship between cohesion andoherence

A Cohesion and coher en areclearly distincteThere ase dwo tymes df o n
viewsconcerning their relationship.

A) Cohesion is neither necessary nor sufficient to acclour@oherence.

A: That's the telephone.

B: I'm in the bath.

A: O.K. (Widdowson, 1978, p. 12)

B) Cohesion is neceasy, though not sufficient in thereation of coherent texts. In other words,
cohesion isa crucial though not exclusive factor contributingtderence, since it facilitates the
comprehension ainderlying semantic relations.

Example of text analyse:
Key:
L.C.=lexical cohesion Ref=referencé Ana=anaphori¢ Exo=exophorid Conj=conjuction

U.S. customs admit passport mixup

U.S. border officials admit they'v&R€fAna) made a mistake when two Winnipeg couples
were given the wrong passpodsa Canadiat).S. border crossingd.he passport mixupL(C.:
synonym for mistalkeat the border crossing..C.: repetition of border crossingiear Emerson,
Man., was an isolated incident, Chris Misson, a spokesperson for U.S. Customs and Borde
Protectia, told CBC News on Monday.

On Nov. 15, 2010, Huguette and Gilles Remillard were crossing into the United States from
Emerson, Man., on theiRgfAna way to Mesa, Ariz.

After checking their (RefAna) van, an American border officidl.C.: repetition of border
official) handed themRefAna back two passportd (C.:repetition of passport ¢l (RefExo
said, 'Those RefAng are not mine RetEx0),'¢c Huguette recalledcAnd (Con) he (RefAna
said, 'Uh oh.’'

Border officials (LC.) had mistakenly given theiRgfAna) passportsl(C.) to a couple in
the car ahead of thenRétAna), who RetAng had driven off unaware of the errdr.C.:
synonym for mistake



The Remillards said U.S. officiald..C.) made no effort to getheir (RefAna passports
(L.C.) back, but Con) did allow the couplel(.C.: repetition of couplggo continue on to Mesa
without their RefAna) passportsl(.C.).elf we (RefExg have an accident an€@¢nj have to
go into the hospital andCpn)) fly back, how the heck are wd&kétExo) going to do thisRef
Ang?% Gilles wondered.

After a week of calls to border officials.C.), they RetAng were able to identify the
couple C.C.) with their passportsL(C.): Winnipeggers Dennis Slack andsaa Heywood, who
(RetAna) were on their (BFAna) way to Texas.

The Remillards' son managed to track down Dennis Slack'sLsGn ¢epetition of soj
also in Winnipeg. Slack's soh.C.) told his RetAna) father to check hisRetAng passport
(L.C)).
¢l (RetExo pulled them RefAng out and Conj) said, 'Ahhh, what the hell are thedeet
Ang?¢ said Dennis.

Both couples (L.C.) eventually got their (R&ha) own passports (L.C.) back, but (Conj)
they (RefAna) said U.S official{L.C.) should review their (ReAna) security at the border
crossing (L.C.).

Misson said there has always been a policy to verify the identity of a passport (L.C.)
holder, but (Conj)) one border officer made a mistake (L.C.) that day.

Officials (L.C.) have reviewed the policy (L.C.: repetition of policy) with staff and are
reminding officers (L.C.) to always open each passport (L.C.) to verify the owner's identity
(L.C.: repetition of identity) before handing the document (L.C.: synonymasspmort) back, he
(RefAna) said.

Handout 4. Reference
1 reference refers to the dependent relationship between the referring and the referred in a
text;
1 the referred item is usually a full NP, a sentence, or a passage,;
1 the referring item can be pronoudemonstratives; the artictee, andsuch
(13) The schoolmaster was leavirtlge village, andeverybody seemed sorrylhe miller at
Cresscombe lertitim the small white tilted cart and horse to cdriygoods to the city
of his destination, about twentyiles offsucha vehicle proving of quite sufficient size
for the departing teacher's effects.

Reference:
A withintext > anaphoric (backward pointing)
A cataphoric (forward pointing)
A outside text > exophoric (outward pointing)

Anaphoric reérence: backward pointing within text; expressed in several ways:

o personal pronouns referring back to an earlier NP (e.g. (13))
o it, this, that: referring to a NP or a situation expressed by a S or a series of Ss:

(14) It rained day and night for two weeKshe basement flooded and everything was under
water.It spoilt all our calculations.

(15) a. And the living room was a very small room with two windows that wouldn't open and
things like that. Andt/?that looked nicelt/?That had a beautiful brick wall
b. You entered into a tiny little hallway and the kitchen wagshatt.

(16) a. ?Introductiont traces the developments in dialectology in recent years...



b. Introduction:This traces...

Table 2: Comparison betweenit, that, and this as referring items

Referential ltem Discourse Function

it to established topic
that to refer across different topics
this to refer to new topic

Grammatical choices are pragmatically determined.

Cataphoric reference forward pointing within text; reference to oncoming item in text

(17) This is how to get the best results. You let the berries dry in the sun, till all the moisture has
gone out othem. Then you gather them up and chop them very fine.

(18) Dear Abby: Therethis guyI've been going with for near three years. Well, the problem is
thathe hits me.He started last yeatle has done it only four or five times, but each time it was
worse than before. Every titnehits me it was becausethought | was flirting (I wast). Last
time heaccused me of coming on to a friend of his. Fiestalled me a lot of dirty names,
thenhepunched my face so bad it left me with a black eye dakdandblue bruises over half

of my face. It was very noticeable, so | told my folks that the car | was riding in stopped
suddenly and my face hit the windshield.

Abby, he's 19 and I'm 17, and already | feel like an old married lady who lets her hysiesnd
her around. | haven't spokentim since this happenedie keeps bugging me to givem one
more chance. | think I've givdnim enough chances. Should | keep avoidiitg or what?

- Black and Blue

A guyl haven't seen in yeahas just called me and ...

1 Exophoric reference outward pointing
o referent in immediate context of situation (e.g. setting):

Can you show mthat?

o referent as part of shared world, such as social institutions (i.e. context of
culture):

a. The government are to blame for unemployment.
b. The sun came out.
c. She went into eestauranaind askedhe waiter forthe menu.

Substituion: use of preforms

a.one(s) She likes red ribbons, but her sister likes grases
b. do: A: Did John take the letter?
B: He might havelone
c. so/not Do you need help? Ho, I'll stay; if not, I'll go.



d. same They went to the cafeteria, and | did s&me
Activity 1. Read through the following paragraph and examine the reference words.
Determine whether they areanaphoric cataphorig or exophoric Then read the

explanations below it.

Finally on 7 May 1945Germany surrendered to the Allied Forces Zhd war in Europe

was over. By June of 1945, Great Britain, the United States, France, and the Soviet Union hat

occupiedthe whole country. Immediatelythey devisecfa system for controlling Germany:
Theydivided Germany into four sectefgree in the west arfibne in the east. They also divided

‘the capital city into four sectors with Great Britain, the United States, France, and the Soviet

Union each administering one sector®te city. >All four counties agreed to help rebuild
German cities, farms, industries, and transportation syst&sey also promised to promote
the establishment of a democratic form of government in Germany

Lesson4

Theme: Characterstics of fiction genre

Time: 2 hours

The number of studentsi5-16

The form of the lesson

Practical

The aim of the lesson:

1. To introducestudentgo a range of linguistic
approaches to thaescription and analysalipsis and
substitution

2. To have students understand tise of ellipsisand
substitutionand how they relate to the aims.

Pedagogical tasks:

1.To introduce with the theme of
the lesson ;

2.To give information concerning
the topic, making students warm
up.

3.To work with the vocabulary of
4 topic;

5.To give definition to he terms;
6,To get information from the
texts;

The results of teaching activity

1. Tobe able teexplain and demonstrate how language
use is related to communicative goafgl social contexts
2 . 0 b@ able todemonstrate a working knowledge of
different approaches to the descriptard analysis of
ellipsis and substitution idiscourse,

4 T doe be able tapply that knowledge in analyzing
different types otllipsis and substitution irekts,

The method and technology of

Brainstorming, clustering, definition

giving

teaching associations, yes/no question techniques
Teaching resources and Books, visual aids, handouts, a chart, markers, paper,
materials pencils, envelopes, scissors,yoas, glue, different

colors of construction paper

The form of teaching

Pair work, group work, mini group work, individual wo

Conditions of teaching

Computer class, linguo phone class, projector (D
cassette recorder)

The technologicalschedule 6 practical lesson 4

Activities and

The plot of the action

time
management

Teacher Student




1. Greetshe students;

1. Students get informatior

of ellipsis and substitution

The 2. Brainstorms the students giving questiol about the coursand answer
introductory 1. What is ellipsis? the question
part of the 2. What is substitubin?
lesson 3. Asks the hometask
(15 min)
2.1 Introduces studentise theme: Ellipsis | 2.1 Stulents get information
and substitution and their importance aboutthe importance of
(handout 1) ellipsis and substitution.
A EIl | i g ®imrson in spokere
discoursé in particular in informal contexts
A Ellipsis often r e|22Makesomenotes about
made by the speaker. For example, in ord{ the use of ellipsis and
to sound polite we avoid too much ellipsis.| substitution in English texts
A Although ellipsis
languagesits ealizationvaries between
languages and so it can be difficult for 2.3 Know abouthe ways of
Main part learners of English both in terms of listenir] to use ellipsis in English
of the lesson | and speaking.
(50-min) 2.2 Explains the use of ellipsis and
substitution in English texts (handout 2):
1. Ellipsis: leaving out subjects and 2.4 Do the activities.
auxliaries
2. Ellipsis: leaving out verb phrases or
adjectives
3. Substitutionsoandnot
2.3 Explains the ways of to use ellipsis in
English. There are many ways to use ellips
in English. Here are the ten of the most
common types of ellipsis.
3.1 Revise the theme and discuss some 3.1 Students make examplé
points of ellipsis and substitution related tg for each new ites and reads
The end of | the texts. them.
the lesson | 3.2Gives hometask: 3.2. Students listen and writ
(15-min) Analyse any text paying attention to the ru homework tasks.

Handout 1. What is Ellipsis and Substitution?

What is ellipsis?

Words or phrases are left out from sentences where they are unnecessary because they have

been referred to or mentioned piausly, or they are obvious from the context.

Some examples:

¢When will he back® ¢Tuesdaye (ellipsis: He'll be back
¢cWill he back tomorrow® ¢cNo, he won't@ (ellipsis: be back tomorrojv
¢cNice weather, isn't i?(ellipsis it's)
¢Got bad newse.(ellipsis:I've)

Whattime do you leave? About eight (ellipsis:| oldave)

Are you goingonvacationsoon? Hopeto (ellipsis:1).

Handout 2. The use of ellipsis and substitution in English texts
1. Ellipsis: leaving out subjects and auxiliaries



A After and but. andor we often leave out a repeated subject or a repeated
subject and auxiliary verb, especially when the clauses are short.

He got upand (he) hada bath.
She came to clagsit (she) didn't sayanything.
We should phone har (we should) sencheran email.

We usuallvy have dinner at 7.00, aheén (we) watchTV.
A After thenwe can also leaveut a reneated subiect nronoun _
You cannot leave out the subject pronoun dfitefore, after because, wheandwhile

They locked the dodvefore they leftWe'll have a look at the photaster we finish
lunch. She's stresséeécause she ha®o much work He was horrifiedhen he saw

the mess they had left | met Petkile | was working in France.
2. Ellipsis: leaving out verb phrases or adjectives
Susa has never been to Ireland, but her sister

Bob thinks he's right, but hen't.

| didn't like the film, but Charles did

They said would love the play, butdon't thinkl would
We can use a differeauxiliary or modal verb from that used in thestipart of the sentence

| thoughtl would be able tocome tomorrow, but in fadtcan't I know youve never

learned to swim, butl really think youshould have. AYou must read his latest book!

] | alreadyhave

| haven't been to Paris, bild love to.

Thestudents cheated in the exam, even though the tedthéhemnot to.
3. Substitution: soand notWe often useoinstead of repeating a whole positive clause after
verbs of thinkinglassume. believe, expect, guess, hope, imagine. presume,
suppose, thmk) and also afterbe afraid, appearlseenmgnd say. I'll have finished
the project by Friday, or at leashdpe so AWill you be working on Sunday? | suppose
so.unless we get everything done today. Gerard loves animals, and higgistenore so
Substitution: soand notWith negative clauses we use positive veriot (e.g.l hope not)
with be afraid, assume, guess, hope, presamesuspect

A Do you think it'll snow tonight? | hope not.

A He's not very likely to pass, is h&No. I'm afraid not
The kids may be back, butlon't think so | know she liked the gift, even though stidn't say
so. The easiest way to think about substitution isdasider it as a form of ellipsis. Something is
mi ssing, but instead of just | eaving it out
6one(s)6, oO0do(es)o6, o6didbo. [ Some people hav
| 6d p uthe haading ef reference]

E.g. Replacing a noun (phrase):

What kind of cupcake would you like? A chocotate,please.
E.g. Replacingaverbphrage: di dnét | i ke t hdd(liked thedfiilm) but eve

Note that we use substitution for verbghe simple present or simple past. For other tenses or
modals, we use ellipsis. dondét want to go runni HMaeyowt |
ever been to Paris? Yes, | have (been to Paris)

Handout 3. The ways of to use ellipsis in English.

There are many ways to use ellipsis in English. Here are the ten of the most common types
of ellipsis.

1.'To' instead of Infinitive

'To' is often used instead of a fudfinitive when replying toyes / no questionsr contrasting
when using the same verb.

In Questions



http://esl.about.com/od/English-Verb-Forms/a/Verbs-Followed-By-Infinitive.htm
http://esl.about.com/od/grammarstructures/a/Yes-No-Questions.htm

Would you like to studyat university?- | hopeto. (insteadof: | hopeto studyat university.)
Are you goingto move?- | plan to. (insteadof: | planto move.)

Contrasting

| don'tplay muchtennisthesedays.However | usedto. (insteadof: | usedto playtennis.)
Jenniferdidn't visit her parentdastweekeventhough shehopedto. (insteadof: ... shehopedto
visit herparentdastweek)

2. Auxiliary ReplacingFull Verb Phrase

When repeating a verb phrase in a sentence the repeated verb phrase is often dropped.
I'll finish thejob whenl can. (insteadof: ... whenl canfinish it.)

Tomtold me hewould cometo the meeting,but he didn't. (insteadof: ... hedidn'tcometo it.)
3. Be After Conjunctions

Subject pronouns and tkerb 'to bels often dropped after certain conjunctions.

Text mewhen there (instead of: ... when you are there.)
Repeauntil finished. (instead of: Repeat until you are finished.)

4. Function Words in Lists with Conjunctions

Function words such as articles and hajpverbs are dropped when listing using
theconjunctionsand’, 'but’, and 'or'.

I'd like to buyabatand ball. (insteadof: ... abatandaball.) Tomwashappybut poor. (instead
of: ... buthewaspoor.) You canpaynow or later. (insteadof: ... or you canpaylater.)

5. When speaking in the first person about something, it's common to drop the personal
pronoun 'I' and the helping verb in informal English.

Finishedsoon.(insteadof: I'll befinishedsoon.)Working now. (insteadof: I'm working now.)
Eatenalready.(insteadof: I've eatenalready.)

6. Yes/ No Questions

Function words includingmenouns and helping verbs are dropped when asking 'yes / no'
guestionsReadthe paperqinsteadof. Haveyou readthe paper?)

Gettinga goodworkout?(insteadof: Are you gettinga goodworkout?)

7. Object Relative Pronouns
It's common to drop object réfee pronouns when usingralative clause

That'sthe manl mentioned (insteadof: ... whom| mentioned.)
This is thehousewe want to buy. (insteadof: ... which/ thatwe wart to buy.)

8. RepeatedNoun in List after Adjectives

Sometimes nouns are dropped following adjectives. This is common in replies to questions, or
when contrasting information.

Whatkind of roomwould you like? - A single, please(insteadof: A singleroom please.)

I'm afraid| don'thavecookedsalmon.Only smoked (insteadof: Only smokedsalmon.)

9. RepeatedNoun in List after Determiner

Nouns are sometimes repeatesing adetermineto indicate which one(s) of something is
meant. In this case, we often drop the noun when it is repeated.

Thereareso manycarsin this parkinglot. Oh, this is mine. (insteadof: Oh, this caris mine.)
He doesn'tknowthelimit of courseshe cantake, but he'll beginwith two now. (insteadof: ...
but he'll taketwo coursesiow.)

10.Tag Replies

Perhaps the most commonly left out words arguestion tagsvhen replying to 'yes / no'
guestions. In this case, the auxiliary verb is substituted for the full sentence.


http://esl.about.com/od/grammarintermediate/a/to_be_uses.htm
http://esl.about.com/od/grammarguides/f/What-Are-Conjunctions.htm
http://esl.about.com/od/grammarintermediate/a/a_auxiliary.htm
http://esl.about.com/od/grammaradvanced/a/relative_clause.htm
http://esl.about.com/od/thebasics/a/this_that_these_those_determiners.htm
http://esl.about.com/od/grammarforbeginners/a/Question-Tags-In-English.htm

Would you like to cometo themeeting? Yes,| would. (insteadof: Yes,| would like to cometo
themeeting.)
Did you finish thework lastnight?- No, | didn't. (insteadof: No, | didn'tfinish thework last
night.)

Activity 1. The underlined text in the script below demonstrates ellipsis. Rerite
the full form for each underlined piece of text, adding the missing information. The fst
one is done for you.
Letterman: Have you seen the movie?
Depp: No I've not- No I've not seen the movie yet
Letterman: I'm sorry. You've not seen the movie?
Depp: Not just yet.
Letterman: You're too busy to see it, probably?
Depp: Uh, you know, in a &y, once my job is done on the film it's really none of my business.
Letterman: Really none of your business. So you deliberately don't look at the finished product.
Depp: Oh yeah, | stay as far away as | possibly can. If | can try to stay in as a prafetatd of
ignorance as possible.
Letterman: Well you've come to the right plateyou're exactly where you need to be. That's
interesting, and forgive me, is it a little insecurity?
Depp: It's just, you know, | don't like watching myself. | prefer theemxence. Making the film
is great.
The process is all fine but he's up there.
Letterman: Right. So that speaks to what | was talking about earlier. You're firdbesmost
an actor, an artist, so you enjoy that process
Depp: Yeah | do very much

Activity 2. Gap-fill exercise. Fill in all the gaps with the reference words and those used for
substitution in the sentences

ones such that thesame these This those todo so
1) According to Roman law, no one could baans except those entitléd, the only exception
being hunting weapons.
2) The appearance of later stages is usually a development from&atlgng the same
components, and not a radical replacement.
3) It must be borne in mind that the majorityéofdata have been derived from subjects younger
than 65 years (Koehveser, 1978).
4) Simple matrices similar & employed to good effect in many of the studies described in this
book can also be of benefit;
5) Harris and South Uist are so moist that evesuimmer (Apri#September) there is a PWS of
over 500 mmé is related to the fact that rainfall increases with altitude.
6) Animalsé look similar are classified together, and not only that , they are also closely related
in an evolutionary sense (or putather way, they share a common ancestor).
7) The results of the tests show that there are still substantial levels of discrimination and that
levels of discrimination against Indians, Pakistanis and West Indians areémuch
8) 17th century male dancerese trained to dance female roles and were often calledaipon
serious works, costumed in such a way as to disguise their gender.
9) Perhaps, then, men find women's conversation difficult to follow, and since they are the
powerful group, they can dealt their incomprehension by defining women's behaviour as
deviant and wrong cillogicalé is just their word foe .
10) This, however, seems to him the condemnation of such uses of the woédS@mals of
moral judgement

Activity 3. Cross out thewords / phrases which could be left out.
1 Everyone else loved the hotel we stayed in, but | dige'tt.



Nobody expects us to win, but you never know,might win.

| didn't take the job in the end, but now 1 think thsliould have taken it.

| gotinto the car and | turned the radio on.

A Would you like to come for dinner tomorrow night?

] I'd love to come to dinner, but I'm afraid | can't come.

We don't go to the theatre very often now but we tisegb before wc had children.
| won't be able to go to the exhibition, but my wife Wik able to go.

We met in 2009 and then we got married in 2010.

They look happy, but they aren't really happy.

apbhwnN
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Activity 4. Complete the sentences with a modal or an auxiliaryerb in the right form.
E.g.I'd like to help you this week, but | can't.

1 1"m not vegetarian, but my wife ¢é.

2 |'would love to fly a plane, but | know that | newér.

3 Nobody believes me when | say that I'm going to resdigh) é .

4 We thought that Karen would get the jobt Bheé

5 Inthe end they didn't come, even though theypradnised that theye .

6 If you haven't seen the film yet, y@u. It's absolutely fantastic!

7 If 1 could help you, | would, but I'm afraidd

8 | don't speak French, but my friegd

Activity 5. Write the responses using the right form of the verb irbrackets and a reduced
infinitive or adding so or not.
A Would you like to comeound for dinner tomorrow?
] I'd love to. (love)

1 A The weather forecast said it would snow at the weekiehd. | was planning to do
some gardeninghope)
2 A Doyousmoke? | , butlgave up last month, (use)

3 Alfyou think she's coming down with flu, yahouldn't send her chool tomorrow.
I I She might infect the other childrefsuppose)

4 A Have you spoken to Martin yet?No, but | after the meeting, (try)

5 A Do you think we should leave early to miss the traffic?

11 ,éhough I'm really enjoying myself, (quess)

6 A Why are you going to do a parachute junhpizdon’'t know. |  (always / want)

Activity 6. Change the sentences using substitution



Avoid repetition

If he comes to the meeting I'll

tell him the news. If he doesn’t
come to the meeting, I'll email
him.

wiy jrews ||

Jou J| 'smau ay} wiy (18} ||
Bunssw sy} 0} saWod ay J|
lamsuy

Avoid repetition

The green apples are quite
tasty but the red apples are
horrible.

‘||quuoy

ale ssuo pal ay) Ing A1sel
a1nb ale ss|dde uaalib ay |
lamsuy

Avoid repetition

| didn’t go to the party but Sally
went to the party.

PIp Alles
ing Aped ayy 0} 06 Jupip |
Jamsuy

Avoid repetition

| can't speak Japanese and
David can't speak Japanese
either.

‘PIABQ UBD Jauliau
pue asaueder yeads jued |
Jamsuy

Avoid repetition

Their photocopier isn’t working
and our photocopier isn’t
working either.

"S1NO S| Jayjiau pue Burjiom
1.us! Jaidosoyoyd Jisy |

lamsuy

Avoid repetition
‘Is there a test next week?’
‘I don’t think there is a test next

week. | hope there isn't a test
next week.’

.Jou adoy | "0s yully} J.uop |,

lamsuy

Avoid repetition

‘Is Michael coming for a drink
on Friday?’

‘I expect Michael is coming for
a drink on Friday. He usually
comes for a drink on Friday.’

Avoid repetition

I'll try and call you this
afterncon. If | can’t call this
afternoon, I'll call you this
evening.

Avoid repetition

| may be free tomorrow. If | am
free tomorrow, I'll let you know.

.'seop
Ajjensn a4 "os joadxa |,
lamsuy

‘Buiuans

SIUY} ‘JoU J| "uooulsye
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Avoid repetition

They decided to drive to the
picnic. Deciding to drive was a
mistake as they got stuck in a
traffic jam.

Avoid repetition

We need some eggs. If you see
eggs in the market, could you
get some eggs?

“wel a1en e ul yonis 106 Asy)
se ayelsilW B sem sIy| -oluoid
3y} 0} AL 0} paploap Ay
lamsuy
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Avoid repetition

The picture quality of this new
camera is far better than the
picture quality of the old
camera.

'SUO plo /Yy jo jeuy

ueU) 1a11aq Je] Sl BISWED MaU
siy} 1o Ayenb aumoid ay |
lamsuy

Avoid repetition
‘It's on the table.’
‘Which table? The table in the

kitchen or the table in the sitting
room?’

.cwoos buns

8U] Ul auo ay} 1o uayaipy

|yj I auo 34| £3(qey Y2y,
lamsuy

Avoid repetition

‘I'm going to resign’
‘T wouldn't resign if | were you.’

. noA
24aM | JI 1Y} OP J.Upnom |,
lamsuy

Avoid repetition

We're getting a bonus. The
boss said we were getting a
bonus at the meeting.

‘Buneaw ay 18 0S ples $soq
ay] ‘shuoq e Bumalb a19)\
lamsuy

Avoid repetition

I’'m on my way to the office
now. I'll call you when | get to
the office.

Avoid repetition

I'll know the answer tonight, so
I'll let you know tonight.

‘alay)
196 | uaym noA ||ea ||| ‘mou
221340 ay) 0) Aem Aw uo w|

Jlamsuy
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Avoid repetition
‘Have we got enough chairs?’
‘Yes. We've got all these chairs

and we've got all the chairs that
Tom brought from upstairs too.’

,"00] sUigpsdn wouy

Jybnoiq wo ] jey) asoy) pue
asal] Jfe JoB oA, 2/ SaA,
lamsuy




Lesson 5

Theme: Cohesion (Using linguistic devices)

Time: 2 hours

The number of students15-16

The form of the lesson

Practical

The aim of the lesson:

1. To introducestudentgo a range of linguistic
approaches to th#escription and analysis of
conjunctions and discourse markerg&imglish discourse.
2. To understand thasingdifferent modes of discourse
markes and how they relate to the aims.

Pedagogical tasks:

1.To irtroduce with the theme of
the lesson ;

2.To give information concerning
the topic, making students warm
up.

3.To work with the vocabulary of
topic;

4.To give definition to the terms;
5.To gd information from the
texts;

The results of teaching activity

Students will:

1. Be able talemonstrate a working knowledge of
different approaches to the descriptand analysis of
conjunction and discourse markers.

2. Be ablea apply the knowledge imanalyzing different
types ofconjunctions and discourse markers

3. Be able t@nalyse texdusing one more approaches t
discourseanalysis covered in the course.

The method and technology ot

Brainstorming, clustering, definition

giving

teaching assoations, yes/no question techniques
Teaching resources and Books, visual aids, handouts, a chart, markers, paper,
materials pencils, envelopes, scissors, crayons, glue, different

colors of construction paper

The form of teaching

Pair work, group workmini group work, individual work

Conditions of teaching

Computer class, linguo phone class, projector (D
cassette recorder)

The technologicalschedule of practical lesson 5

Activities and

The plot of the action

time Teacher student
management
1. Greets the students and introduces| 1. Studentsanswer the
The thetheme. Bainstorms the activity of the | questions
introductory | students, asks questions:
part of the How do you use conjunctions in discourse
lesson What do you know about discourse marke
(15 min) What are the featas of discourse markers

English texts?

2.1

Introduces studentsthe
AConjunctions
Discourse Markers are used to combine

clauses or toannect sentence elements.

Each discourse marker indicates a particu
meaning relationship between two or more
clauses. Here are some connectors and th

theme
and d

2.1 Students get informatior
aboutconjunction and
discourse markers

2.2 Make notes of common
discourse markers in Englis




Main part
of the lesson
(50-min)

corresponding meaningandout 1)
. Contrast

. Addition

. Time

. Cause and effect

. Condition

. Example

. Conclusion

. Emphasis

2.2 Explains common discourse marke
There are dozens of discourse markers in
English language, butere are 10 of the mo
common(handout 2)

. actually

. apparently

. as for

. as | was saying

. basicaly

. by the way
71 et 0s
8. mean
9.on the other hand

10speaking of

Thesediscourse markers are used to mak
correction, or to state a fact or reality, to §
somethingseems trueris true, to focus
attention on the topic you are going to t
abou, to get back to the main topic, to s
something simple about (or a summary ol
complex situation, to to introduce n€
information or a related topic, to use wh
you need a moment to think about someth
(especially after the other person asks yg
guestion), tcclarify your meaning, to staf
your ideas in different worgso introduce an
alternate opinion, or a different side of
situaton, to link something previously
mentioned in the conversation to a new to
2.3 Introduces spoken discoursgarkers.

oh, well, andlike

English has specific expressions that
help you interpret what the other persor
saying. Identified correctly, they will ensu
that you perform your half of th
conversation well. These expressions hav
little meaning that they are not usual
thought of as belonging to the langua
though there is no logical reason not to tf
them as a special kind of word. They incly
words such aeh, well, like, mm er, andOK
2.4 Introduces the following formal

O~NO U WNE

OO WNE

see

discourse marke andthey areused wher

2.3 Get information about
spoken spoke discourse
markers

2.4 Do the activities.




speaking in a formal context or wh
presenting complicated information
writing.

1. with regardto; regarding; asregards;as
far asé é é isconcernedasfor

2. ontheotherhand;while; whereas

3. howevernhonethelesgevertheless

4. moreoverfurthermore,in addition

5. therefore asa result,consequently

2.4 Will have students do activities
3.1 Discusses some points of discuss anal 3.1 Students make examplg
using discourse markers and conjunctions| for each new items and rea

The end of 3.2 Gives hometask them.
the lesson 3.2. Students listen and writ
(15-min) homework tasks.

3.3 Students get marks an
may ask some questions
about their marks and
express complaints.

Handout 1. Discourse markers and conjunctions

Discourse Markers are used wnibine clauses or to connect sentence elements. Each discourse
marker indicatea particular meaning relationship between two or more clauses. Here are some
connectors and the@orresponding meaning:

Contrast Addition Cause and Effect Condition

but, whereas, while,
on the other hand,
unlike, although,

and, in addition, additionally,
furthermare, moreover, not
only...but also, as well as,

because, since,
therefore, as a result,
consequently, due to,

if, unless, only if, even
if, even though,
otherwise (negative

eventually, instantly, To illustrate
before long, when,

while, meanwhile, as

conclude, in summary,
to summarize, as we
have seen, in short

though, despite the besides thus, so that, in order condition)
fact, however, to
nevertheless, despite,
in spite of, instead of
Time Example Conclusion Emphasis
First, Next, For example, for instance, In conclusion, to in fact, as a matter of

fact, indeed in other
words, that means,
actually

500N as

Discourse markers and conjunctioase theways of creating cohesion. Discourse
markers are linguistic elements used by the speaker/writer to ease the interpretation of the tex
frequently by signalling a relationship between segments of the discourse, which is the specific
function of conjunctions. Thegre not a way of simply joining sentences. Their role in the text is
wider that that, because they provide the listener/reader with information for the interpretation of
the utterance; that is why some linguists prefer to describe them as discourse.markers



In linguistics, a discourse marker is a word or phrase that is relasiyetgxindependent
and does not change the meaning of the sentenceaaraldomewhat empty meanibgamples
of discourse markers include the partictehe, cwelle, cnowe, ¢thene, ¢cyou knowe, and cl
meare, some of the words or phrases that were considered discourse markers were treated ¢
cfillersé or gexpletive®: words or phrases that had no function at all
Discourse markers (words likbowevet, 'although' and 'Neverthelessire referred to more
commonly as 'linking words' and 'linking phrases', or 'sentence connectors'. They may be
described as the 'glue’ that binds together a piece of writing, making the different parts of the tex
'stick together'. They are used less trextly in speech, unless the speech is very formal.

Conjunction acts as a cohesive tie between clauses or sections of text in such a way as to
demonstrate a meaningful pattern between them.
Conjunctions can be classified according to four main categadetive, adversative, causal
and temporal.
Additive conjunctions act to structurally coordinate or link by adding to the presupposed item
and are sigamad)| edl $s &y otugd, Af petctAddiiveroamjunetionsa d d
mayalsoacttmegat e t he pr esuppos aad, andt.netpeithernneithe r e ¢
etc.

| don't like smoking, andeitherdoes he.

(Derived from: | don't like smoking. He doesn't like smoking).
Adversative conjunctionsaatcbnbdbo andiywtrneesiig

though, only, but, in fact, rathed , et c .

Peter is an English studentsit he can't speak English.
Causal conj unrcetsiudnt ,e xrperaessosnd sainfd spismrthesmlfeireedod by
becausefor thisreasonna a result, in this respect, etc.

She studied match hardly as a result she passed the exam.
The last most common conjunctive categorgemporaland links by signallingequence or
tme Some sample temporal c¢onj atpnext day entiltengah a |
the same time, at this pointo, etc

Examples: timesequence

Afterthe battle, there was a snowstorm.

They fought a battleAfterwards it snowed.

The battle was$ollowed bya snowstorm.

Handout 2. Common discourse markersThere are dozens of discourse markers in the
English language, but here are 10 of the most common, with definitions and examples.

1. actually

Useactually to make a correction, or to state a fact or reality:

ADo you need to l|learnl Banish for your trip
fActually,t hey speak Portuguese in Brazil.o

AOh, I didndét know that. o

2. apparently
Apparently is used to say somethisgems trueor is true.

AHow come Maria |l eft work early?o0
fApparently her son is sick. | heard her calling the pharmacy to askifhme di ci ne i s
3. as for

As for is the same agarding. It is used to focus attention on the topic you are going to talk
about.

ABefore you | eave the office, please make 5
for the meetingtomoorw mor ni ng. O

ASure, no problem. o



fAs for the new advertising campaign, we need to get approval from the finance depérsment
that 61 | have to wait wuntil the end of the n
4.as | was saying

We useas | was sayingo get back to the main topic of agrsation.

A heard youdr e giowhnegr ea waoy? &t hi s weekend
Awel |l , after English class on Thursday nigh
AWe have English class on Thursday?! o0

AYes, remember the teachedayPanged it from
AOh, right. o

fAs lwas sayingwe 6 r e going to spend a few days 1in
5. basically

You can sayasically when you are going to say something simple about (or a summary of) a
complex situation.

AAre you still going out with Melissa?o
ANbwe broke up a few months ago. 0o

AOh, sorry to hear that. What happened?o
AwWel |l , i t 6s basicallyponugr sptearrsyo,nabutti es were just
6. by the way

Sayby the wayto introduce new information or a related topic of conversation.

ASmow do you |ike |Iiving in New York City?0o0
A |l ove it! There are a | ot of interedgting
there are just so many people. o

ADond6t worry, | 6m sur e youodl |IByteway hyeistern and

and | are going to meet some friends at the free concert in the park fomightnt t o go w

l.1etds see
You cansay et owhenga @eed a moment to think about something (especially after the
other person asks you a question).
Al mmki ng the reservation at the restaurant.
iLet 6st eerpéds you and meé John, his wife, al
husbandé and Peter with his girlfriend. Tha
2. I mean
| mean is a verycommon expression in spoken English. You can useclatdy your meaning,
to state your ideas in different words.
AwWhat did you think of the movie?o0
AEh, | t hosogren,tihe wsatsorsyo | i ne was interest.i
great. o
3. on the other hand
Sayon the other handto introduce an alternate opinion, or a different side of the situation.

ADo you think | should buy a desktop or a |
AWell, a desktop would be cheaper, and | k n
ATrue. O

fiOn the otherhand,a | apt op woul d be more convenient

4. speaking of
We usespeaking ofto link something previously mentioned in the conversation to a new topic.
ADid you do anything special for your birth

AOh, I ] u s innemnatmsomedriends aft aJapartese restairtmatt new one on Main
Street. o

AReal |l y? How was the food?o

Altés the best sushi i n town, i n my opinion
fiSpeakingofJ apan, my brotherés planning on study
AReal | y?peak sJ ehpearsese?0

ANot yet, but heds going to |l earnéo



Handout 3. Spoken discourse: discoursenarkers oh, well,and like

English has specific expressions that will help you interpret what the other person is saying.
Identified correctly, they will ensuredhyou perform your half of the conversation well. These
expressions have so little meaning that they are not usually thought of as belonging to the
language, though there is no logical reason not to treat them as a special kind of word. They
include wordssuch aoh, well, like, mm, er, andOK (pronounced and sometimes writtekay).

All of these words serve important purposes in conversation and are known technically
agliscourse markers In general they are used to indicate that you are ready to speaktaiow

keep speaking, or to show how you respond to what someone has just said. We will discuss here
some of the most useful discourse markers of this type.

All the examples are from real conversations so do not be surprised by the use ¢
incomplete sentares and repetitions.

1.0h

The discourse markeah is typically found at the beginning of replies where it is used to show
that you have just been told something new. For example:

Doctor: | think you've probably got what we call dry eyes.
Patient: Oh.

Oh often combines with a word or phrase that confirms that you now understand, gut¢h as
seeor oh right, or that evaluates the new information, for exangblggood oh heavensoh
dear, oroh no. For example:

Travel Agent: Your flights are all confirmed.
Customer: Oh wonderful.

If someone reminds you of something you had forgotten, you typically start your replytwith
For example:

Speaker 1: Remember he wanted to merge the groups. Don't you reme
Speaker 2: Oh yeah.Ohyes. Of course.

It is al® used to accept someone's answer to your question. For example:

Speaker 1: Is that too sweet?
Speaker 2: Yes.
Speaker 1: Oh.

Oh says that you accept the truth of the answer or statement that you have just heard. You can
however combine it witheally or with a question to show surprise, for exaropléid you?

This passes the talk back to the other speaker who will usually confirm what they have just said.
They will also often add to what they have just said. For example:



Speaker 1: | went up to Leeds.
Speaker 2: Oh did you?
Speaker 1: Yeah...saw Kathryn Clarke.

In British English,oh is used to introduce quoted speech, either your own or someone else's. For
example:

She saysh I've hardly been there, I've been at Joe's.

2. Well

Well is another exmssion used to signal the start of reported speech. For example:

So she saigvell I'll phone you tonight.

Well is also likeoh in that it is also used at the beginning of a speaking turn, but unlike oh it
indicates that you think there is something slighttrong with what has just been said. You start

your reply withwell when answering someone who has just said something factually incorrect or
made a false assumption. For example:

Speaker 1: | mean it might take us another two months before we get
out.Three months.
Speaker 2: Well | would say six months.

You can also begin your answer witlkell if someone asked you a question which assumes
something that is not in fact true, for example:

Speaker 1: What, she did the whole lot?
Speaker 2: Well yeah, Ithink, well, she didn't do everything.

Here the first speaker is expecting the answer 'yes' and the second speaker is answering 'no' in «
roundabout way.

Another use fowell is to round off a topic near the end of a conversation. For example:
Well I'll | et you get back to work.

3. Like

In American Englishlike is the normal way of introducing speech:

And my husband wdike, | hope something's not wrong.

It is also used to focus the listener's attention on what follows, either because it is new
information or because it is important:

| was solike, stressed out.

You can also adtike to a request to indicate that what you are saying might not be welcome to
the person you are addressing:



So if I'if I if | phone you tomorrow after six so that we tke arrange a time, will that be OK?
It also indicates that your wording is imprecise or an exaggeration:

| think they order ilike loads and loads in advance.

Handout 4. Most of the following discourse markers are formal and used when speaking in
a formal context or when presenting complicated information in writing.

1. with regard to; regarding; asregards; asfar asé é é isconcerned,asfor

These expressions focus attention on what follows in the sentence. This is done by announcing
the subjectinadvancA.s regards and as far aséééis conq
subject

Examples:

His grades in science subjects are excellen
With regard to the latest market figures we can see that ...

Regarding our efforts to improve thechl economy, we have made ...

As far as | am concerned, we should continue to develop our resources.

As for John's thoughts, let's take a look at this report he sent me.

2.on the other hand; while; whereas

These expressions give expression to two iddashacontrast but do not contradict each other.
Examples:

Football is popular in England, while in Australia they prefer cricket.

We've been steadily improving our customer service center. On the other hand our shipping
department needs to be redesigned.

Jack thinks we're ready to begin whereas Tom things we still need to wait.

3. however,nonethelessnpevertheless

All these words are used to present two contrasting ideas.

Examples:

Smoking is proved to be dangerous to the health. Nonetheless, 40% optietipa smokes.

Our teacher promised to take us on a field trip. However, he changed his mind last week.

Peter was warned not to invest all of his savings in the stock market. Nevertheless, he invested
and lost everything.

4. moreover, furthermore, in addition

We use these expressions to add information to what has been said. The usage of these words i
much more elegant than just making a list or using the conjunction 'and'.

Examples:

His problems with his parents are extremely frustrating. Moreovee gemms to be no easy
solution to them.

| assured him that | would come to his presentation. Furthermore, | also invited a number of
important representatives from the local chamber of commerce.

Our energy bills have been increasing steadily. In additidhdse costs, our telephone costs

have doubled over the past six months.

5. therefore, asa result, consequently

These expressions show that the second statement follows logically from the first statement.
Examples:

He reduced the amount of time studyfog his final exams. As a result, his marks were rather

low.

We've lost over 3,000 customers over the past six months. Consequently, we have been forced 1
cut back oumdvertisingbudget.

The government has drastically reduced its spending. Therefore, a number of programs have
been canceled.


http://esl.about.com/od/businessenglishvocabulary/a/lx_advertising1.htm

Discourse markers: adverbs and adverbial expressions

A 1 really like your shirt. Hasn’t
Harry got one just like it?

B Talking of Harry, did he get the

job he applied for?

So let’s meet at five oclock then. By the
way / Incidentally, could you possibly
lend me some money until the weekend?

A Did you see the match last night?

B No, I didn’t. Actually / In fact
/ As a matter of fact I don’t really
like football.

We didn’t go away at the weekend
because I had too much work. In any
case / Anyway the weather was awful,
so we didn’t miss anything.

Yes, it was a bad accident. At least
nobody was killed, though.

Tom’s coming to the meeting, or
at least he said he was.

As I was saying, if Mark gets the jobi
we’ll have to reorganize the department.

To change the direction of a
conversation, but making a link
with what has just been said.

To introduce something you
have just thought of, or to
change the subject completely.

To introduce additional
surprising or unexpected
information.

To introduce the idea that what
vou said before is less important
than what you are going to say.
To return to the main topic after
a digression.

To introduce a positive point
after some negative information.
To make what you have just said
less definite.

To return to a previous subject, often
after you have been interrupted.

On the whole, I think that women
make better journalists than men.

I like both flats, but all i:all, I think I
prefer the one next to the cathedral.

I think we should buy them. After all,
we'll never find them anywhere cheaper
than this.

I don’t think I'll come to Nick’s party.
It will finish very late. Besides, T won't
know many people there.

To generalize.

To say that you are taking
everything into consideration.

To introduce a strong argument
that the other person may not
have taken into consideration.

To add additional information
or arguments.

7Basically, my job involves computer
skills and people skills.

Obviously you can't get a real idea of life in
Japan unless you can speak the language.
She’s very selfish. I mean, she never
thinks about other people at all.

A lot of people booed, and some people
even left early. In other words, it was a
complete disaster.

Please try not to make a mess when
you make the cake. Otherwise I'm
going to have to clean the kitchen again.

To introduce the most important
or fundamental point.

To introduce a fact that is very
clear to see or understand.

To make things clearer or give
more details.

To say something again in
another way.

To say what the result would be
if something did not happen or
if the situation were different.

That’s all you need to know about the
travel arrangements.

As far as accommodation is concerned,
As regards / Regarding accommodation,
the options are living with a family or
living in a hall of residence.

The government are going to help first-
time buyers. That is to say, they are going
to make mortgages more easily available.

To introduce a new topic or to
announce a change of subject.

To introduce an explanation or
clarification of a point you have
just made.

On (the) one hand, more young people
today carry knives. On (the) other hand,
the total number of violent crimes has
dropped.

To balance contrasting facts
or points. On the other hand is
also used alone to introduce a
contrasting fact or point.



Activity 1. Choose the correct word for each sentenceeach is only usd once.
moreover  on the other hand at least however besides
firstly whereas then actually though

1.1 had a terrible day at work and lost my umbrella too. | spoke to that nice guy who works
in the coffee shop at last!

2. Television turns pedpinto lazy couch potatoes. _, there are some educational
programmes on.

3. ,  would like to welcome you all to the conference today.

4. _ the film was a little boring, we still had a nice evening out.

5. I've always known Carole as a mean person. , she lent me $10 yesterday without me
having to ask twice!

6. |1 got up at 9 o'clock yesterday and had a cold shower. , | had breakfast and left for work.

7. My brother works in a large office I work on my own at home.
8. Why do you think | don't want to go out tonight. , | would be delighted to get out of the
house.

9. You should go to university as it gives you a chance to meet so many new peopleit

gives you the chance totgmportant qualifications and get a better job.

10. I don't want to go to the football game. Football bores me and | don't want to pay $40 for a
ticket. , look at the weather! All that rain!

Activity 2. Rewrite the sentences using the connecsan parenthesis. Make the necessary
changes:

1. | sabel apologized several times. Paul wo
2. We decided to walk even though it was raining. (in spite of)

3. Roger works very hard to hehddtoh)i s parent
4. | love Ice cream. In addition, | love chocolate. (as well as)

5. |l 6d |l ove to come. I really havendét got t
6. Rome is a great place to visit, but it has got terrible traffic problems. (despite)

7. Miguel was very busy yesterg He helped me. (Even though)

8. Sinem exercises vigorously. She canét | o
9. Visitors are not allowed to park here. It is a private parking area. (since)

10. Jack canét lift the box. He is very str

11. Joanne booked a baltai because she wanted to go out for the evening.(in order to)

12. Brenda does a lot of exercise. She is fit. (therefore)

13. Mark heard the news on the radio. He was driving home. (while)

14. Despite its popularityrdyetlflespipofoup hasnbo
15. John bought a couple of exereimmks. He wanted to catch up with the redthefclass. (so

as to)

16. My brot her doesnddnl eavr doa sgpdwahbeema gne .a Ny
(neither...nor)

17. The accident was very gars but nobody was badly injured.(Even though)

ANSWER KEY:

1. | sabel apologized several times, but Pau
2. We decided to walk in spite of the rain.

3. Roger works very hard to help this parent
4. | love Ice cream as well as chocolate.

5. |l 6d |l ove to come. However, | really have
6. Rome is a great place to visit, despite its terrible traffic problems.

7. Even though Miguel was very busy yesterday, he helped me.

8. Sinemexersies vigorousl y. However, he candét | oc



9. Since it is a private parking area, visitors are not allowed to park here.

10. Jack is very strong but he candt I i ft t
11. Joanne booked a babysitter in order to go out for the evening.

12. Brenda des a lot of exercise, therefore she is fit.

13. Mark heard the news on the radio while he was driving home.

14. The group hasnét reached any gold recor
15. John bought a couple of exereix®ks so as to catch up with tlest ofthe class.

16. Neither my brother, nor my sister earn a good wage.

17. Nobody was badly injured even though the accident was very serious.

Activity 3. Vocabulary: Discourse markers For each of the six questions choose the one
correct answer.

1.% youbébre a doctor? _ , Il finish my
a) Let me see b) Right c) Listen d) Well

2.A: Do you know her number? B: _ ___ ,

a) Let me see b) Mind you c) Well d) You see

3.A: Il tdéds quite oaw pirfobll ecnrgyn Id od ointé.t Bn _
worry.

a) Mind you b) Let me see c) Listen d) Well

41 6m afraid you cané6t come in, _
a) you see b) well c) listen d) right

5/ém tired, rs sleep last,nightt only had 3 hou

a) mind you b) right c) listen d) let me see

. , |l et ds start, shall we?

a) let me see b) mind you c) right d) well

Answers

1.

a) We use OLet me seed as a hesitation, to
b) We use ORight & 1too gseay péeloeptl Gesd sb eagitnebnt i on
c) We often use O6Listend to introduce an of
d) We use oOwell 6 to show someone you are no
Do you speak fench? Well, a little. CORRECT

2.

a) We use OLet me seed as a hesitation, to
guestion. CORRECT

b) We use Omind youd to introduce an aftert
c) We use Owell &6 Boeshow gomeogetpwe Oyesod o
you speak French? Well, a little.

d) We use O0you seeb6 to introduce an expl ana
out, you see | lost my job last week.

3.

a) We use Omind fiemhaught, .. Ha looksold, chindcyeu, he is 604

b) We use O6Let me seed as a hesitation, to
c) We often use 6Listend to introduce an of

weé?6 CORRECT

d) We WwWsd o060wehlolw someone you are not giving
you speak French? Well, a little.

4.

a) We use Oyou seeb to introduce an expl ana
to go out, you see | lost my job last week. CORRECT

A

byWeusedwel | 6 to show someone you are not givi



you speak French? Well, a little.

c) We often
d) We use 0O
5.

a We use O
60! CORRECT

b) We wuse 0
c) We often
d) We use 0
6.

a) We use O
b) We wuse 0
c) We use 6
d) We use O

use
Ri gh

you speak French? Well, a little.

6Listend to introduce an of
t 6 Ttozay@ledt P olpd idrsd at t ent i on
youbd to introduce an aftert
t6ito gaty peeplbsdbegti nénti on
OListend to innt rwhd/ude nadrt onfe
me seed as a hesitation, to
me seed as a hesitation, to
youod t dHelookd otdomind yoe, heas60'a f t er t
td6 fibogeaypébept @édsbagitedt i 6
6 to show someone you are no

Activity 4. Connect thesentences using connectives or conjunctions.

1. The president failed to explain the cause of the cridesdid not offer any solutions.
(The president failed to explain the cause of the cnsisdid he offer any solutionk.

2. Aki r ao s ogne birth towreisfirsdchild in the next several dayte still worked

overtime.

(Akiraods

worked overtime.
3. Rekha had an intense headache all morn8tge smiled and remained alert throughout the
entire meeting.
(Rekha had an intense headache all mornjag(or but)she smiled and remained alert
throughout the entire meeting.
4. The last storm to come through the area ripped some of the sidingooff @ee 6 s Hg ar a g e
visited the hardware store and invested in stpraofing materials.

(The 1 ast

wi f e

storm

was due to give bi but(orydt)westilheir

to come through the asahea ri

visited the hardware store and invested in stpraofing materialg.
5. Erollment in the university has been dropping in recent ydgsdacilities have been lacking

proper maintenance.

(Enroliment in the university has been dropping in recent yaadsts facilities have been
lacking proper maintenange.

Lesson 6

Theme: Cohesion (Using linkers)

Time: 2 hours

The number of students15-16

The form of the lesson

Practical

The aim of the lesson:

1. To introducestudentgo a range of linguistic
approaches to thaescription and analysis tfeme and
rheme indiscaurseanalysis

2. To have students understand the different modes o
theme and rhemend how they relate to the aims.




Pedagogical tasks:

To introduce with the theme of
the lesson ;

To give information concerning
the topic, making students warm
up.

To work with the vocabulary of
topic;

To give definition to the terms;
To get information from the

text

The results of teaching activity
Students will:

1. be able ¢ explain and demonstrate how language us
related to communicative goasd social contex;

2. be able talemonstrate a working knowledge of
different approaches to the descriptard analysis of
theme and rheme.

3. be abe t@nalyse¢heme and rhemasing one more
approaches to discouragalysis covered in the course.

The method and technébgy of
teaching

Brainstorming, clustering, giving definition

associations, yes/no question technigues

Teaching resources and
materials

Books, visual aids, handouts, a chart, markers, paper,
pencils, envelopes, scissors, crayons, glue, different
colors of construction paper

The form of teaching

Pair work, group work, mini group work, individual wo

Conditions of teaching

Computer class, linguo
cassette recorder)

phone class, projector (D

The technologicalschedule of practical lesson 6

Activities and

The plot of the action

time Teacher student
management
1. Greets the students amcinstormsyiving 1. Studentsanswer the
The guestions guestions
introductory | 2. Asks the questions
part of the What is the word order in English?
lesson How do we define theme dmheme?
(15 min) 3. Asks the hometask
2.1 Introduces studentbe theme: Them( 2.1 Students get informatior
and rheme(handout 1) The textual functior] abouttheme and rheme
of the clause is that of constructing
message antheme and rheme structure| 2.2 Know theme and rheme
the basic form of the organization of t| in linguistics
clause message
Theme 1is the el eme]l2.3Getinformationon how
startingpoint for the message, it is what t| to identify theme and rheme
clausei s going .to be a
It contains familiar or given information.
Its function is to signal the relationsh| 2.4 Knowabout the function
between the thought in the speaker mind | of theme and rheme
its expression in discourse
Rhemeis the part of the clause in which thg¢
themeis developed. 2.5Do the activities.
't contains unfami/l
Main part Everything that is not the theme is tiieme

of the lesson
(50-min)

Therheme is what the writer/speaker says
writes about the theme.




The rhemeis the part of the utterance that
pushes the communication forward

2.2 Explains theme and rheme in linguistic
(handout 2)

Due to SVO (subjeeterb-object) structure
of a typical English sentence, theme is ofte
the subject of the sentence; however, pass
voice violates this rule. It is worth
mentioning that in some other languages
(e.g. Japanese), the common place for the
is the end of a sentence. In languagées wi
free word order (e.g. Ukrainian, Russian),
theme can be found in the middle of a
sentence.

2.3 Explains how we identify theme and
rheme(handout 3)
2.4 Tells about the function of theme 4
rheme (handout 4)

2.5 Gives information about the order
thene and rheme (handout 5):

Theme in declarative sentences

Theme in interrogative sentences

Theme in imperative sentences

Theme in clause complexes

2.6 Tells aboufirst element of structuref
themerheme according tblallidayantheory.
2.7 Explains hw to analyse of some
sentencesf theme and rheme from articles
2.8 Will have the students do activities

The end of
the lesson
(15-min)

3.1 Discusses the differences in layout ang
language between informal and informal
letters. (indentation, the use of contracted
verb forms, the se of phrasal verbs and
idiomatic language, etc.)

3.2 Will have students write an informal
letter choosing one of the suggested topics
3.3. Let the students to create their own
checklist or rubric for evaluating their letter
(Handout 3)

3.1 Students makexamples
for each new items and rea
them.

3.2. Students listen and writ
homework tasks.

3.3 Students get marks an
may ask some questions
about their marks and
express complaints.

Linking words

Linking words help you to connect ideas and sergsnso that people can follow your ideas.

Giving examples

For examplé For instancé Namely
The most common way of giving examples is by using for example or for instance.
Namely refers to something by name.

¢There are two problems: namely, the exgeeand the time.
Adding information



And/ In addition/ As well ag Also/ Too/ Furthermore/ Moreover/ Apart from/ In

addition to

Besides

Ideas are often linked by and. In a list, you put a comma between each item, but not before and.
¢We dscussed training, education and the budget.

Also is used to add an extra idea or emphg¥ife also spoke about marketiag.

You can use also with not only to give emphasis.

¢We are concerned not only by the costs, but also by the compétition.

We don't sually start a sentence with also. If you want to start a sentence with a phrase that
means also, you can use I|In addition, or 1In
As well as can be used at the beginning or the middle of a sentence.

¢cAs well as the costs, we are concerbgdhe competitior

¢We are interested in costs as well as the compettion.

Too goes either at the end of the sentence, or after the subject and means as well.

¢They were concerned ta@ol, too, was concernegdl.

Apart from and besides are often usednan as well as, or in addition to.

cApart from Rover, we are the largest sports car manufacturer.

¢Besides Rover, we are the largest sports car manufaéturer.

Moreover and furthermore add extra information to the point you are making.

¢Marketing plans gie us an idea of the potential market. Moreover, they tell us about the
competitioné

Summarising

In short/ In brief/ In summary To summarisé In a nutshell To concludé In conclusion

We normally use these words at the beginning of the seat® give a summary of what we

have said or written.

Sequencing ideas

The f or mer [ Firstly, sebhoadly| finallyt Tée first point is Lastly/ The following

The former and the latter are useful when you want to refer to one of twes.point

¢Marketing and finance are both covered in the course. The former is studied in the first term
and the latter is studied in the final teém.

Firstly, ¢é secondly, é finally (or lastly)
It's rare to usefourthlyé, orcfift hlye. Instead, try the first point, the second point, the third

point and so on.

The following is a good way of starting a list.

¢The following people have been chosen to go on the training course: N Peters, C Jones and A
Owene

Giving a reason

Due to / die to the fact that Owing to / owing to the fact thatBecausé Because of Since

As

Due to and owing to must be followed by a noun.

¢cDue to the rise in oil prices, the inflation rate rose by 1.25%.

¢Owing to the demand, we are unable to supfilitems within 2 weeks.

If you want to follow these words with a clause (a subject, verb and object), you must follow the
words with the fact that.

¢Due to the fact that oil prices have risen, the inflation rate has gone up bye1%25.



¢Owing to the facthat the workers have gone on strike, the company has been unable to fulfil
all its orders

Because / because of

Because of is followed by a noun.

¢Because of bad weather, the football match was postgoned.

Because can be used at the beginning or in ttdlenof a sentence. For exampt&ecause it

was raining, the match was postpomed.

¢We believe in incentive schemes, because we want our employees to be more préductive.
Since / ag Since and as mean because.

¢Since the company is expanding, we neetite more stafé

cAs the company is expanding, we need to hire moreéstaff.

Giving a result

Therefore/ So/ Consequently This means thdt As a result

Therefore, so, consequently and as a result are all used in a similar way.

¢The company are @anding. Therefore / So / Consequently / As a result, they are taking on
extra staffe

So is more informalContrasting ideas

But/ However/ Although / even though Despite / despite the fact thiatn spite of / in spite

of the fact that Nevertleless Nonetheles$ While/ Wheread Unlike/ 1 n t heor yé i
practiceée

But is more informal than however. It is not normally used at the beginning of a sentence.
¢He works hard, but he doesn't earn ma¢hgHe works hard. However, he doesn't eawrche
Although, despite and in spite of introduce an idea of contrast. With these words, you must have
two halves of a sentence.

¢cAlthough it was cold, she went out in shagts.cln spite of the cold, she went out in shats.
Despite and in spite of atsed in the same way as due to and owing to. They must be followed
by a noun. If you want to follow them with a noun and a verb, you must use the fact that.
¢cDespite the fact that the company was doing badly, they took on extra emmoyees.
Nevertheless ahnonetheless mean in spite of that or anyway.

¢The sea was cold, but he went swimming neverthél€¢ssspite of the fact that it was cold.)
¢The company is doing well. Nonetheless, they aren't going to expand thés year.

While, whereas and unlike aread to show how two things are different from each other.
¢cWhile my sister has blue eyes, mine are brewn.

¢Taxes have gone up, whereas social security contributions have gone down.

cUnlike in the UK, the USA has cheap peteol.

Il n t heoryé iwanpnmexpectedreselté s ho

c¢ln theory, teachers should prepare for lessons, but in practice, they often don't have enough
timee

Discourse markers

Some words and phrases help to develop ideas and relate them to one another. The:
kinds of words and phrasese often called discourse markers. Note that most of these discourse



markers are formal and used when speaking in a formal context or when presenting complicate
information in writing.

with regard to; regarding; aasforegards; as f

These expressions focus attention on what follows in the sentence. This is done by
announcing the subject in advance. As regar
a change of subject

Examples:

His grades in science subjects areeekcl ent . As regards humanitie
With regard to the latest market figures we can see that ...

Regarding our efforts to improve the local economy, we have made ...

As far as | am concerned, we should continue to develop our resources.

As for John's thoudh, let's take a look at this report he sent me.

on the other hand; while; whereas
These expressions give expression to two ideas which contrast but do not contradict each other.
Examples:

Football is popular in England, while in Australia they predricket.
We've been steadily improving our customer service center. On the other hand our shipping
department needs to be redesigned.
Jack thinks we'reeady to begin whereas Tom tkénwe still need to wait.
however, nonetheless, nevertheless

All these words are used to present two contrasting ideas.

Examples:

Smoking is proved to be dangerous to the health. Nonetheless, 40% of the populatior
smokes.

Our teacher promised to take us on a field trip. However, he changed his mind last week.
Peter wa warned not to invest all of his savings in the stock market. Nevertheless, he investec
andlost everything.

moreover, furthermore, in addition

We use these expressions to add information to what has been said. The usage of these
words is much more e@ant than just making a list or using the conjunction 'and'.
Examples:
His problems with his parents are extremely frustrating. Moreover, there seems to be no easy
solution to them.
| assured him that | would come to his presentation. Furthermoss inslited a number of
important representatives from the local chamber of commerce.
Our energy bills have been increasing steadily. In addition to these costs, our telephone costs
have doubled over the past six months.

therefore, as a result, conseqtign

These expressions show that the second statement follows logically from the first
statement. Examples:

He reduced the amount of time studying for his final exams. As a result, his marks were
rather low.

We've lost over 3,000 customers over plast six months. Consequently, we have been
forced to cut back our advertising budget.



The government has drtically reduced its spending. Therefore, a number of programs
have been canceled.

Handout 1. AT h e me 0 a n din lifiguistiesme 0

Theme(insone sources, also Atopic, 0 Abackground,
of departure of a clause (or more broadly, discourse) about which some information is provided:
1) Tomlikes travelling.
2) Our friendshave invited us.
In these examples, éme (Tom/our friends) is in the initial position. This is the most
common position for theme in English. Due to SVO (subyecb-object) structure of a typical
English sentence, theme is often the subject of the sentence; however, passive voicehiolates t
rule. It is worth mentioning that in some other languages (e.g. Japanese), the common place for
theme is the end of a sentence. In languages with free word order (e.g. Ukrainian, Russian),
theme can be found in the middle of a sentence.
Rheme(insomes our ces, al so fAcomment, 0 Afocus, 0O
where the presentation moves after the departure point:
3) Tomlikestravelling
4) Smokingis harmfulfor our health
I n examples 3 and 4, r hemend siirse phraersnefnutle df ob
1 The rhemeis what the writer/speaker says or writes about the theme.
1 The rhemeis the part of the utterance that pushes the communication forward.
1 Whilst the theme contains information which in some way is retrievabléh®
reader and uswually contextually depend
1 The rhemecontains information which isretrievable andnew.
Examples of rhemes
1 i) And the treebroke at once into blossgrand the birdeame and sang on #nd the
little boy stretched out his two asand (he)flung them round the Giant's necknd (he)
kissed him.
L i) In the farthest corner of the gardems a tree quite covered with lovely white
blossomslts branchesvere all goldenand underneath gtood the little boy that he had
loved

Handout 3. WHAT IS THE FUNCTION OF RHEME?

We have been focussing mainly on Theme so far and Rhenpedizdbly appeared to you as sth
of an unimportant appendix. That is by means so. Rheme performs a very important function
in the text.By presenting Newnformation, Rhemebrings the text forward, i.e. mnakes for
progress/developmeint text. If you look at our numbaext, you will see that the Themes tend
to repeat themselves and are lgsar i ed (t he numbat, it it
body),

whereas Rhemes are more varied, and thus are mostly responsiimegiassion in the texit

one wants to know what aspects the &eidresses, then one looks at the Theme; if one wants to
knowwhat point the text is making, then one has to loaknly in theRheme.

Handout 4. Theme-rheme order

1 The theme normally precedes the rheme.

1 English tends to order &6égivend informat.
1 This organisation seems to respect our normal experiential and learning ecgxenien
life.

1 We use what we know as a base from which to learn about what we do not know,



Theme and rheme help us understand how information is conveyed in clauses. Writers
put the Theme first and this orients the reader to what is about to be comeunida rest of
the clause tells the reader something about the Theme and this 'rest of the clause' is called tl
rheme. New information, which is the focus of the message, usually comes at the end of the
clause or sentence. Writers usually begin sentebgea®ferring to information known by the
reader (‘given information’, which is not always exactly the same as the Theme) and then add th
new information. Writers use Theme and rheme to highlight information. The rheme in one
sentence frequently becomée tTheme in the following sentence.

Theme in declarative sentencenmarked (Theme = Subject):

The two Indians stood waiting.

Nick and his father went into the stern of the boat.

The Indian who was rowing themwas working very hard.
But | will have somegyhotographs taken.

Oh,youbr e a great man.

No,It hink 1tds pretty easy.
There was no need of that.

Ofcourseitb s an accident .

Marked (Themeﬂ Subject):
a. Across the baythey found the other boat.

In February 1979 he was awarded the George Cross posthuiyous

And when you getdownthere ou f i nd he hasndt actua
Inside him was rising an urge to do something, take some action.

Thatl dondét know.

What she had felthe never knew.

Most troubling of all to some social scientistss the message men dghat being
a good father means learning how to mother.

Theme in interrogative sentences
Polarity (yes/ng questions: unmarked Theme = finite + Subject

Are you interested in syntax?

Would you like a cup of tea?

Oh, so isthat your plan?

But don't any of the artist-folk fancy children?

By the way, wereyou serious about moving to Milton Keynes?
Wh-questions: unmarked ThemeéMhword

What are you doing here?

Where are we going?

Then, in the name of goodness, whyoes she bother?

If it's true that contented cows give more milk, whyshouldn't happy ball
players produce more base hits?

Theme in imperative sentences
a. Wake me up before the coffee break.

b Donét ddeswbirbe I 6m taking a nap.
C. L et 6 saldolaat this recipe.
d Oh please stopt.
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Theme in clause complexes

When Philippa reached number 41 | she stopped
Theme Rheme
structural | topical Rheme Theme Rheme
Theme
1. As soon as she had pressed the doorhelet out a musical jinglé Philippa sensed that

the house was empty.

2. Resisting the temptatidio peer through the lettéox, she decided to try next door.
3. At least they would know whether Ducton still lived at 41 or where he had gone.
Week 7 (14+16. March;More on thematic analysis Multiple Theme; Predicated Theme;

Theme and given/new; Theimeexts (article by P. Fries)

Handout 5. Hallidayan theme: first element of structure.

Handout 6. Theme Rheme analysis of some sentences:

1) Newspaper article(from The Daily Telegraphi-eb 10, 1999)

Theme Rheme

Parts of Northern Britain were bought to a standstill by heavy snow &

ice yesterday with roads closed and danger
driving conditions.




